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’ Preface 


This session outline and the accompanying participant materials comprise 
one component of a multicomponent workshop package developed by the Resource 
Center on Sex Roles. -in Education under a subcontract with the Cotincil of Chief 
Staté School Officers (CCSSO). - This package, entitled Implementing Title IX’ 
and Attaining Sex Equity: A Worksho Package for Elementar SS acondar Educa- 
tors, 1s designed for use y persons wnplementing tra ning or staff deve Opment: 
efforts for education personnel and interested citizens in the ‘implementation 


of Title IX of the Education Amenditents of 1972 and the attainment of sex 
equity in elementary-secondary schools. = 


The workshop package was field-tested by subcontractors in 1] regional 
workshops as a part of the-CCSSO Title IX Equity Wowkshops Project. This 
project was funded under contract 300-76-0456 with the Women's Program Staff, 
U. S. Office oP Education, Department of Health, Education, and Welfare. 
Funds to supporé the printing of participant materials used in the. field-test 
workshops were provided by the National Institute of Education, Department of 
Health, Education, and Welfare. ‘ 


Shirley McCune and Martha Matthews’ are the coeditors of the Worksho 
Package. This session outline and-participant materials were developed = 
ShirTey McCune and Martha Matthews; Martha Matthews time.was partially 

Supported by funds from the Ford Foundation. Persons who have authored or 
contributed to other outlines and materials within the total package include: 
Linda ‘Stebbins, Nancy Ames, and I]lana Rhodes (Abt Associates, Cambridge, Mass.); 
Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Résource Center on Sex Roles in. 
Education, Washington,-D. C.); Myra Sadker and.Dayid Sadker (American University, 
Washington, D. ch. Barb Landers (California State Department of Education, 
Sacramento, California); and Janice Birk (University of Maryland, CollegePark, 
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The CCSSO, the Resource Center on Sex Roles in Education, and the coeditors 
of the package gratefully acknowledge the assistance and advice of'M. Patricia 
Goins, Project Monitor, Women's Program Staff, U. S. Office of Education, and 
Joan Duval, Director, Women's Program Staff, in the implemeritation of the con- 
_ tract. Grateful acknowledgement is also given to Sarita Schotta, Senior Research 
Associate, National Institute of Education for monitoring the contract which 
provided funds for the editing and printing of the field-test materials. 
Special gratitude is extended to the personnel of the ]5 organizations who field- 
tested the Package in regional workshops for their efforts, their patience, and 
their support throughout te implemenetation of the Title IX Equity Workshops 
Project. These organizations and the project contact person in each include: 
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+ IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY: 
= THE WORKSHOP PACKAGE ~~ 


ms Ss 

Introduction . 
. Title IX of the Education Amendments of 1972, thé Federal law which 
prohibits sex discrilmination against the students and-employees of . 

, . @ducation agencies and institutions receiving Federal financial assistance, d 
was enacted in June |1972; the regulation to implement the Tegislatiom, which os 
defines the specifi criterta against which nondiscrimination is tobe © 4” 
assessed in the various policies .and Practices of education agencies and. °° 
institutions, was issued in June -1975 and became effective in July of that year. 
Despite the passage of years, however, full compliance with Title IX is far 
from a reality in most agencies and institutions throughout the country, 

land equity for females and males in education has yet to be attained. . ? 


‘ Although significant Progress has been made in ad number of schools and 
school systems4#-the basic required Title IX compliance proc&dures have been 
implemented, students and employees describe their "increased awareness" 

rhs the problems of sex stereotyping and sex discrimination, and concrete ‘ 
§ improvements are dpparent with regard to equalization of athletic budgets ° 
for female and male sports or to integration of previously sex-segregated 
.cOurses=--in most cases, konsiderable change rémains to be made if full 
compliance and sex equity are to be integrated and reflected throughout the | 
policies, programs, and Practices of an education agency or institution. < 


If the necessary change is to occur, educators must move beyond paper 
compliance and problem awareness in order to develop the skills and competencies - . 
fequired for problem solution. Educators, like al] other human beings, 

need support and direction if they. are: to translate legislative or administra- 

tive mandates for change. into the actual delivery of nondiscriminatory and 

sex equitablé services. . - ° 


Many methods may be used to support educators in the change process-- 
; written information may be distributed, consultation may be made available, 

: briefings or meetings may be conducted, training programs may be implemented, 
demonstration programs may be undertaken, and evaluation and reinforcement 
systems may be installed. The needs and resources: of a particular education 
agency or institution will determine the forms of support which are most 

appropriate. One of the most frequently used methods of supportirg change 
iy * by education personnel is the inservice training workshop. In many situations, 
the inservice workshop is a cost-efficient way of reaching large numbers of ; 
( personnel in a single effort and of providing assistance in skills development 
to these personnel. Implementing Title IX and Attaining Sex Equity: A : 
_ Workshop Package has been designed to support the imp ementation of such a 
worksnop. —_ oO, . 


The Development of the Workshop Package . “ | r ; 


Implementing Title IX and Attaining Sex Equity: A Workshop Package 
was developed by the Resource Center on Sex Roles in Education. for the 
_ Council of Chief State School Officers' Title IX Equity Workshops Project 
; during 1977 and 1978. *The Title IX Equity Workshops Project was funded | @ 


: [+] me ha c 


ee 


under an 18-month contract for "National Regional Dissemination Workshops 

and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendments” by the U. S. Office of Education, Department of Health, 
Education, and Welfare, under funds authorized by the Women's Educational 


. Equity Act. | mo, : 


/ 


e 


- 


The purpose of the project was to develop and‘field test a training 
package whith could assist educatioh personnel and interested citizens to 


e an understanding of the manifestations and the effects of sex 
digcrimjnation and sex bias in education ro 

@ an understanding of the requirements of Title/ IX and its implementing 
regulation, and of the steps required to deve compliance 


| 

@ skills and capability for the development and implementation of 
~ policies, programs, and management systems to ensure educationa] 
equity 2 


The terms of the contract required that the package developed must be suitable 
for: 4 . . 


use with groups representing all levels of educatign from elementary © 
through postsecondary 


é 
4 


@ use at the local, stdte, regional, and national levels . 


@ use without extensive reliance on consultative assistance or on 
naa es outside the package itself ; 


In order to address these requirements, .it was. decided that the training 
package must de developed according to the following considerations: * 


@ Because’ of the differing needs, experiences, and frames of reference | 
of elementary-secondary educators and postsecondary educatiors, "the" 
training package would need to be, two training packages--one for 
elementary-secondary “dimeators ard one for postsecondary educators. 


" @ Because the training packaga needed to be suitable o use with a 

wide variety of groups, it would need to include a wide variety of , 
infonnation ankd activities ranging from “awareness level" to more 
@ advanced skills-development and action-planning levels. 


1 


® Because the.training package needed to be suitable for use by personnel 


without extensive background in training or consultation and ~ 
materials resources, it would need to provide specific step-by-step 
instructions for the implementation of training as well as all 
materjals which would be required for. the implementation of training. | 


° e ie : . J 
All of these considerations are reflected in the form and content of the 
Workshop Package as it is now pyolished: 


“, Working drafts of the Package materials were field tested and evaluated in 


= 7 . a . : : y 
Fy x , - : . 7 
wy t é & . . : . ~ 
re t F 
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oy = af : ae a 
Initial plans and-gpecifications'for the Packade were reviewed by more. 
than 90 leaders in edugation in March 1977. - These leaders were asked to 

evaluate the plans ‘and\suggest modifications in Light of: 


é 


\ ~ : . \ . 
@ their assessment of{\ the training and ,technical assistance needs of 
education institutions and agencies related to the attainment of 
Title IX compliance and sex equity oe EE 


@ their evaluation. of strategies available #r meeting-tdentified — - 
training and technical assistance needs - : vo. 


s 


and dissemination of the Workshop Package , “ ay 


@ their knowledge of resources which woul'd facilitate the development... 


19 workshops implemente by subcontractors: in the various HEW regions.- 

Eleven workshops for elementary-secondary educators and eight workshops for 
postsecondary educators were implemented from September 1977 through. January - 
1978. Ouring the field.test workshops, the Package was evaluated by work- 
shop facilitators, workshop participants, and on-site evaluators. Final 


copy of the meek shop Package was completed after analysis of all of the 
evaluations obtained during the field test workshops. 


An. Overview of the Workshop Package 7 ,; | . 


"yy 


Both the ork shop Package for Elementary-Secondary Educators’ and the 
Workshop Package for Postsecondary Educators provide training session out- 
Ifnes and participant’s materials for a fifteen-hour workshop sequence on 

Title IX and sex equity in education. Each package is organized according 
‘to five three-hour workshop sessions. Three of’ these sessions are termed 
"Generic Sessions"; they are designed to provide general information and 
experiences which’are relevant to all participants attending the, workshop. 
The other two sessions, called “Application Sessions," are designed to 
Provide specialized information and experiences to persons of different 
professional roles and to enable participants to apply workshop experiences 
to their individual professional responsibilities. Each of the components 
of the Workshop Package corresponds to ome three-hour workshop session; 
"a component includes both a detailed Step-by-step session outline for 
facilitators and the materials designed for participant use during the ° 
workshop sessions. me ae 
LL. ; od 7 

The sequence (and titles) of the workshop sessions for elementdry- 

secondary educators js outlined below; there is a written componént in the 


Workshop Package for Feentary-Secondary Educators which corresponds to a 
and bears the same title as) each of these worksh®p sessions. = i : 
e “ : ~ ee . ‘ ‘ 
Generic Session One: "The Context of Title IX" * ee ’ 
- ‘ N : 7 : - : ' . 
Generic Session Two: "The Title IX Regulation and Grievance Process#’ 


Applicatian Sessions A and B: ,Two sequential ‘application sessions 
focus on the responsibilities and roles of six different groups 


with regard to-.Jitie Ix compliance and the attainment. of sex ’ 
equity in education. Application sessions focus on the following 
roles and responsibilities: ‘ 


3 ; oy : : é 
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~ The Administrator’ s Role — = | - 


© 
. 


' Session A ~ "Ensuring Procedural, Title IX connivance 
i 3 Establjshing a Foundation, for Sex Equity"’ f fas 


Seectoi B - "Mon itoring Title IX iphemiepar ot 


- The Teacher's Role e 3 o 
SessionA - "Identifying and Overcoming Sex Bias in Classroom 
Panagenen te: an ~ x 1 
Session B - "Identifying and Overcoming Bias in Instructfonal . 
Materials" — . -\ * * 


% 
- The Counselor's Role 


a Session A ~ "Identifying ov Overcoming Bias r ‘Counseling 


4 


and Counseling Programs" ; “Ss 
j | . # 
Session B - " Ident fying and Overcoming Bias‘in counecnng . 
Materials" .  , 3 
- The Vocatignal Educator’ s Role ° Fy 


‘Session A - iota eiie Sex Siserimination and Attaining . 
Sex Equity in Vocational Education: The Social/ . 
Educational and Legal Context" 


Session B - "Overcomify Sex Discrimination and. Attaining 
. Sex Equity in Vocational Education: Recognizing 
. and:Combating Sex Bias ard Planning for ‘Action" 


az. - The Physical Activity Specialist’ sRole ' 


“Session A - “Achieving Sex Equity in Physical Educatign and. 
“Athletics: .Legal Requirements and the Need for 
Change” ‘ 


‘Session B - "Achieving Sex. &quity in Physical Education and 
Athletics: Analyzing and Planning for Action" 


. 
e 
. . 7 


- The Communi ty’ S Role 
“4 


“Session A - "Building a Knowledge Base for Change" ‘ 


Session B - "Building Skills for Change" 


+ 


Generic. Session Three: "Planning for Change" 


/ 


The objectives: for Generic Session One include: “y 


“ 


. @ to provide participants with an snporeunke ty to assess their awareness 


of differential treatment of males and females in their schools and 
the impact of Title Tk . , 


‘4 J 


‘ : 
. ” 
. 


a ' e] . 
@'to provide participants with a review of the legal context of Title 
IX, an overview of Federal] antidtscrimination laws, 9nd the Oppoytunity’ 
to assess their skills in identifying discrimination in schools. - 7 
. e to provide is tea with an understanding of differential sex-role 
socialization as it is.manifested in schools : ‘ 


@ tO encourage participants to identify goals for nonsexist education 


The objectives for Géneric a include: » 
@ to review with participants the requirenfents of the regulation to 
* “Implement Title IX of the Education Amendments of 1972 


_ @ to provide participants an opportunity to assess their own ,unders tandings 
: .: _. Of Fitle IX requirements by sharing questions and answers with Others | 


to provide participants with an understanding of. the Significance of 
4 ee Title IX grievance procedures as a method for resolving complaints of 
we sex discrimination and for monitoring Title IX compliance 


. - @ to provide pdrticipants with information regarding the structural 7 . 
, < components or characteristics of an effective grievance procedure 
4 and an opportunity to evaluate the structure of several sample 


_ grievance procedures 
‘ ? 


 @ to increase participants' understanding of and skills related to their 
own potential responsibilities for grievance problem solving 


to provide participants an opportunity to increase their skills in 
identi fing Title IX violations and in forhulating corrective or 
remedial actions appropriate to these violations through the analysis 
of sample Tithe. IX grievances 2 . 


The objectives for Generic Session Three include: 


\ @ to provide participants with, an overviéw of some of the Listens fl 
_ conditions for change related to Title IX and sex equity in education 
and of the types of strategies available for planning and -implementing 
’ + ‘Change efforts in these areas ° . : 
7 - f 
@ tO provide participants with a framework for diagnosing organizational 
change needs related to Title LX and sex equity and for designing 
action gy rategies which would be appropriate for meeting these needs 
@ to Provide participants with an opportunity to develop preliminary 
Plans’ for organizational change which could cantribute to the full 
implementation-of Titte IX and achieving sex equity in their districts 


@ to increase participants’ skills in developing action prograins related 
to Title IX and sex equity for implementation in. their own job functioning . 


~ A} though the specific objectives of the Appligation Sessions vary 
according to the group for whicn the Se 15 designed, all Application 
Sessions are generally designed to prov 


to: 


de participants with the Opportunity 


‘ a Ls , t 
@ identify the implications of Title IX for their own job functions 


@ incraase their skills for identi fying and alleviating sex discr{mination 
‘and for providing sex equity in their own.job functions -’ 


a 


@ consider ac ons which can be taken in their own Job functions to.- 
ensure Title™IX compliance and increase, sex equity in their education 
. agencies and institutTons i . —" 


* - . t, M . + . . 

_ Al though~the sentent OR ah package for Postsqcondary Educators has been 
designed to address the unique needs of personnel of postsecon ary education 
institutions, its organization and sequence parallel those of the Package for 

‘Elementary-Secondary Educators. ‘The’ three Generic Sessions, although different 
™n content, aré the game {n title and objectives as those for elementary-, 
secondary educators.’ Application Sessions for postsecondary educators 
inciude: The Administrator's Role, The Counselor's Role, and The Teacher - 
Educator's Role. (Application Sessions for faculty, for student services 
personnel, and for physical activity personnel have been developed in draft 
form and may be published in the future.) ae 

‘ Materials which supplement the basic components of .the Work shop ae 
‘are also available. Two Participant's Notebooks, one for elementary- 
secondary educators and one for postsecondary educators, have been developed. 

- These Notebooks contain all the worksheets used by participants during the 
three Generic Sessions; they also include substantial reference material 
which highlights or expands the content presented in these sessions, and ’ 

“an annotated listing of resources relating to-Title IX and the achievement 
of sex equity in education. (Although the Generic Sessions may be implemented 
using only the participant's materials included with the session outlines, 


the reference material and resource listing included in the Participant's 
Notebooks make the use of these notebooks desirable wherever SoEsibie.| 


A Final Context for the Workshop Package - 


major assumptions underlie the total Workshop Package, ‘assumptions 
which shduld be kept in mind during its use: 


e Title IX {1s one pay't of a total educational equity movement. 


Title IX is an eVolutionary step in our nation's efforts to provide \ 
‘ ; equity for all citizens. Our experience with years of attempting to ‘\,- ' 
eliminate race discriminatton and bjas in education provided the 
foundation for our understandings of sex, discrimination and for the. 
strategies and technokogy whith may,be used in its elimination. 


ce 


Anyone working’ tO attain educational équity must remember the 
. multiple ways that equity may be denied--on the basis of race, national 
origin, religion; cultural identity; sex, mental, emotional, or . 
phy¥ical handicap; and social class--and work to ensure that the needs 
of all students are provided for. . 


a etna he 6 


@ Our nation's concern for educational equity is a reflectton of changes 
Tn our soclety; the achtevement of edugationat equity is a cructal 


step in ensuring the survival of a viable society. 
st ing the survival of a viable soctety 


7 


Qur nation's concern for human and Civil rights of various groups . 

“is rooted in the evolution of our society as i% is affected by widespread * 
social, economic, and technological change. Schools have the ; 7 
responsibility for preparing all students to participate in and to "| 
deal with these changes. Failure to achieve educational equity limits 

; the potential attainments of our future society. Educational equity ie 
is not just a moral goal; it is a survival goal. : 


@ The movement for educational. equity is an jmportant vehicle for | 
educational reform. a . ° 


Educators: can be proud of the Many accomplishments of our educational 
( system. Despite these accomplishments, however, the changing nature 
of our society demands that we move on to greater achievement. Efforts 
to attain educational. equity can contribute to implementation of many 
of the basic educational reforms which axe needed. The greater 
individualization of instruction, the been of students for a 
variety of life roles, and the involvement of students in learning | a 
” how to learn--these reforms are possible within the context of 
educational equity. : : 


’ ; 7) , 
It is hoped that the Workshop backage and materials will assist its 
users in actualizing these assumptions and providing greater equity and higher 
quality education for al] students. é 
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outlined in /the total Workshop Package. 


HOW TO USE THESE MATERIALS) . + 


. 


The following materials are ee of the multicomponent work~ 
shop package Implemegting Title. IX and Attaining Sex Equity. . They -provide 
resources and/a step-by-step guide for implement ng one three-hour workshop 
Session, whigh is one session within the fifteen-hour workshop sequence 


4 


— The material in this session outline may bd used in several ‘ways: 


.. @as the design and ‘supporting material for a three-hour session which 
, 1S presented as part of a 15-hour (two and one-half day) workshop on - 
Implementing Title IX and Attaining Sex Equity . 


@ as the design and supporting material: for one of a series of five three- 


hour sessions utilizing the Workshop Package as a basis for a sequence 
. of periodic. seminars on Title IX and sex equity for education and/or 
community personne] Pie . 


@ as stimulus material for the adaptation and design of other activities 
or materials which can assist education personnel in achieving sex 
equity (e.g., information packets, self-instructional materials,. etc.) 


ve 


@ as resources for teacher education programs 


"@ as resources for training-of-trainers ,programs 
frie Rae aL f . 


Implementing Title IX and Attaining Sex Equity: A porkshop Package 
has been develo to facilitate {ts implementation y personnel wit 
limited experdefice in workshop implementation and/or the subject matter 
which is relevant to consideration of sex equity. It is beyond the scope of 
this publication, however, to provide the background information on workshop 
design, implementation, and evaluation which would otherwise be desirable. 
Education personne} reviewing the package or considering use of any package 
component may nonetheless find it useful to-review the following questions 
which should be considered with regard to use of this or any other training 
design. : *. 


1. Is the workshop session desian appropriate for. the purposes of. 
groups for which it may be implemented? . ; ; 


, . N ; 
The Workshop.Package Has been developed’ta address the needs of education 
personnel with a dTyersity of experiance and familiarity with régard to 


#Fitle IX and sex equity. The workshop package. sequence begins with a 


} 


consideration of the need and rationale for Title IX; it moves through a 
detailed review of the Title IX regulation and the Title ‘IX grievance process; 
it proceeds to an examination of the application of the Title IX regulation — 
and sex equity principles to the particular day-to-day job functions of various 
groups of education personnel; and it concludes with an Overview of the 

Change process and an stron ot participant action planning related . 
to Title IX compliance and the achievement of sex equity. 


. i e@ 
~ . i] ‘ 
- ° . 
, . 


Workshop planners and training pergdnnel should carefully review both °- 

~ the general objectives of each workshop session and the purposes of specific 
session activities (both are listed in the session outlines) in order to 
ensure their relévance,and ‘appropriateness to the ar needs of. their. 

' intended WORKSHOP target group. — 

wf Sinilariy, workshop planners should ‘also: review the training method- 
ology suggested in the outline for its suitability for situational needs. 

s processes or methods. used in conducting any eOnNenee should be selectéd 

or: 


4 chete scanaptistenees to workshop objectives. » 
@ their appropriateness to. the styles and waite. of avaliable workshop. 
facilitators , : F 
e‘their provision of sufficient diversity to accommodate different 
participant learning styles 
' Because the objectives of the workshop package emphasize the SiGe 
of cognitive information, it relies heavily on the use of eee pn 
question-answer processes. The skills required of workshop sessio 
facilitators for the presentation of .these activities are also lags elie: 
than those which are required for ‘the Presennaryen of more affactively oriented 
activities: oe : _ # 


All session outlines also involve the use of personal inventory and 
skills testing or skills practice activities herformed. by participants 
individually, as well as smal] group discussions and action- apeanning 
activities. These are included in order to: © 


@ provide participants an opportunity to Bhai relevant skills 
and to receive immediate feedback. ‘c % 


® provide participants an opportunity ki share reactions and to 
develop small support:growpss ~ 


activities 


i @ accommodate the needs: of participants for. _expertential learning 


e increase the informality ‘and variety. of workshop activities 


These procedures: or methods: suggested: in the training design may be 
adapted to reflect a different emphasis in objectives or to reflect the . 
difforedt s@yles‘or skills of workshop session personnel. — In considering | 
the procedures or methods used in any WOESSNOD: ithis useful to evaluare : | 


whether: | 
iY ¢ : * i 4 ‘ 
. , A) they provide a mixture of affective, cognitive, amd experiential - 
activities sufficient to accommodate the diversity of participants | (| 
I learning-styles 


a 
B) they foltqw a logical progression from awareness building, to . 
‘problem exploration, to skills assessment or development, through 
stimulation of the-application of workshop information by participants 
in ene relevant Persona! or Pro less10pa) ache 


I-10. yp : oan. 


: r . . | 7 “ . ; ; | ; 
2. How much flexibility -is desirable ti implementing a session outline? 


oe oe 
The session outline is intended: as a guideline for the implementation 


‘of a training experience; not as a prescription that must be followed with- . 
out deviation. The activities and sequénce outlined in this session have 


been field-pested successfully with a variety of groups, but: it should be 
recognized that no single design is appropriate for atl situations. Farilita- 


tors should use the outline to assist them in’meeting the needs of participants 
rather than as a. constraint to necessary flexibility. ° 


> Flexibility. is critical ‘with regard to observance of t sted. 
timelines which have been provided in the session Outline.” Thes# timelines 
tend to be highly concentrated. It will require most facilitators and groups 


to move at a brisk pace if all of the activities are to be completed in the . 


time allowed. (Mést of the Sessions could benefit from an expansion of 
time allocated to each activity.) The timelines are general suggestions 
On}y;.Some groups of participants’ mayneed tO\spend more time on a single 
activity than is indicated ih the outline and ay be able to omit another 
activity, while others’ may st impossible to move through the entire 
sequence of activities’ in the time available. The facilitator(s) must be 
sufficiently familiar with the training de€ ign and activities to determine 
the modifications which may be appropriate to a particular situation or 
group. ef 


The prNgary guideline which should be observed in the itplementation 
Of the training activities is that care should be taken to meet the needs 
of’ the majority of the participant group. Facilitaters should avoid 
modifications which may address the needs of onl a few participants and 
attempt to meet the. needs of individuals during peak periods or after the 
Workshop without tees min the entire group. 2 


3. How can the workshop activities and.sequence be adapted to fit, 
shorter periods of time? . - 


Although the session outlines were designed for implementation in ; 
three-hour periods, it -is recognized that it may be necessary to modify the 
session for implementation in a shorter Period of time. When this is 
necessary, the facilitator(s) should review the objectives of each suggested 
activity carefully before making a decision about which activities would 
be most appropriate. If this modification is necessary. the facilitator(s) 
snould consider,the fotlowing: _ 

A) Carefully review the sequence and the build-up activities provided 
in the session outline. Each session outline has been. developed 
‘to include each Qf the following components: . ; 

@ Needs assessment activfty/exercise--Session outlihes begin 

with an introductory activity which can involve the group in 
"he session, allow individuals to express initial concerns and 
provide the facilitator with genera] information about the | 

» perceptions and experience cf the group. This initial experience 

'S a key method af judging the specific needs of the group 
and estimating tne optimal pacing of the session activities. © 


~ 


as 


f , 
e Cognitive Sctivities--Each session outlin®& includes a lecturette(s) 
to introduce new concepts and activities. These are designed | 
_ to increase participants’ understanding of particular problems ~* ° 
related to sex equity and of the steps to be taken and. the 
_ principles to be followed in achieving sex equity. The amount 
. of information provided in'a lecturette can be reduced if the 
‘. * “ , group has had previous exposure to the concepts being presented. 
» 7) Even with experienced groups, however, it is useful to provide | 
a summary of the key points included in the lecturette to ensure. 
that all members of the group have a common frame of reference 
for subsequent activities. 


. 6 Experiential activities--Experiential activities provide an 
opportunity for participants to apply the concepts presented 
in cognitive activities to situations in educational practice. ao 
The purpose of this activity is to help participants assess 
for themselves the implications of the information presented 
for day-to-day activities. 


e skills practice activities~-Each session outline includes a 
number of activities which are designed to give participants 
_ an opportunity to practice some of the skills which are . 
_ necessary for the application of sex equity principles and to ’ _° 
' "4 ‘obtain. immediate feedback regarding their efforts. 


. 4° e Action-planning activities--Each session outline encourages 
participants to begin to identify specific steps which they 
or their education agency can take to promote full implementation 
of Title IX and/or to attain sex equity in their activities. ~ 
These action-planning steps are crucial to the application of ‘.. 
the information provided in the workshop package. They should 
F not be eliminated and in fact, wherever posstble, it would be 
desirable: to expand the amount of time devoted to action planning. 
This is particularly relevant .when participants work together 
in the same education agency. 
in most cases, it is desirable to reduce the amount of time devoted 
to each of the various types of activities provided rather than Mig 
omit any of the major componen ts of the session dutline. 


a 


B) Provide participants with reading mace r hats prior to the workshop 
session. 


: If the workshop time is. limited, it may be possible to reduce the 
6 -amount of time devoted to the workshop activities by providing 
participants with materials which can be read prior to the implementa- 
P tion of the workshop. If the facilitator believes that this is 
desirable, a summary of the information provided in lecturette or | 
information sheet form may be’ pe vere to sparticipants prior. to 
the workshop. 


roa) 


Reduce the amount. of tine a on exercises and worksheets. 


One way that the timet: nes for the session can be cut is to ask 
participants to consider on’ y a limited number of cases or situations 


- ¢ 


Presented in their worksheets, suggesting that others be completed — 
Some time after the workshop. (If this’is done, the facilitator ; 
should make certain: to explore those jTtems selected for use in a . 

group in sufficient detail to clarify “for Participants the basic \ 
Principles reflected in the worksheet.) In all instances, the me 
facilitator should emphasize ways which the ‘participant materials’ 
may be used after the workshop. . ‘ ‘ 


4. What personnel are needed for the implementation of the session 
‘ Out} ine? , 


_ Although this session outline has been developed to facilitate its 
use by personnel of varying backgrounds, the selection of personnel to — 
facilitate workshop activities is a critical: factor in the implementation 
Of. any session. While the session outline may be implemented by a single 
facilitator, it $s desirable to utilize ‘3 team of two or more facilitators. 
Use of a team has the following advantages: = =. 7) ‘ 


' 


@ it increases the likelihood of ensuring both content expertise (knowl - 

- edge of Title IX and sex equity principles in education, of the 
structure of education agencies, or Federal and state nondiscrimina- 
tion laws, etc.) and process expertise (knowl edge Of group dynamics 
and skills in group processing and training) in the delivery of’ the 
session outline ~ ( 4 a 


eit makes it possible to demonstrate nondiscrimination by use of a 


training team on which both females and males and members of racial 
and ethnic minority groups are represented 


@ it‘makes it possible to increase the diversity of training styles 
and areas of ‘expertise, and thus to accommodate the diverse learning 
Styles and needs of workshop Participants | ‘ 


If a facilitator team is utilized, it is ‘important to designate one or two 
persons with responsibi}ity for providing continuity and direction throughout ° 
all workshop activities. Persons with responsibility for workshop administration 
and for such tasks as participant registration, distribution of materials, 

and general problem solving,should also be designated, particularly when the 
workshop involves a large number of people. 7} 


5. How should facilitators prepare for the implementation of the a 
worksnop session? a ; 


Effective implementation of the training session requires careful. 
facilitator preparation. Facilitators should take ample gime to do -the ' 
following: . 


‘@ thoroughly review the Session outline and all participant materials 


® prepare notecards outlining the sequance and the general directions 
. for participants 


@ prepare :their own outhines of the suggested lecturettes so that they 
may present tne information provided in their ow style (in no case 
Should a facilitator read, from the sessiton‘outl i 
implementation) | ° : 


e during session 


a : cli ie el crieeg) Megs 


@ identify points where information or activities could be omitted i 

the event that thore time is needed in an earlier activity 
/ If a team of facilitators is used, it is essential that the group meet 
: together to; ‘ * \. ; 


: \ 
@ assign various responsibilities to the team members, making sure that 
each individual is. clear about her/his role in appearing before the 
~ group, monitoring individual and smal] group work, preparing charts 
: Or materials, and working with other team members Ya ‘ 
‘ ; J : 7 : : 2 
e designate of person as the person responsible for: providing continuity 
, throughout the workshop and making decistons as to necessary adaptation - 
5 of timelines a ) : 
@ discuss individual reagtions to activities and ways iehien adaptaurons ‘ 4 
might be made if necessary 


. 


- we oa ae 
e consider the various styles represented in members of the team and 
the ways that the team might work together for maximum effectiveness 


6. How should participants be involved in the workshop initially? 


Considerations regarding the involvement of participants in the ork 
shop event usually revolve around two issues: whether workshop participation 
should be voluntary or mandatory, and to what extent participants should be . * 
involved in the workshop planning, process. _ : 


_ Determination of whether workshop participation should be voluntary 

or mandatory should be made in consideration of the workshop objectives, 

the job requirements of various staff groups, and other situational variables 
which may be relevant. The training design may be appropriately used 
-whether participation 18 voluntary or mandatory. It is important to remember, 
however, that whether participants are notified of the obligation to attend 
or invited to participate, a clear and positive statement of workshop 
sponsorship, workshop purposes and objectives, and the time and location of. 
the workshop can do much to establish a positive climate for: the workshop 

and to alleviate uncertainties or anxieties experienced by participants. .« 

It 1s also important that participants are notified&or invited in sufficient 
time to allow for personal planning-or scheduling and for clarification of 
any questions regarding participation. It may also- be useful to provide 
short preparatory reading material. which can raise interest in or establish 
an initial context for the workshop. : 


Another method of éstablishing a positive workshop climate is to 
‘involve participants (or representatives of the workshop target groups ) 
—4n workshop planning adtivities. This might be done through simple written, 


or oral needs*assessments which serve both to provide information about the” — 


- falt needs of particfpants and to introduce participants to basic work$h 
issues. It might also be accomplished by simply keeping key participants 
informed of various stages of planning. or decisionmaking, or by requesting 
the assistance of selected participants in obtaining workshop facilities, 
reproducing resource materials, introducing resource persons, etc. 


q. ; Og Bie oy 


The training’ design specifies no procedures for participant involvement 
Prior to workshop implementation; workshop persofnel Should select procedures 
which are appropriate to the gize, structure, and climate of their particular 
. agencies or institutions. sO 
’ ell 
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ro 7, What participant materials are needed to implement the session: 


a a ; 
. All dasa eee are required for participant use during a workshop. 
Session are attached to the session Outline; these may be reproduced for ° . 
distribution to session Participants. Although ‘the Participant materials ‘ 

for each Session are fairly extensive (and thus require some financial - 
expenditure to. reproduce in quantity), they are important to the. successful 
implementation:iof the session because: ee 


ait - @ they provide quick reference information for participants with little 
: prior background } _ — 
? ; : t 
@ they Support and highlight the information Provided by facilitators 
and allow participants to be actively involved in the training process “gal 


@ they permit individual problem assessment and skills testing by 
Participants related to session concerns 


@ they reinforce Participants’ workshop session experiences and provide _ 
» Participants a document for continuing on-the-job reference or use 


(It should be noted that although all: recurved Participant materials . © a 
are attached to the corresponding session outlines, a more comprehensive * 
Participant Notebook has been developed and published as One component. of 
the Workshop Package. This notebook includes not only all worksheets used 

; during the three Generic Sessions, but also additional reference. material and 

an extensdve annotated listing of resources related to Fitle IX and sex 

equity. “Ideally, each participant should receive a copy of this full 

Participant's Notebook dnd a copy of all worksheets’for the Application 

‘Se&sions which are appropriate to their role--e.g., adminstrator, counselor, 

; etc. : ; 

i t 


38. What facilities, equipment, arfd resources are needed for imp lemernitatidh . 
of the workshop? cae ‘ 


~The physical facilities provided for a workshop can make, a significant 

difference in the difficulty or ease of its Implementation. The workshop 

package requires a room sufficiently large to accommodate al] participants 

for the generic sessions and small break-out rooms for each of-the application 

group sessions provide@. Moveable tables and chairs facilitate the creation - 

Of an informal environment and‘ the implementation of smal] group activity. 

Attention’ should be given to ensuring that facilities are well] lighted, at 

a comfortable temperature and well ventilated, dnd within access, of rest- 

rooms. It is desirable to inspect facilities well in advance of ‘the workshop 5 
to énsure that they will meet the needs of the work shop. — : 


The equipment to be utilized in the session is secified in the training 
- +. Care. should be taken to make arrangements al in advance of the ‘ 
rkshops for the use of equipment to check just pridy to the sesfion to : ' 


“ 


ensure that the equipment is available and in working order, 


Iel5, @ © .<* 


.- 


9. What%guidelines should be observed by facilitators er i the 
workshop? — Gs ——- ® 


‘ 


; e -_ _ 

Workshops dealing with sex equity often involve participants in a 
questioning of some of their earliest leartings and most basic béliefs and ’ 
assumptions. Individuals dealing with these. issues may have negative ¢ 
feelings about changing roles of males and females in our society and ~ 
experience fear or ang bout sex equity efforts in-education. It is 
critical that workshop litator¢g understand that these reactions are 

to be expected and how to handle them in positive ways. %ome suggestions 

for dealing with possible *esistance or rejection of the ideas covered in 
‘the workshop afe outlined below. \ 


Workshop facilitators should: 


e Remember that ‘change in knowledge, attitudes, and skills requires 
“time and continued support. Each person must move through ® process 
of exploring, understanding, and acting on new ideas before they 
canbe accepted, Rejection.of ideas presented in the workshop should 
not be interpreted as a personal rejection of the presenter. 


e Work to provide continuing support to participants even when they are: 
met by disagreement and/or resistance. Responses to be avoided by 
workshop personnel include: . 


- Defensiveness--the expression through words or behaviors- that 
a facilitator or resource person feels as if an attack has been 
made against her/his personal ability or adequacy. Workshop 
. personnel should try to maintain an open attitude and deal with. 
v the ‘ideas presented by the participant rather than the internal 
feelings that these ideas may create. 
. ‘ Soe 
Rejection of the group--the categorization of an individual 
or group as “hopeless.” One of the ways that facilitators may 
deal with persons who disagree is to reject them. It is important 


and continue to work through the feelings ‘and. ideas presented. 


- Future ee: an individual or the group such 
as "I'm sure you'll eventually“See it my way." Although it 
is‘quite likeTy that many who reject ideas presented in workshops © 
will change over a period of time, it is not helpful to dismiss 
the issues being considered by making future predictions. 


- Avoidance of the issues--dropping relevant controversial issues 
before they have been considered. Avoiding open consideration 
of possible implications of the Title IX regulation through 
a tomment such as "There's really no need for major changes in 
— most rograms" does not contribute to participant ‘learning or 

al problem solving. Workshop facilitators should eanticipate some 
of the controversial questions or concerns which are likely to | 
be raised and be prepared to deal with them, if only by.admitting 
uncertainty and a willingness to/help participants obtain: 
“assistance from other sources. . : 


. 1-16 


that workshop leaders maintain communications with all participants | 


a the information presented. 


@ Work to maintain a climate whe 


tf 
fe 


a 


‘= Overcontrol of the participant group--pkesstng the group’ ahead 
regardless of their present needs or ability.to deal-with’’- 
some of the issues. Overschedul ingea workshop agenda so that , 
time is not available for Clarification questians or for’ 
consideration of the implications of the iAformation in small, 
group discussion isyone way to overcontrol the Darticipant — ” 
group. Workshop plans must include time to ensure that particjpants 
have the opportunity for initial exploration and evaluation of 


/ 


participants" questions, feel ings,- 
and opinions can be expressed/and considered. Maintain a nonjudmenta] ) 
approach toward the expressfon of feelings or opin ons which diffof 


from those being expressed in the workshop. 


Provide participants with concréte information and materials whenever 
possible. Much of the resistance to ‘accepting change occurs when 
people do not understand the rationale for ch&hge/ and the specific 
Steps that must be taken in implementing change. / It is essential 

that participants be given opportunity to identify specific directions 
for change, to develop ‘the necessary skills for hange, and to receive 
Support and assistance during this process. 
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~ --ENSURING PROCEDURAL TITLE 1X’ OMPLIANCE: 
ESTABLISHING A FOUNDATION FOR SEX EQUITY 


; : : eo . 
: : » a oe 4 
’ ‘ . . 


F oft ine ‘For Session A For Administrators, 
- Title IX Coordinators, and-Board Members 


7 _ Prepared for the Ff 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


by the ow 
Resource ftenter’on Sex Roles in Education’: 

National Foundation for the Improvement of Education 
; . tf: rd . - 


+ 


. 4 : : * : . 
- * SEX EQUITY IN ADMINISTRATION: 93 
Poet). 7". + ENSURING PROCEDURAL TITLE IX COMPLIANCE | 
on | . . . EY “p e" = P | 
3 . |, APPLICATION SESSION A ae 
. 7 FOR ADMINISTRATORS =, | = 
| session Specifications | ee —~\ a e 
- an . . 
vee ‘Session population: Elementary and secondary school administrators . 
og : A ; % x . 
“.  * Segsion objectives: The objectives of Application Session A for Administrators ‘ 
oan nclude: ~ , a P 


. @ to provide participants with’ the“opportunity to share progress, problems,' 
‘\ and concerns related to the administration of Title IX comp] iance efforts 
e to .provide participants with a review of the five basic .comp] iance proce- 
- dures required by the Title IX regulation and’ their Significance in 
continuing Title IX compliance efforts _ cs 


@ to provide participants with the opportunity to consider the role of the 
-Title IX coordinator in their own agencies and some of the ways in which 
her/his effectiveness might be increased ; . 
; @ to provide participants with the opportunity to consider problems - > 
related to the implementation of the Title IX*grievance procedure and 
to assess and strengthen their skills in identifying prablem-prevention 


Steps and actions which can increase the effectiveness of their own Title 
IX grievance procedures : 


* @ to.provide participants with a framework for evaluating the strengths and 
: weaknesses of their own institutional self-evaluations under Title IX @ 


.* Time, required: Three hours : e. 


' Materials needed: 4° . ~S 
; ~ we | | . 


Forpartieipant use: 42 ° 


. © "Title IX Implementation: Assess ing ‘Your Progress ‘and Problems ''-- 
ee Worksheet 1 3 ee oe 


® "The Role of the Title IX Coordinator"-Administrators ‘Worksheet ye & 
° "Implement ing Title IX Grievance Procedures".-Adninistrators Worksheet 3° 
am "Implementing Title IX Grievance Procedures"--Administrators Worksheet 3A» | 
e "Evaluating Your Title IX Self-Evaluation"--Admini strators Worksheet 4 
a WNOTES AYT worksheets: are includéd tn’ the application materials for 
oO an "AY. appearing in the ‘worksheet number: Indicates that these a 


which are placed in an appendix, 


; woe 2 Oy 
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administrators; 
re answer sheets 
* 


For facilitator use: a3 SS ’ 


e- Chart (on newsprint, acetate transparency, orchalkboard) of 
"Objectives for Session A™ (see section I of this session outline) 


e Newsprint, tape, and marker or chalkboard and chalk ; 


Facilitators required: Although the session may be conducted by a single 
person, it,1s preferable in most cases to share respgnsibilit among 
several persons (female and male) who possess both subject matter 
expertise and group process skills and who represent nae ernie? 


diversity. ; 
: homer? 
Facilitator preparation required: 
The facilitator. should: . = 4 7 

@ thoroughly review this total session outline and all participant 


materials 


@ review suggested tecturettes and comments and adapt them to . 
accommodate unique group needs and facilitator style: 


- "Introductory Comments" (see s Eof this | : 
at *. session outline) Sf 7 5 minutes 
*-  . Lecturette--"Title IX Implementation: The © ° 


Required Compliance Procedures” (see section II] 
of this seasion outline) - “ a 15 minutes 
- Lecturette--"The Role of the Title, IX Coordina- . 


tor in Title IX Complianée Efforts" (see section 
IV of this session odshre) _) +» 15 minutes 


- Lecturette--"Implement Title IX Grievance 
Procedures" (see section VI of this session oe 
, outline) | 10 minutes 


*~ Lecturette--"Reviewing and Updating the Title IX 
Self-Evaluation" (see section VIISF this session 


outline) 5 minutes 
- Comments (see section VIII of this session out- 

line) ‘ 10 minutes - 
- Summary and“closing comments (see section IX : 

‘of this session outifine) . 5 minutes 


@'prepare chart as indicated in "Materials needed" section of these 


_ Session Specificatigns . 


° oe ~ 
Group size: Flexible @ ¢ 
‘ = ‘ . « 3 
: Facilities required: . Meeting room to accommodate expected number of 
participants; moveable tables and chairs will facilitate small group 
work . <a _ = — 


w~ 


Equipment and supplies needed: Newsprint, marker, and tape, or chalkboard 
and chalk; overhead projector and acetate transparencies (optional) ; 
pencil and pad for each participant 
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B. Small group di scussions--"Implementing. 


SEX EQUITY IN ADMINISTRATION: 
ENSURING PROCEDURAL TITLE IX COMPLIANCE - 
| APPLICATION SESSION A 
~FOR ADMINISTRATORS 
TITLE IX COORDINATORS,, AND BOARD MEMBERS 
- Session Agenda 3 oo. 4 ; 

” INTRODUCTORY COMMENTS | _TIME.REQUIRED: 10 MINUTES 
TITLE IX IMPLEMENTATION: ASSESSING YOUR . | 
PROGRESS AND PROBLEMS . TIME REQUIRED: 25 MINUTES 
A. Individual Sictivity--""Title IX Implenentat ion: 7 | 

Assessing Your Progress and’Problems" 5 minutes 
B. Small group discussions 10 minutes \ 
C. Total group Processing 10 minutes . 


TUTLE IX IMPLEMENTATION: THE REQUIRED COMPLIANCE - 
PROCEDURES — | 


“TIME REQUIRED: 15 MINUTES 


“A. Lecturette--"Title IX Implementation: the 


Required Compliance Procedures" (15 minutés) . 


THE ROLE OF THE TITLE 1X COORDINATOR: INCREASING 

HER/HIS EFFECTIVENESS | . @- TIME REQUIRED: 45 MINUTES 

A. Lecturette--"The Role of the Title IX ° 
Coord®ator in Title IX Compliance Efforts" (15 minutes ) 

B. Individual activity--"The Role of the Title 


IX Coordinator" 10. minutes ) 


C.. Smal] group discussions 10 minutes) 

D. Total group processing (10 minutes 

BREAK : ' TIME REQUIRED: 10 MINUTES 
- tet aS 

IMPLEMENTING TITLE IX GRIEVANCE PROCEDURES _ TIME REQUIRED: 40 MINUTES 


A. Lecturette--"Implenienting Title IX Grievance 
- Procedures" "ef (10 minutes) 


Title IX Grievance Procedures--Problém  & 
Analysis" | -_ = (20 minutes) 
C. Total group processing , (10 minutes) 


REVIEWING AND UPDATING THE TITLE IX SELF- . TIME REQUIRED: 20 MINUTES 
EVALUATION - Lat 
A. Lecturette--"Reviewing and Updating. the 

« Title IX Self~Evaluation" . 5 minutes , 


VIII. 


IX. 


“4 


é 


B. Individual activity--"Evaluating Your 
Title IX Self-Evaluation" : ” 
C. Total group processing 


. SUBMISSION OF COMPLIANCE ASSURANCE FORMS 


A. . Comments--"The Compliance Assurance 
Forms Requirement" 


SUMMARY AND CLOSING 


A. Summary and closing comments - 


y 


10 oie 
5 minutes 


TIME REQUIRED: 10 MINUTES 


(10 minutes) 


“TIME REQUIRED: 5 MINUTES * 


es minutes) 
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TOTAL TIME REQUIRED: 180 MINUTES 


¢ ‘ 


1. INTRODUCTORY COMMENTS . SF, TIME REQUIRED: 10 MINUTES’ 


Purpose of the activity: an 


The purposes of this activity are: 


@ to introduce the session facilitator(s) to the participants 


~ *@ to provide participants with an overview of the Application Sessions 
.. for Administrators - : 


“yu id : . ; , 
@. to brovide participants with a review of the objectives for Application 
Session A a 


Materials needed: 
For participant use: None 
For facilitator use: 


@ A chart (on newsprint, acetate transparency, or chalkboard) of the 
Objectives for Session A for Administrators: 


Objectives for Session A ae 


@ to share Progress, problems, and concerns related to the 
administration of Title IX compliance efforts 


@ to review the five badic compliance procedures required by the . ° 
Title IX regulation ard their Significance in continuing Title 
IX compliance efforts ! _ _ 


_" @ to consider the role of the Title 1X coordinator in our own 
agencies and some of the ‘ways in which-her/his effectiveness 
‘might be increased a. 


@ to consider problems related to the ‘implementation of the Titte 
IX grievance procedure and to assess and increase our skills in 
athe identification of Problem-prevention steps and actions which 
can increase the effectiveness of our own Title IX grievance 

procedures , 


: @ to evaluate the strengths and weaknesses of our own institutional 
self-evaluations under fitle IX and to identify ways in which 
our self-evaluations may be strengthened 


Facilf{tator preparation required: - ° 


_ The facilitator(s) should: _ | 
, n 


@ thoroughly review the complete Sessio Outlines for Application Sessions 
A and B for Administrators and all participant materials 


@ review objectives for Session A and relate objectives to the activities 
outlined for the Session ; . 


< 


Sed 


4 


Procedure: «= ” ‘ | / 
Siete eco ar b- . + : ¢ 


The purposes.of this activity are to introduce the session facili- 
tator(s), to provide participants with an overview of the Application _ 
Sessions fon Administrators, and to share with the participants the 
objecttves for Applfcation Session A flor Administrators. 

‘7. & 

The session facilitator should begin by ascertaining that all 
participants are in the correct application sessign--that they are 
aduinistrators, Title IX coordinators, or niembers of boards of educa- 
tion, or thdt they have elected to focus on administrative concerns 
during the workshop.- The facilitator should describe the purpose and 


format of the application sessions, making the following points: 


e The application sessions are designed to provide participants 

- with the opportunity to work with people in roles similar to 
theirs (in, this case, administrators, Title IX coordinators, 

- and members of boards of edu¢ation) in exploring issues related - 
to litle IX implementation ahd.the achievement of sex equity 
which are particular to their role. 


@ [here will be two three-hour application sessions conducted. for 
each application group. These sessions are Sequential, not 
interchangeable. It is important that the participants attend 
both application sessions designed for their group. Time wil] 
be provided after the two application sessions to work again 
with people in other rolgs; the final workshop session will be 
a-generic session involving all participants. ; 

Next, the session facilitator should take a moment to introduce 

her/himself and to provide a brief description of her/his involvement 
in’ issues of Title IX sex equity as they relate to administrators and 
school administration. Any housekeeping information necessary--rest-° 
room location, availability of pencils and paper, scheduling of refresh- 
ments, etc.--might be*presented at this time. . 


Ihe sessign facilitator should then begin the introductory cori-’ 


ments which can provide participants with a frame of reference for , 


considering the Application Sessions for Administrators. ~ She/he 
should poti-the chart of Objectives for Session A so that they are 
visible to participants during the comments. 


Sugyested comments: ( : 


"those of us tn this application session represent three drf ferent 
qioups of persons-<nvokved in the operation of education agencies and 
the implementation of Title 1X: schook board members on persons re- 
sponsible for the governance of education agencies, administrators ,” and 
Title 1X coordinators, Each of ud has our own unique Set of Kesponsi~ 
bile laos and functions neLated to the implementation of Tatke 1X and 
the attacnment of Sex equity in our Schovls.and school. districts. 


Sa 


As mombens of schook boards on school distrret governance bodes, 

me ane Avsponsable fon establishing school pokicres nekated to 
Yeo 1X compliance and sex equity, and fon pokicy decissonmakina , , 

“and budqet authorization for the overall schook district program 


and operation, ri 


| 


me 


203 


s 


. 


‘<) 


ERIC 


r 


: - Ss . 


As adminis tratons--superintendents, assistant superintendents, on build- 

" Ang phinctpals--we are Aesponsible for the implementatign Of Tathe 1X/ 
Sex equity policy as established by agency governance, for the des iqn 
0f educational programs according to this policy, fon the monitoring ) 
and evaluation of programs, and for the general supervision 0f- Service 
dekivery and Support stag f. i ; 


Ab’ Tithe IX coordinators we are usuakly responsible for providing techni- 
cak exp @ Aeg ng the implications of Tithe IX fOr. our agencies! 
programs, §0% coordinating and monitoring the variety of day-to-day 
activities involved in Title 1X compliance, Some of us are responsible 


for Tithe 1X recordkeeping; many of us have all these AMPQNSADALA ALCS 
and many others at the same time. ° 


"Within thése three general categanies, our own particular functions and 
Aesponsibilities are shaped by the particular organization and structure Of 
our oun education agencies. - Some of us may even play two roles samultaneowus Ly-~- 
§or example, we may be both assistant superintendent and Titke'TX cogndina- |; 
torn. AdS we move ps these sessions, we will fave an oppontunitieto 1 me 


‘discuss some of the aspects of our own particular noles and situations. 


"Keeping all these differences in mind, however, it is important that we 
also recognize the common elements 0f§ our various nokes and, the unique - 
potentaak and Nesponsibility. we share with regard to the implementation — 


education agency.* While teachers and counselors may modify their dndividuate ¢ 


, compliance with Title 1X: and fOr attaining sex’ equity... 


"During Session A we will bé concentrating on consolidating a foundation 
§or Title IX compliance and Sex equity. We wll focus on the five compliance 
sy Sag which ane required under Title 1X (development and notification 6 4 
Ti 


"During Session BY we Wilk’ be considering needs and strategies fon con- 


Ameri 


' dtinuing problem. pea and mpnitoring activities neLated to the AmpLementa- 


dion of Title IX and 
‘ | oe : e 
25-3 


s 7 . 
\ ”. 
; . 4. 


@ attainment of sex equity in owt schools and ASchook 


~ . districts. We will emphasize the assessment and neginement ‘of our” 
= . probLem- -~sobving skills and the identification of methods of improving 
-  * oun Title 1X monitoring se that we may decrease the need for sudden 
C problem-solving on girisis-by-crAtsis compliance efforts. We will be 
peal to identify the kinds vf programmatic actions which we can 
ke to integrate Tithe 1X compliance efforts within the overall 
administrative epee and structuies wf our districts, 


"Wath this qenenak sequence in mind for Sessions A and B, Let's 


now review the spectgic objectives for Session A. During, this first 
session, we will be working: 


nm e to,dhare progress, problems, and concerns related to the 
adminis tration 06 Tithe 1X compliance efforts 


@ to tevcen the five basic complzance santo i Seiined by 
the Tcele 1X nequlation and thetr significance An ROI nang 
Tifte 1X cumplcanee efforts 


e te conscder the roke of the Title 1X coordinator in our own 


agencies and sume of the ways tn which her/his effectiveness 
me ght be sneneasee 


fe consaden anobeows nekated te the Amplementation of dhe 

Tc tte IX gréevance procedure and to assess and Ancrease our 
shitets in the identification of probLem-prevention steps and 
actions which can dncrease the pu ee ese of our own Tithe 
1X ghrtevance procedures 


1 
a 


@ te evaluate the strengths and ‘weaknesses of our oun insta 
tional selg-evatuations under Title 1X and to identify wa ; an 
ae . whieh our self- evaluations may be strengthened." 


Oppartunities for questions and answers should be provided before 
moving to the next. activity: | 


a an. 


UI. TITLE IX IMPLEMENTATION: ASSESSING a ° 
_ YOUR PROGRESS AND PROBLEMS TIME REQUIRED: 25 MINUTES 


(A) Individual activity--"Title IX Implementation: - 
Assessing Your Progress and Prohlems" 5 ine 

(B) Smal] group discussions —_ 10 dai 

(C) Total group brocessing 10 minutes 


% 


Purpose of the activity: ~ oe . Py 


The purposes of this activity are: 
. k ; : 
‘e to provide participants an initial opportunity to assess their progress 
and prgblems in the implementation of Title IX, particalarly with - 
"respect to the five comp]iance procedures required under the.Title IX 
regulation ; oe : 


e to provide the sefsion facilitator with an inditation of prtictpang 
' general levels of understanding and concerns related to the focus 6f 
this session- = , os 
@ to provide participants. an opportunity to share their experiences and si? 
. Perceptions related to Title IX and to establish a norm for active .. 
byrticipation by participants in session activities 


Materials needed: = - 


ek For participant use: . \ 


@ /fitte IX “Implementation: Assessing Yqur Progress and Problems "'-- 
, dhinistrators Worksheet +1 - 


For facilitator use: . 
\¢@ newsprint, markgr and “tape; or chalkboard and chalk, 


Facilittor preparation required: — ; | ~ 3 : ° 
. 7 ° ° é Ld y ) 
The facilitator(s) ‘should: 


@ thoroughly review this total session outline and all participant 

" materials’ : , : _ 

a + ‘ ° 

: @ review Administrators Worksheet 1] carefully and prepare to process 
> participant responses to the worksheet SS 


®@ review directions for utiJizing and procgssing Administrators Work- 
sheet 1 a i ar 


Procedure: \ 
A. Individual activity--"Title IX Implementation: 
AssessingQYour Progress and Problems" (5 minutes) 


"The purposes of this activity are to provide participants an: opporturlitty 
7 for small group interaction around several questions which suggest the conéerns 
gl to be addressed during the remainder of Session A and to provide, the Session 


* : : , 


r*) a 


0 


- smal] groups. 


a 


facilitator with an indication of participants’ general levels of. 
knowledge and frames of reference related to session concerns. 


Tae individyal activity should be mienedices with comments simi - 
lar to the following: 


"We mentioned ‘that during this first application, session we wiht 
be considering the significance of the five compl{ance procedures re~ 
uined under Ti¥le IX for our continuing Title IX AmpLementation 
efforts. Before we discuss each of these procedures in some detark, 
dt db Wseful for each of us to think back on our own expertences with 
Title UX implementation and identify our progress and problems and 
the importance of the various compliance procedures to our'‘own efforts. 


"Each of you should havea copy of Worksheet 1, 'Trtke IX Imple- 
méntation: Assessing Your Progress and Problems' in your materials. ' 
This worksheet will provide you a number of questions to aid you in y, 
considering your own experience and, ultimately, an discussing your : 
expercence with others in the group, : 


i 
"We would Like each of you to spend the next five minutes respond- 
ang to these questions individually. After you have finished we wilh - 
spend some time oe" nesponses in smakl groups." . 


As cavticipants complete their worksheets the facilitator(s) ~- 
should remain available to answer questions or to provide assistance 
as necessary. 


B. Small group discussions (10 minutes) 


After five minutes (or-when most barticipants appear to have 
completed their worksheets), the facilitator should ask: participants 
to form, grou s of four to five persons each and to. discuss their 
responses td the worksheet. The facilitator should remind participants 
to introduce themselves to other members of the group by giving their 
names, the names of their school distrfcts, and their positions or re- 
sponsibilities related to Title IX. The facilitator&should also encourage 
participants to seek out persons they do not know as they» form their ~ 


; J 

Approximately 10 minutes should be provided for small group dis- | 
cussions. (This time may be modified slightly if, the facilitator feels i 
that the discussions seem extremely useful or if they seem to be drag- a 
ging.) Ouring the same group work the facilitator should move through 


the room to observe the. discussions and to identi fy issues which should 
be” raised in group processing. 


If the facilitator observes at’some point that cussion appears 
to have dwindled or moved to inappropriate topics..she/he may wish to 


‘remind participants of the task or to move into the total group proces- _ 


sing activity. | 
C. Total group processing” (10 minutes ) 


- When the snail groups ; have had approximately 10 minutes to discuss 
their responses to the worksheet, questions, the facilitator should 
initiatg a discussion in the tote! group. She/he may begin the dis- 
cusston”by simply asking for pespallee: to the first question on the 
worksheet: ies 


"39 2 


Processing may be facilitated by asking a second facilitator to make 
notes of the major points raised on newsprint. It is not necessary that 
every ‘response be recorded; the Purpose of the recording is simply to help 
the facilitator and participants keep the major points in mind and to 
provide a listing for reference as appropriate later during the session. 


Questions which assist participants to analyze’ the group's responses 
Should be asked during processing. These include such. questions as:: 


. @ Were there any similarities on patterns in Youn experiences? 


oy 


~ tn satisfactions? . . 
- th problems? 
- An your experience with the compliance procedures ? ’ 


. 7 An Your future needs? me 
. : c 
@ Ane there any differences which are evident? Do you see any possible | 
neasonds for these differences? —- | ; 


- differences in the roles of persons here? 
~ differences in the type of school districts on communities Aepresented? 


@ What priorities of need on action are suggested by the responses to 
the §t§th question? . 3 ; 
The activity should be concluded w®) nace which emphasize the 

following points: 4 


e The implementation of Title IX is often a difficult task. The past 
Several years have seen many of us trying to implement procedures 
y and requirements for which precedents are few and for which standards 
may seem to be unclear. 


@ The implementation of Title IX is a task of critical Significance-- 
it is both our legal and our educational responsibllity as adminis- 
trators. For this reason it is important that we take some time now 
to review some of the actions we've taken in the past several years 

' and consider ways in which Title 1X implementation might be made more 
effective, more systematic, and ultimately easier. 


| @ Procedures and methods which we implement to ensure Title IX compliance 
are the same types of procedures and methods which can increase our 
general administrative effectiveness--the effectivenes§$ of our 
personnel management. systems, our systems of data co*l€@ction and 
‘analysis, etc. Investment of effort and resources in Title IX 
compliance can often produce benefits in other aspects of education 


agency operations. — 


{ sy 


% . : 
@ Each of us has information, skills,,and experiences which may be of 
value to others in the session. We should identify persons who have 
information or, experiences which may be helpful to us as we partici- 


pate in small group and total group activities and seek them out n 
during the next two sesSions and at other informal times during the 
workshop. 

F as al a v 


The activity should be concluded with some indication as to 
which concerns raised by participants will be addressed in the 
application sessions and which are probably outside the scope of the 
sessions. The facilitator may find it useful to leave the newsprint 


records of participants' responses posted for future reference during ~ 
the sessions. . . 


 & 7 


III. TIFLE IX IMPLEMENTATION: - THE REQUIRED | . - 
COMPLIANCE PROCEDURES =i; FTIME REQUIRED: 15./MINUTES 
(A). Lapturette--"Title IX Implementation: : 3 | 
“.* The Required Compl {ance Procedures" (15 minutes) 


- Purpose of the activity: 


The purposes of this activity are: 


e to review for participants the structure of the Title IX r gulation — 


and the five basic procedures required for compliance , 


Pa 
< 


@ to provide participants with a formulation of the signif cance of the 
five required compliancé procedures in continuing Title AX implementa- 
% . tion -efforts , co, , 


Pe e@ to summarize for participants the particulars of th first required 
compliance procedure, the notification of Title IX chp ance — 


‘Materials needed: 


For participant. use: None 


For facilitator use:. None 


Facilitator preparation required: 


The facilitator(s) should: 


; @ thoroughly review this total’ session gytline and all participant 
> materials © ; ; , 


/ @ review suggested lecturette and Sdapt it to accommodate unique group 
needs and facilitator style 
A 


Procedure: 


A. Lecturette--"Title IX Implementation: 
: The Required Compliance Procedures" (15 minutes ) 
ao 
' ., This lecturette is designed to establish a context for the remainder of 

Application Session A--to assist participants in understanding that, although 

initial deadJines for completion of Title IX's procedural requirements have 

passedsthe compliance obljgation continues, and that effective implementation 

of the basic compliance procedures can provide a critical foundation for - 

subsequent Title IX compliance efforts. After providing a general discussion 

of the basic requirements and their significance, the lecturette summarizes — - 
a ; some of the detailed provisions of the policy notification requirement. 

(This detail is included in the lecturette because no wofksheet is provided 
related to policy notification. ) i ia 


\ 


- 


: Suggested lecturette: 


"We've spent a few minutes discussing our Title 1X compliance 
experncences at a general evel. For the remainder of this session we 
will be conscdermg owt complrance expercences and efforts in greater 


—detait--we'll be trying to assess the strengths and weaknesses of owt 


complcance programs and to cdentif<y steps t we. can take to make our 
compliance programs both more effective and more systematic. 


"Begune we move into several worksheets which will focus tn detail 
OH VALCoUS Speer fic aspects of our compliance procedures and programs, 
we*ane going to spend a few minutes reviewing the Title IX procedural 
cdmpldanee requirements and.thetr significance for our continuing 
v perat ders ‘ , J 


“me 


"You will xemerhber ~rom the. second generic session that it is 
useful to think of the Title IX regulatory. requirements as being or- 
ganized within four sections: . . : 


1. A procedural section which specifies general definitions and 
five basic cumpliance procedures -raequined of all education 
agencies and institutions recegming Federak funds. Theses 

fo nequirements are an important @Hture of the Title 1X reguka- 

: coon. : _ , . 


. 


2. An admisscons section which: deLineates discriminatory policies 
- ant practices which are.prohibited in the admission of students | 
tu specified educational programs. This section applies to ~ 
schools of vocational education and to most postsecondary 
education institutions. * : - 
‘3. A treatment of students section which outhines requirements 
. sur nondiecrimination in students' access to courses, student 
peldedces, counseling and guidance practices, phystcak educa- 
tion and competitive sports, facilities, , financial aid, extna- 
ewrvticultr activities; ete. - 


4. An employment section which spectfies prohibited forms Of 
discrimination in the employment policies and practices of 
education Ans titutions and agencies recetving Federal funds. 


~ "The rast two sections--those on the treatment of students and on 
-umptoyment--are those which provide the substantive criterta for non- 
déiserimination in the policies, programs, and procedures of education 
agencies, The requirements for nondiscerimination in student programs 
and treatment, and <n employment were reviewed in some detarl in Genertc 
Seasion Two, and these were the subject of the sample Trthle IX grtevances 
considered On that session, 14 these requirements which establish 
the basic standards for nondiscrimination in education agencies. 


PAK schook board members, administrators, and Titke 1X coordinators 
we ane. the persons responsible for devefoping mechanisms and phocedunes 
fer ensurang that owt programs meet these standards and requirements. 
The finst section of the Tétle IX requlation--the section which es- 
tabtoshes give baste procedural complrance nequirements--provides us 
with spectfications of basic mechanisms and progedwres which must be 


used to -ensure substantive compliance in our Schools and schook districts. 
_ AS weldiscussed brsekly in Generte Session Two, there are give, basic 


compl cance. procedwits Aequired under the Tithe 1X regulation: 
+10- 


oS 


» 4 


oly! notification of the agency's policy ‘of nondiscrimination on 
.  the™ basis of sex and compliance with Tithe IX .- 


- . the designation of an employee hospandible fon the coordination of 
the agency's Tithe 1X compliance efforts - 


_3.,- the development and pubLication Of a grievance procedwre. gor the 
resolution of student and-empLoyee complaints of discrimination 
prohibited by-Title IX 3 _ | 


4. the implementation of a Sel f-evatuation to identify possible non- 
compliance with’ Title 1X regulatory nequkrements, and to correct 
and remedy identifi noncompliance , 


5. the submission of ¢ cance asswuances as a condition Of Federal 
.funding ' ° * , ‘. a. ni 


4 


"Because the initial. deadkines® for completion of thesp.‘pnocedures have ° 
passed, many. of us have a tendency to assume that these’ procedures. are * 


 no-konger netévant. Tf we are to ensure that our education agencies are 
An fact in compliance with Title 1X, it £4 important that we recognize 


that oun nesponscbikitios fOr these procedures are continuing, and equally ° - 


"Let?s ‘consider for a few moments the significance of the fins SOU 


procedures. 


The notification of Title IX compliance polic functions to involve 

_ Large numbers of persons in the e@ 1X compliance effort. 14 en- 

1 sures that students, employees, and others are aware of the districts! 
Antent not to discriminate and Spectf{res a person to whom questions 


7 _” heggnding: this pokicy and its dmpLementation .may be addressed. - It 
" "S prowides employees and others (subcontractors , SPOnS0rS Of extracurritc- 


, ukanr activitis, USMS Of Schook facilities, etc.) with a briek state 
“ment of their nesponbébikities §0r7 nondiserimination. a 


‘The designation of an emplayee responsible kon “the coordination of Tithe 
compliance e@ CNSWLES AesponsAl es 40% ongoing coordina- 
@: 1X ed efforts are clearly assigned and centralized 


4n one person. Although the ultimate. Legal nespons<bikity fur compliance 
“Aemains with the school board and the Superintendent, and, day-to-day 
compliance responsibilities adhere to all employees, it 16 critgcal . 
that some central checking and coordination function be maintained. 

This 46 the function which should be served by the Tithe 1X coordinator * 
on designated employee. f . wy. 


rN af 


x nesokution of Title 1X 


¥ . i 
» o& 
Cad 
Lf 


x 


al 


‘The unplLementation ny an institutional self-evaluation to identify . 
noncompliance with Trtle TX and to ensure the correction and 
nemedtation of ddenti<ied noncompliance should establish baseline 
data whach provide a vakuabke resource fon the design of ake 
future compldance efforts and the consideration of complianée : 
problems which may arise in the future. The adequacy and thorough--. 
ness of your self-evaluation may determine, in Large measure, the 
nunber of Tithe 1X ghdevances filed in the future, the degree to 
which atl staf, arg aware of their specific Aedponsibikities for 

, nondcscerimination, and the degree to which the various policies 

and programs of your agency are in compliance with Title IX re- 
quirements, , ; 

ba "Just as these four procedures are essentiakly tools for effective 
managenient at the ocak education agency Level, so the fifth procedure-- 
the submission of the compliance assurance form to the Department of 
Health, Education, and Welf{are--48 a management technique of the Federak 
government. It 4s designed to assist the Federal government in endsur- 
ang that theta funds are in fact given to contractors who are in 
compltance with Title IX. . . 

"Ty the ‘nemainder of this session we wikt be working through 

sevenat activities which hekp us examine three of these procedures in . 

greater detarck. We will be evakruating our own agencies in relation to 

the role of the Titte IX coordinator, the implementation of the Titke 

IX qacevance procedure, and the effectiveness of our @dotitutional self- 

cvatuatcon. Begcre we do, however, Let's review briefly the require- 

ment nelated te pokicy notification and make certain that we are in 

cump£iance woth regard _to this very important procedure. 


"In your Participants’ Notebook you wiht find a checklist for 
evaluating Trtte IX pokicy nots fication procedures. - You may find «t . 
useful tw look at this checkhist as we review the requirement; you'ke 
find ct on page 50. . : ie 


| "The nota fccation of the agency's policy of Tithe IX compliance 
must contacn two parts: . . 


ea Statement of agency nesponscbitity for compliance with Tithe — 
IX requirements for nondiscrimination in education programs and 
employment ae 
g? « Statement that any nquintes regarding Tithe 1X and dts 
application may be referred to the Title IX coordinator or to 
the Dinector. of the Office for. Civik Rights, HEW 
\ . : - 


"ThiS notification must be made: to: >. . ' 
-@ Students | ‘ .. . ce : | 
\ « parents of elementary, and secondary Achuok students = 

; : 8. Pe fee | _ . . — | pat : us 
: 6 applicants far employment 3 . : | 
”@: bouneed of negerrat. far employment | 


oa = 


ae | 


papers 
" 
public 
) 


" emplosment necruciment representatives 


UNLONS Or ‘professional organizations holding co ve’ bar- 
gadning on professional agreements with the agency ‘i 


This policy should have beep pubLished initially int Local news- 
; publications produced by “the agency or its students; and in 


memoranda or written communications to eac . student and ‘employee. 


The policy statement must be published on all ongoing agency 
ations such as: 


O. 


COUNSe Announcements 


bulletins on catalogs 


@ application forms 


‘student recruitment materials 

employee rAechuitment materials 

student handbooks | 

official policy statements . ; 


and other publications made available to the houps receiving the , 
Amtrak policy notification. Again, Aebponsibility for policy notifi- 
cation 44. ongoing." 


T 
partic 
activi 


he facilitator should $top at se seine ‘to determine whether 
ipants have any questions they wish to ask before moving into the 
ty regarding the role of the Title IX coordinator. 


ee = | ; \ 


IV. THE ROLE OF THE TITLE IX COORDINATOR: os 
INCREASING HER/HIS. EFFECTIVENESS TIME REQUIRED: 45 MINUTES 


(A) Lecturette--"The Role of the Title 
IX Coordinator in Title IX Compliance 


e 
Efforts" | (15 minutes) 
(B) Individual activity--"The Role, of the ‘ 7 4 
7 Title IX Coordinator" co (10 minutes) ‘ 
C) Small group discussions . » -(10 oat | 
D) Total group processing - 10 minutes 


Purpose of the activity: 
The purposes of this activity are: 


e to review with participants the range and scope of functions and 
competencies expected of the Title IX coordinator in many education 
agencies , . 
@ to review with participants some of the basic principles of personnel 
. management and organizational functioning which relate to the role of 
the Title IX coordinator and her/his effective functioning 
_ @ to provide participants an opportunity and structure for evaluating 
the role of the Title IX coordinator in their own agencies and for 
‘ identifying institutional modifications which might be made to increase 
her/his effectiveness ‘ : . 
2 
Materials needed: 
For participant uses) \_ 
e "The Role of the Title: IX Coordinator"--Administrator Worksheet 2 
. : rv : s 
-- For facilitator use: f , 
@ newsprint, marker, and tape; or chalkboard and chalk \ 
Facilitator preparation required: - ‘4 
The facilitator(s) should: \ | 
p sg thoroughly review this total Session Outline and all partijcipant 
" materials . - 
@ reviéw suggested lecturette. and adapt it to accommodate unique group 
needs and facilitator style: - % 
@ carefully review Administrator Worksheet 2; consider possible 
participant responses; and prepare tq process responses in the total 
‘group , 
- Procedure: 
: a ee : 3 
A. Lecturette--"The Role of the Title IX . 
"  Coordtnator in Title. IX Compliance Efforts (15 minutes) P 
: \ \ 
o . | A aloe 
| | 


°/ 


concern to yout partie. 


This lecturette is designed to assist participants in considering . 


the role and functioning of the Title IX coordinator in the context of 
the institutional/organizational factors which influence: her/his 
effectiveness. The lecturette will reviewtHe significance of the 
Title IX coordinator's role in an agency's compliance efforts, some 

of the expectations which are often held related to the Title IX 
coordinator, and some of the basic principles of personnel and orga- 
nizational management which pertain to the effectiveness of the Title 
IX coordinator. ; 


~ Following the lecturette participants will have the opportunity , 
to apply some of the points made in the lecturette to individual and 
small group activities related to Administrator Worksheet 2. This 
worksheet suggests questions which will assist participants in con- 
sidering the role of'the Title IX coordinator in their own school dis- 
tricts and the steps which might be taken to facilitate the more 
effective functioning of the Title IX coordinator. 


Suggested lecturette: 


"The second major procedural nequinement of the Titke IX regula- 
tion 445 fon the desiqnation of an empkoyee nedponsible for coordina- 
ting the agency's Title 1X compkiance efforts. Although the designa- 
tion of such a person, usuatly referred to as the Title 1X coordinator, 
does not diminish the ultimate Legal responsibilvity of an agency's 
governing body and chiefs executive, this designation should establish 


Some nedsponsibstity and accountability for coordination of and monitonr- - 


ing the diverse activities necessary to ensure Tithe IX compliance in 
any agency. Fon this reason, the effectiveness of the Tithe IX 
coordinator ts one of the critical ekements in the achievement of 
Tithe 1X compliance and sex. equity in any school district. 


"We would Like now fo consider thé nofe and. functioning of the 
Title IX coordinaton and the kinds of steps which may be taken in any 
district .to. increase the effectiveness of the Tithe 1X coordinator, 

We will bE considering the wide range of functions and expectations 
which age often assigned to the Title IX coordinator and some princi- ° 
ples negarding the effective functioning of the Titke IX coordinator 


within any organizational structure. 


"Most of you in this group are well acquainted with thts important 
but somewhat ambiguous role. You arb Tithe 1X coordinators yourselves 


on you are administrators on Schgst board members whe work with: the 


Tithe 1X coordinator on who 
Title IX' fon your distnyg 
the discussion try to e@ 


nd on the coordinator to ‘take care of 
. Ad we move through the vartous points af 
ate the applicability of the information on; 
a sttuation.  . ; 


a 


The note and gunc-te¢ IX coordina, 
The Title IX neqgulatten specifies no particulat duties on 
functions for the Tithe IX eourdinaton beyond the generak requtre- 

ment that she/he ‘coordinate’ an agency's compliance activities. 
The. potential seope of such coordination responsib(hitieds extends 
throughout every aspect of an agency's policies, programs, and 
practaces. : “ 


’ 
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e 


“ Ne 


coordinators (and one of the 


¥ 


One of the frustrations of many Tike IX 


sources of compliance problems in many agencies) is the breadth and 
ambiguity of this role. Tn too many (ndtances, Title 1X coordinators 


were designated with Little rcabization of the potential scope of the 


coordination task and ei ttle effort made to delineate Speck fic 


Aesponsibikitios as Title PX compliance efforts have evolved, many 
Tate IX coordinators have found themselves called upon to: f 
$ . 


@ provide technical Legal assistance to administrators and members 
0f governance 


prapvide program devedopment services nee to nondiscrimination 


% 


movide training to service delivery s&& 


nd others regarding 
Tithe IX requirements 


@ provide information services to students and parents 


. \ ; : : ; : . nf 
develop and administer Title 1X. grtevance procedures and, Ps onte 
CabeS,’ LO assume Aedspdyscbility for grievance decisionmaking 


° develop and adminis ter recordkeeping systems related to various 
aspects uf Title 1X compliance. 


e develop and administer Title IX compkiance monitoring systems 


@ provide other services 'as the need arises! ; 
e 


oo ~ ; 4 
In addction, many Title 1X coordinators have found themsekves required 
to macntain a difficult balance between SCAVANG AS a compliance advocate 
on at Least informing administrators of their Legal Nesponsrbrlities 


« and 


functioning as‘an employee [ usually an administrator) on a school 


System operating under constraints 06 budget, stag<, and community 


pressure, a system which ike most bureaucracées tends to maintain the 
Stats que. - 


4 


Another way vf examining the note of the Tétke IX coondinaton is 


fo consider the range of competencaes adeakky required in such a noke. 


These (nelude Title 1X-nelated competencies, admnistrative competencies, 
and dnterpersonal competencies. 


Pr, 
@ Tithe 1X-related compe tencivs: 
rf maiy educatcon agencacds and institutions, the Title 1X 
coonlénaton(s}) ane the primary person(s) neleed upon for technical 
ingonmetion neganding Tate IX, <ts Amplementing negukation, and 
— nekated admins trative on juddiecak nuings. To provide. such 
Angoramation, the Tae 1X coordinator must have: 


~ tndepth knowledqe of the Tétle 1X nequlatcon, Cntenmedive 
memonanda (ssued by the Tederat government, and continuing 
pudicerak dectscans 


general knowledage of other Federal and state nondiscrimination 
Laos and nelated fudcecak precedents as they bear upon the 
anterpnetation of 1tle. 1X Kequinements 


gags 21 


. 
acl 
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i 


‘ 
i,- 


/ .= knowledge of the internal agency/ institutional Title IX” 


/ grievance procedure, cnckuding: 


. the rationale fon its various structural on administra- 
tive characterts tics 


-f 
: eA , + « Sdgnificant grievance decisions or precedents as they 
| emerge.’ 


~ knowledge, 0f Sources of information for continued updating 
I on Tithe 1X and yekated resources (materials, persons, and 
| organizations), activities; and events 
fb @ Administrative competercaeet | 
The Title 1X coordinator must, in addition to understanding 
the technical requirements of Title 1X, have the ability to 
' trans fen these requérements and related grievance resokutions 
into the actual program-of the education agency/institution. 
In onder to accomplish this, she/he 44 expected to possess con- 


siderable administrative knowkedge and skills: 


- thorough knowledge of, and expertence in, the decisionmaking 
structure and operations of the agency/institution an or 


~ knowledge of the personnel policies and practices of the f 


agency/indtitution 
- knowe edge of the student programs and related pokicies and 
pradctices of the agency/institution 
- ability to design, impLement, and monitor compliance 
ackwA«ttes é- ; 
. to obtain and anatyze data nrefevant to Trtke IX’ compliance 
. to dekineate compliance goats and objectives 
‘ . to establLish compliance timelines 
OO to allocate staf, dssignn@nts 
: . to develop and AmpLement ypnctoring and reporting proce- 
dures | 
mS, . to develop and implement neconrdkeeping procedures on 
Systems 


~ ability,to prepare reports on Tithe 1X compliance activities 
and make’ recommendations ‘for action by appropriate dectsdon- 
MARCA... 


i} 
i ! 


@ Interpersonal competencies: 


success ful coordination of Tétle 1X comptiance activitses — 
potentiakky nequines that the Tithe 1X coordinator obtain the 
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( " ‘ ‘ : : ‘ } 
understanding, cooperation, .and action of the many different 
. Students and employees of an education agency/institution, 
- The Titke 1X coordinator must therefore demonstrate inter 
personal communication skills on ‘competencies in onder to 


ubtain the constructive involvement of a variety of persons | : va ‘ 
‘ 


an the grievance process and cémphiance activities. Some . 
of these skills or competencies are: 


- ability to interpret and personalize technical Titde IX 
_ Adngormation for use by employees and students 


ability to design and impLement relevant 
. training activities ¢ 
» consultation services 


aan . continuing information services 


abivity to communicate effectively both onakky and in 
witting uith a variety of constt uencies 


ability to diagnose, clarify, and mediate differences , 
of opinion . . 
- ability to maintain nonjudgementat and nonthreatening 

behaviors in situations of conplict 


. 


- abslity to state a position ckeanky and assentiveey an 
-ttuations of opposition _ 2 4 


' 


ability to establish a positive ckimate fon Title IX 
compliance: ef forts , 


It (8 untikely indeed that many individuals possess all of 
these diverse and sometimes specialized com etencies. Many Title 
IX coordinators are, however, expected to dé play all of these. 


Infmost cases, the roles of the Title 1X coordinator and the 
competencies expected of that person evolvedgover a pertod of time 
an the absence of careful delineation. It tb Amportant: that we , 


‘now take time to re-evatuate these in Light Of owt experience, 


and to specify the functions and competencies of the Tithe IX 
coordinator in a manner which reflects realistic expectations and 
the ueeaue organizational structures of owr own education agencies. 


Basrc nANC ipl es neganding the eh fective unctzoning of the.Title 1X 
coondinaton within the organizational stiucture of the agency/ 
SRSA ON . 


As we consider the role and functioning of the Title IX \ 
coardinatonr and the steps we can take to increase her/his e. fective- 


neds, it 46 udeful to keep in mind sev basic principles regard- 


> 


ERICg. 


tng the effective functioning of the cooddinator within the ou.ga- 
nizational structure of an education agehcy or institution. kegajd- 
fess of the particular structure invokvdd, the Title 1X coordinator 
cannot be optimally effective unless: 


@ the functions and nesponsibdld ties of the Title 1X coordinator 
ane. cheanky delineated and ‘commnicatéd to all Levels of agency/ 
Anstitutionak governance and administration and to all employees 
and students < ‘i ; 


A a 


- 


@ the competencies nequined of the Title 1% coordinator to fulfile 
these functions and responsibikities are delineated and she/he 
44 provided training necessary to acquine/inerease these compe- 
tencies and/or access to support staff who can supply necessary 
competencies | 
@ the Title IX coordinator is provided all information and all 
® authority or access to authority necessary to enforce compliance 
requirements and mandate complrancd programs -and ‘activities 


Let's discuss each of these in a Little more detail. 


— @ Delineation and communication of the functions ahd redsponsc- 
bilities of the Title IX coordinator: 


One of the difficult aspects of the role of the Titke 1X 
. coordinator is the possible contradiction which may be involved 
' An advocating any changes. necessary to endure comphiance with 
Title 1X nequirements while serving. as an employee of an indsti- 
tution on agency which may tend to maintain the status quo. 
Althgugh this need not.be problematic, difficulties may occur 
44 the coordinatorn's nrnoke, functions, and responsibilities are 
not adequately defined and commundcated, fully supported by 
middfe top management, and-understood by employees and 
Stude Too often difficulties expertenced tn Title 1X com- 
pLiance efforts axe considered to be indications of some personal 
dnadequacy on thé part of invokved ingividuals. Many of these ~ 
difficulties may rather be a result of a Lack of charity and 
understanding regarding compliance requirements and the roke 
of Me Title 1X coordinator within the agency/institution. 


ALL administrators, staff, and. students should be made auare 
that the overall role and responsibilities of the Tite 1X 
coordinator are established by Federal regulation, and that the 
ultimate errteria pie guide agency/institutionak compltance 
efforts are those spect{ied by the same regulation. Further, «t 
Should be understood that 4 the coordinator i4 to coordinate 
agency/institutional comphiance efforts effectively as the Trtke 
IX requlation requires, ‘her/his responsibilities must anetude - 
preventive as well as connective or remedial activities. Cor- 
nective and remedial activities invokve those which might be 
undertaken to correct noncompliance identified through the 
grievance process, or during the required agency/inmstitutional 
Self-evaluation (e:g., the'modification of sex differentiation 
in a salary schedule) and to remedy its effects (e.g., the award-. 
ing 0f back pay to employees who suffered from the discriminatory ~ 

schedule). Preventive activities involve those such as the ' 
periodic assessment of the awareness of employees and students 
negarding Title 1X requirements, on the provision of tratning 

and updating services to staf, regarding ther compliance re- - 
SpOnsabal¢ties \ : 


In addition to ensuring such understanding of the general role 
of the Title 1X coordinator, it ts dmportant to delineate and 
communicate the specific functions which he/she 46 expected to 
perform-- functions related to technical assistance, stags tratn- 

" ing, grievance\administration, data colkection, etc. It 46 | 
'  dmpohtant to review these to make sure that they are realistic 


_ 


: a\ 
i 


| . oo. | 
and that adequate time 48 provided for their performance. It 
, 4 also important to ensure that these functions ane condsst- 
t ent--§for examp£e, that the Title 1X coordinator is not made 
vo kesponsible both for grievance advocacy and grievance deci- 
: sdonmaking. The Title IX. aoondinaton need hot be personally 
nespons¢ble for all compliance activities; the key, function : 


It 48 valuable in all education agencies to ensure that a. 
written position description is developed for the Tithe IX 
coordinator, and that information regarding the responsibili- 
Lies of this position 4s provided to all relevant Staff. 


@ Delineation of required competencies and provision of 
— hecedssary training and support 


"AS we delineate the functions, of the Title IX ae Soeas 
4t 48 important that we also specify the competencies Pe - 
quired §0A perkonrmance of these functions~-the Title 1X-related. 
competencies, the administrative competencies, and the inter- 
personak competencies. Once these competenci@s have been 

' Spectfied, we must ensure that our Title 1X coordinators are 

“ either provided training which Can, assist them in acquiring / 
Ancheasing -competencies ‘which they may Lack or access ‘to 
‘other staff who can provide complementary expertise. For 
example, Title 1X-nelated publications might be ‘provided by 

' the district's public information stask working with the 
Tithe IX covrdinaton; certain Title 1X compliance data might - 
be obtained on analyzed by persons nesponsdible for other nre- 
seanrch-type activities, etc. —_ . 


@ Provision to the Title IX coordinator. of access to Anformation 
and authority a ; se 
"Effective implementation of the rofe of the Title IX 
coondindton may -only occur when the coordinator has open 
: access to information and to administrative and decisionmak- 
ang authority in ake areas covered by the. Title IX nequlation. 
The coordinator mst have the power. to.obtain information 
nekevant to the determination and monitoring of compliance, 
and to effectuate and enforce necessary compkiance actions 
" 4n any relevant aspect of agency/institutional pokicy, pro- 
cedure, or prdctice. :4 


Because Title 1X compliance is ultimately the responsibility 
0§ the agency's/institution's chies administrative Officer, . 
At 4b ecb that the Tithe 1X coordinaton report directly 
to thassofficern, on to an individual at the highhst‘ Level 
. Of management who has direct and immediate access to the chiefs 
' administrative officer. . . 


"Underlying each of these principles 48 the responsibitity of education 
agencies and institutions to ensure that abl possible support 44 vided 
for the functioning of the Title 1X coordinator. An effective Tithe IX 
coordinator can assist agencies and institutions in aah ca and 
complying with their Legal obligations §0r nondiscrimination (obligations 
which must be met if ekigtbility for Federal financial assistance is to \ 
be maintained) and in fulfilling their, educational Nebponsibility to . 
provade equak opportunity to all students ," . ge 


( 


i ee e 


The facilitator should pause at this’ point to give partitipants a 
brief opportunity to ask clarifying questions. Lengthy discussion 
should, if possible, be postponed until, the tgtal group processing 
activity. co ; 


B. Individual activity--"The Role of 
the Title IX Coordinator" ~ (10 minutes ) 


. | 
_. The purpose of this activity is to provide participants an oppor- 
tunity to consider the role and functioning of the Title IX coordinator 
- in their own education agencies and to identify steps which might be 
taken to increase the effectiveness of this person. ‘ 


The facilitator should introduce the activity with comments such 
as the following: : 7 4 | 


"When many of us think of the Title 1X coordinator in our own 
district we tend to think of her/his personal attributes or particular 
interactions we've had with that person. 14 we oursekves are Tithe IX 
— coordinators, we may tend to see our problems in terms of our ,oun in~ 
‘adequacies on interpersonal conflicts we may- have experienced. 


"It is dmportant that we remember, however, that the effectiveness 
of the Title 1X coordinator in our district (or our own effectiveness 
in this noe) 46 shaped by a variety of institutional factors such as 
those we have just considered--factors such as nole delineation, noke 
support, aceesds to authority and information, etc. 


"Each of you should have a copy of Worksheet 2, 'The Role of the 
Title 1X Coondinaton,.' which is designed to. help you consider the 
institutional factors which affect the functioning of the Tithe IX 
caordinaton in your schook district. We'd Like each of you to Spend 
about 10 minutes completing the worksheet individually, then we'ke be 
discussing it in small groups. Phease work as rapidly as you can." 

As participants are working individually, the facilitator(s) 
should attempt to observe participants’. general progress on the work- 
sheet. She/he should remain available to answer any questions which — 
may -arise, . ‘ 


C. Small group discussions : (10 minutes) 


After most participants appear to have completed most of the work- 
sheet, the facilitator shauld ask them to form groups of three pérsons 
each and to discuss their responses. They should be asked to focus : 
particularly on sections IIT and IV, which focus on,the strengths and 
weaknesses of the role of the Title IX coordinator as it is established 
in their own'districts. “ 


During the small group discussions the facilitator(s) should cir- 

» culate through the room and observe the: discussions. If the small 
groups appear to be having difficulty, the facilitator may wish to re- 
convene the total group and work through the questions systematically 
with the group. ok 


& 


D. Total group processing (10 minutes) 


; After participants have had an opportunity to share their respon- 
ses'in small groups, the facilitator should reconvene the total group 
for’. processing, If participants were able to discuss effecthyely in 
their small groups, the facilitator may begin the discussion by asking 
the participants to volunteer the strengths and weaknesses they identi- 
fied in sections III and IV. After some of these, have been shared, 
the facilitator should then ask participants abou®the action steps 


they identified for improving the effectiveness of the Title IX coordina- 
tor in‘their own agencies. | 


(If participanés seemed to experience ‘difficulty with the worksheet, 


the facilitator should instead work through all the major points in the 
total group. ) 3 


ae se? 
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The facilitator may find it useful to raise questions such as the 
following: - 


: « 
© How well did your initial description of the Title IX -coordina- 
tor's responsibilities coincide. with your answers’ to the later, 


more detailed, i tems? How easy was it for you to respond to 
. these items? | 9 


y * : 
e What are the primary strengths of the’ way that the role of the 4: 
Title IX coordinator is defined in your district? ; 


? , — : sy 
@ What conflicts seem to be manifest in the role of the Title IX 
coordinator? am 


1 


What suggestions could you make for improving -the structure 
ms necessary for effective functioning of the Title IX coordinator? 


The facilitater should underscore, the following points: 


@ The success of the Title IX coordinator is dependent in large 
~ & ae measure on the administrative structure provided. Three criti- 


cal elements that must be provided in the district administrative 
Structure are: > : . \ 


".="clarity of the role which is envisioned for the Title IX 
coordinator . . 


fer 


} a "> access to authority and information 
: - specific delineation of the job responsibilities of the Title 
| _ TX coordinator , 


@ At least two major conflicts are frequently inherent in the role ~ 
- Of the Title IX coordinator. These are between: 


- the role of the Title IX coordinator as.an employee of the school 
+... district and the role of the Jitle IX coordinator as a facilitator 
. in assisting students and employees to file grievances against. the 
+ district . ; ; 
= te role of the Title IX coordinator as an administrator ina 
Vir of authority and the role of the Title IX toordinator 
. as a person who is, easily accessible to students and employees | Wa 


(This may be “dealt with by naming Title IX representatives in the 
i —— varfous school euiTetng: in-the district.) ° 


t 
4 fa 


: 
‘ 
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rf * en Pe m8 a 


ee | 


e If any Title IX coordinator is going to be successful, she/he 
must have access to adequate staff and financial resources: 


= BREAK, . mo TIME REQUIRED: 10 MINUTES 


o 


] 


> 


er § 


e. | 
VI, IMPLEMENTING TITLE IX GRIEVANCE _ a 
PROCEDURES. os Y= time: REQUIRED: 40 MINUTES 
(A) Lecturette--"Implementing Title px ~*~ 
Grievance Procedures" ‘ | 

(B) Small group discussions--"Implementing 
cy ' Title IX Grievance mae AuNeSe: OnE 
@ . Analysis" » 20 ses 

(C) Total group processina — -F pe, .10 minutes 


- Purpose of the activity: | ) . toe 


The purposes of the activity are: / ’ 


- (10 minutes) 


@ to review with participants /factors relating to the implementation Of 
effective Title IX grievance procedures - 7 2 


@ to provide participants an opportunity to assess and increase their 

_ skills in identifying problems related to the implementation of Title * 
-IX grievance procedures and in identifying problem prevention strate- 
gies and steps 


@ to provide participants an opportunity to identify steps that they 


é . 


can take to prevent or correct problems’. related to the implementation : 


: 


of the Title IX grievance Procedure in their own agencies 


Materials needed: 
: r a , 
For participant. use: a - _ . 


¢. "Implementing Title IX Grievance Procedures"--Administrators Worksheet 3 


e "Implementing Title IX Grievance, Procedures’ --Administrators Worksheet 
3A | | ~ | 


For facilitator use: a 


r] newsprint, tape, and’ ‘marker; or chalkboard and chalk 


® 


Facilitator preparation required: | - e | 


‘The facilitator(s) should: 
—~ é ” a: 
@ thoroughly review this total session outline and participant materials 
‘ re ( iy ot : : 


@ review suggested lecturette and adapt it to accommodate unique group 
needs and. facilitator Style ~ a 


@ thoroughly review Administrators Worksheet 3 and the sample responses 
- provided on Worksheet 3A; prepare to: process the discussion of. 
participants’ responses to the worksheet (Note: Part Two of this 
‘ worksheet 1g made optional in this session outline; facilitators should 
make certain, nn that they are sufficjently familiar with this 


pert to discuss it if the need arises. ) 
: @- ., , r wd -B5 - 4 
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© Procedure: 
° a . i » . 
tw >. A. Lecturette--"Implementing Title UX - 


Grievance Procedures" (10 minutes) 


; | The purpose of this lecturette is to review for participants some 
of the. considerations related to the effective implementation of Title 
. ' _ IX grievance procedures. The lecturette suggests points which may be 
£ applied to. the identification. of problems related to the implementation - 
-of grievance protedures as they are, presented in Administrator Worksheet® | 


2 and as they may occur “in panelcipanss’ yn school districts. — 


<< . 
e 


Suggested lecturette: -, ‘ = 


ro "The third compliance procedure required under the regulation to 

'. Ymphement Title 1X i the development, publication, and maintenance 

of a grievance procedure for the resolution of student antemployee | 

- “  -qkbegations of violations of Tithe IX, It 48 this grcevance procedure « 
co which provides. education agencies with an <mportant mechanssm for the’ 
continuing identification and correction of Tithe 1X violations. Not 

owly 14 the maintenance of a grievance procedure nequined: by the Litre 

1X regulation, it is a basic method .of ensuring continuing mandtoring » ° 

of our Title 1X compkiance ef fortes ~ a ge Pe ; 


‘ 


"The basic functions which must be served-by any Tithe ’1X griev-" 


— - + ance procedure are two: | 
Se ~ 4) the identification of policies, procedures, and practices 
= = which do not comply with the requivements of the Title 1X 
-  negukation v . . . me 
° ra ) 2) the correction of identified discrimination and the provision 
; a | ' of redress to persons discriminated against | 


@dure ib to fulfill these functions ~t must, be both , 

indand effectively dmpLemented. : 

"WIT Genente Se&Ston Two we discussed in detail some of the strua- 

. tural aspects of good Titke 1X grievance procedwies. By way Uf Aeview, 

we should remember that the structure of a grtevance procedure should 
be designed to ensure equitabibity and due process to all partied An, 
the grievance. It shoukd provide for progressive Levels of appeal or 

. grievance consideration, and it shoukd provide some assurance that . 

grievance decisions wilk be made by persons not directly involved «n 

the outcome of the grievance. - ; 


08 "Equitabivity and due process depend not onky on the structure of | 
the grievance procedure but atso on «ts AmpLementation. Even the most 
carefully designed grievance procedure wrk not fulfill 48 purposes 
, unless it i& effectively dmplemented, A well-impLemented grrevance * 
procedure bhoukd: a { ' 


a 


@ provide a mechanism for cnwolvang stags and students in_the 
monitoring of Title 1X compliance and the correction of sex 
discrimination . 

a @ increase dialogue and mutual problem solving nelated to «4EsQe4 
vf educational equity aniong the various stags Levels of. the 

e..* "education agency _ Pe 

ERIC -. _ : -26- ar a 

[Pratt rons : . i : : : ; ’ 
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“@ Anchease dialogue between the community and the schools related 
tu tasues of educational equity + : . 4 


D 


a 


_dntervention by providing a mechanism for resolution of aklega- 
: — tions of Tithe IX viakations and development of NECeds SANY 
Ose er ' connective and remedial actions at the Local kevel 


ra a @ protect the education agency from Federal Anvedtigation and 


D) 


due process and equitabikity but also serve some of these other important 
» functions. We wile consider three phimary 44sues: grievance follow-up 


o 


, "Again, the fundamentat-purpose ok a Title IX grievance procedure 
4s LO Yymovide a fain, orderly, and systematic PLOCEAS fOr Adenté Kying, 
mod fying, and. remedying any agency policy, procedure, or practice which : 
48 not in compliance satth Title IX requinements. Given the variety of ' 
pressures which are placed upon most agency employees for a.number o if 
different actions at any one time, it 46 unlikely that abl necessary 
mods fications and remedial Steps will be taken‘unless consistent folLow~ 
up and monitoring procedures wre cmpkemented, A varkety of follow-up. 
and monitoring systems may be wsed, but-in any system four functions 
must be performed <f grievande follow-up is to be assured: 


@ every grievance decision must be reviewed and its imications F 
— fer the modification Of poltkey, procedures, and practice delineated 
t on : , = A . ‘ 
<= @ every mods fication necessary must be broken anto it component, 7 
tasks, the VaArsous Stakh Nesponsi bilities for these tasks Adents fied , 
anl timekines specified fon thein Amplementation ‘ 
: ; ’ ‘ 


@ any (nformation and ab sistance needed by staff for per formance. 
Of Chese tasks must be identified and provided 
. “e a - » . 
@ procedures for the reporting and monctoning of progress of . * 
problems in the achievement of these modifications must be 
amplemented - 
These functions May of course involve a number Of Staff members, It . 
45 advisable, howeven, that coondination'of folLow-up and monttoring 6 
efforts be made the function of the Title 1X coordinator. 


: . is : ; . ‘ 


. ° : f 


. . ° ic id . j ; . . = . , 
Dissemination v if 4 n formation Aegan dt ng the grsevance proc edure and/or 


grievance decisions and their implications 


ee 


“4 "14 the Title IX grievance procedure 44 to be effecdivety ample- 
: mented, two kinds of information must be disseminated: . . 


re Ae arding .the existence of the grievance procedure 
and < ise 


_t_the provision.of pertodic briefings; or through ’a combanation 


CEC IX compliance i& to be ensured throughout the agency — 
a on chook district, it is critical that atl staff be provided | 
: ; information regarding the nature of grievance decisions and ther 
} 7 implications fon specific agency policies, programs, and 
7 practices. Further, analysis and dissemination of Anformation 
with regard to the handling and resolution of Tithe 1X complacnts 


oa . @ information neganding grievance. dectscons and then impkacata ovs-- 


. 


can serve several functions: . 4 


- it can serve as one means of continuing poticy notrfccatiqn 
: : (as required by the Title 1X nequtation) and of pobscy 
, "2 bpeaerciication ; | 


- it can provide administrators and staff with a knowkedge of 
sex discrimination and Tithe 1X compliance probkems which 
can serve as a nesource ‘for program administration and 
amphementatzon - . ‘ 


- £t can ingorm students, parents, emphoyers and other 
intenested persons regarding agency/(natitutional compliance — , 
ekfonts, and it may assist in the clarification of Tithe 1X- 
Assuckh which, (f left unclard fied, might. neault an the free - 
ing of unnecessary grievances deta resultant drain on 
time and pemsonnel AeAjources, 


Such information may be provided Ahrough ongoing publications, —— ae, 
. . . ’ . . a’ 
. periodic brcefangs, ar open gaicevance neconds (with names and Wee 7 
* — ddentifying Anforamation removed). 1 qrcevance neconds ane , ' 
opened, 4¢ 45 StERL Useful Co provide some Summadyy analysis of ° - 
\ a. the decssions and thesn <nplscatsons, , . . 
‘ , i . . . ied 7 . . . . 
Dissemination of such information (4 baste fo the effettve amplementa-_ 
tion of Tattle IX aqtcovance PROCE AULA, . 
@ - | adie . 
ERIC a, ay 
ANTS ee 


"The training of stag, Aeganding Titke IX requirements, grievance 
processing, and grievance decisions and their amplications is probably ( 
the moat critical Component of any grievance process. Two sorts 0% 

training are required: “ 


e ning which can assist stat{ in making grievance decisions, if VA 
4ucn a AOLe 44 prov Our grtevance procedure-- The invo vement 
of stakg from He Teanende of the education agency 44 one valuable 
method of ensuring Staff Anvolvement in the Title 1X compliance 
process and providing some assurance of rekatively neutral grievance 

- decisionmaking. Many agencies have: found it useful to institute - 

- gXtevance hearing panels, with representatives of the schook admin- - 
Abtnation, school governance, school stags; and sometimes the 

-. +  community.")-T§ this i done, however, all persons must be provided 
training regarding both the specific nequtnements of Title 1X and 

_ methods and procedures for equitable grievance handling. Training 

eee  .0f this sort 4 basic to the meaning {ul implementation 0f a grievance 
procedure. ALL persons with nesponsiblities for grievance decision- 
making--whether superintendent, school board member, or Community 
member--must be provided training which can ensure knowLedgeable and- 
fatr decisionmaking. 


ae 

@ Maining which can assist staft in d&mpLementing grievance decisions 

re IX ! 4 te: 1X conpELaee and the 

Amptementation of grtevance-related modifications and remedial 

Steps often calls upon educators to engage in new and unfamiliar 

behaviors, behaviors which they may not understand or possess the 17 
SRLS OA knowledge to impLement successfully. It 48 important * — 
. that needs for training be recognized and that necessary training 
be provided all staf, involved in new compliance procedures. 


Thexprovision of mone general Title 1X-nelated training to all education 
personnel can also establish a more receptive. climate for Title IX - 

compliance efforts, and make subsequent grievance-related training 

more effective. . 


« [4 4b Amportant that-we begin to consider these issues as they relate 
Lo Our oum agencies and districts. Implementation 0f such efforts now 
may help us to prevent problems, or to alleviate problems which have 
arisen 40 far in our Tithe 1X compliance and grtevance processing efforts." 


; . ‘: 
‘ Before moving tnto the worksheet activities designed to help participants 
‘ to apply this information to problem-solving activities related to grievange 
procedure implementation, the a eel should pause briefly to respond 
to any questions raised by participants. 


( 


' 


_ to assess and extend their skills in i 


ft 
| 
B. sualt igroup. ceusstons=<hiplenentin Title 
\ IX Grievance Procedures~-Problem Analysis" (20 minutes) 


' The purpose of this activity is to provide participants an opportunity 

e Pecognition of problems related 

to the implementation of Title IX grievance procedures and the identification | 
of problem prevention strategies of steps. Sample cases are provided for their 
consideration in thé sina 1] group discussions. 


fhe facilitator =toul introduce the activity with comments such as the, 
tollowing: 


NWelve reviewed Several basic ASSues nekated to the implementation of 
Title IX ytéeuanee procedures; now we're going to see 4§ we can apply this 


information to the alysis of problem situations related to the impfementation — 


uk Tétle IK andevance procedures. We'd &tke you to work in groups of four. 
on the probcem dC CUAtLons you' Le find Listed in Part: ‘One Of ae Worksheet 
ie 


"Tf yout Oe Aven ta Part One’ of the workbheot you'll find five problems 
desen@bed: Th Hou turn two pages farther, you'le notice a number of. 'PaobLem 
Ans CS Sheets,’ one cornespouding tu each problem situation. In ¢ your smath 


“rar cups add Like each of you to read the problem situations one. at a time, 


cand anatyze each.in your group. You'ke note that the sheet: asks you| to | 
identa hy the prubLem ae glected in each situation, to categorize it according 
to the sive types af problems EOE A Cay and to suggest steps which might | 
poe been taken to avoid the problem. 1 


“Let's tev cou the meaning 0f each of the problem eategonies Risted at the 


: Ss oy the page: 


a 4 ; 

the stmuc. tune Of the. ¢ grievance. einen 00es the procedure provide 
hur progressive Levets of appeal and some absurance-of dmpartiak 
deeds Conmaking? 16 4t eng y to use? 


@ the lecésconmaking process--Are grievance decisions made in an 
cmantiak fashion ? Do they reflect knowkedge of Tithe 1X hequinements? 


@ yrcevnec gollow-wp and moni toning-- Ane necessary steps taken. to 

‘ ensure that grievance decisions are reviewed for thetr Amplications 
aid the nespunsibshitios of akl tah § for the AmplLementation of 
necessary mods fications and remedial stops identified? Ane timelines. 
hun contrective and remedial steps estabhished? Ae procedures for 
neponting negarding progress and problems nekated to the modifications 
Spec g.ced? 


@ diwsauncnetcon. of tngormation regardin ng the Tithe 1 X grievance nogediwte » 
and/or grievance decisigns and thesr Amy atications~~14 TE, 


reqauding the pwrypose dnd use of the grievance procedure available, 
te ate Silents and employees? 14 information regarding qnrievance 
decisions and their implications made available to akl students and 
stakk s0 that they may better understand both therr rights and . 

nes sponsibaleties for nondiserimination? 


~~ 


4 


@ traunng of $U$6 neguiding grievance phoeessing, Title IX wequinencuts, 
and ghievance deciéions and their impli cattons-- Me Stags provided 
Uidining regarding their nesponsibilitios fOr ghtevance processing 
and the imolementation 0f gttevance decisions? Ane sdagg provided 


training in specific areas and SRALLS Kequined to ensure. nonliserdn- 
cnation as required by the Title 1X regulation and grievance decisions? 


AS you read each probtem sctuation, try to determine which one uf these 
Calogonies 45 most relevant to,the problem described and why. Then try to 


adenté.fy the kcmls vg actions which might have been taken to avoid the problem." 


After reviewing these instructions, the facilitator should work through 
a sample problem analysis with the total group. She/he should. ask participants 
to take a moment to read the problem Situation, then she/he should pose the 
worksheet questions to the group for their response. If no response is 
forthcoming, the facilitator may then suggest responses. (She/he May reter 
to Worksheet 3A for this purpose, but she/he should not cal] participants ' 
attention to this answer sheet at this time. This snould not be done until] 
after completion of the smal] group ciscussions. ) jn working through the 
sample analysis with the group, the facilitator should be careful to provide 
only one piece of information at one time, and wait for participants to consider 
this and supply additional informatien. ps . 


when one analysis has been completed in the total group, the facilitator 
should remind participants to form groups’ of four. ‘persons and to work through 
thé rest of the analyses in thesetgroups. Approkimately 15 minutes should be 
.provided for this portion of the activity. Participants should be encouraged 
to consider the situations thoroughly, rather than rushing to complete all of 
them. As the discussions proceed, the facilitator should ‘move through the 
room to identify issues which Should be raised in the total yroup processing 
or to provide any assistance which may be required... - 


(The facilitator should also remind “participants that they are to work 


: only on Part One of the worksheet; Part Two will be considered later if time 


~~ 


‘<) 


ERIC 


permits, or participants may return to this part after they leave the workshop. ) 
v: : 


C. Total group process ing os : (10 minutes) 
After participants have spent approximately 15 minutes in small group i 


discussions, the facilitator should-reconvene the total] group and process’ the 
activity,. — 


It may be useful to begin the processing by asking participants to share 
their responses and analyses of one of the remaining four problem Situations, 
Rather than discussing all of the Situations, the facilitator may refer 
participants to Worksheet 3A (provided in an appendix of the participants’ 
materials), ask participants to review it by y, and take any questions which 
may result. If sufficient time remains, ‘the ilitator should attempt to 
steer the discussion to the implications of this activity for the implementation 
of Title IX grievance procedures in the participants own school districts. 

This may be done by means of a question such as: 


Do- you bee any simihariticsfootween these problem situations and the» 


kands of problems you expendence én Your own agencies? Vo tou see 
steps that you might take to alleviate the problem in your district? — 


| _ « 2 


ble 
6") 


i 


+ 


The facilitator should close. the activity with oe seh as the 
following: 


| 
e Anseffective Title IX grievance procedure is one of the most A 
important mechanisms for ensuring continuing compliance and 
moni toring of Title IX compWance efforts. 
-@ Implementation of an ef fective Title IX grievance rocedure 
requires active efforts to ensure that: 


. ; & 
; - grievance decisions are implemented 


Se decisions and 
actice, and 


- staff and students are informed of grie' 
resultant modifications of agency policy 
procedures . 

- staff with responsibility for grievance’ decis 
are trained in the requirements of Title UX and’ 
of equitablg grievance processing 


aking 
principles 


_- staff with responsibility for implementing grievance deci- - 
sions are provided necessary information and training to Q 
enable them to comply with their responsibilities 


@ An effective Title IX grievance procedure can providé channels 
and mechanisms of communications which may be useful in Sten 


be gency programs and activities. 
\ 
7 ’ 
od 
” . 
Ys 
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REVIEWING AND UPDATING THE TITLE IX . ; 

SELF-EVALUATION © TIME REQUIRED: 20 MINUTES 

(A) Lecturette--"Reviewing and Updating the ' ; a 
Title IX Self-Evaluatton" ( 5 minutes). oO 

(B) Individual activity--"Evaluating Your \ 
Fitle IX Self-Evaluation" = (10 minutes) ; 

(C) Total group proceysing mo, ( 5 minutes) 


Purpose of the activity: 


The purposes of this activity are: 


mt e 


@ to review and assess the content and process used in the implementation 
of the self-evaluation required by the Title IX regulation ; 


@ to identify those areas of- weakness in the self-evaluation which may 
_ Suggest reassesément or updating of the self-evaluation < 


Materials needed: 
For participant use: 


@ "Evaluating Your Title IX Sel f-Evaluation"~-Administrator Worksheet 4 


For facilitator use: None 


_. Facilitator preparation re uired: 


ERIC 


‘ 


The facilitator(s): should: 
@ thoroughly review this total session outline and participant mater7als 


~%® read suggested comments and adapt them to unique group needs and 
facilitator style » 


Procedure: 


A. Lecturette>-"Reviewing and Updating 
the Title IX Self-Evaluation" ‘ ( 5 minutes) 


The purpose of this activity is to provide participants with 4 structure 
far ¢eviewing the content, process, and follow-up of the self-evaluation 
candected in. their district. The examination of the self-evaluation is 
provided as a means of assisting participants to evaluate the adequacy of 
self-evaluation procedures and to identify possible needs for reassessment 
or updating of the self-evaluation. ; os ) 

The facilitator should open. the activity with remarks such as the follow- 
ing: 1 ; i 


"The requinement of the Title 1X negulation that alk covered agencies 
must complete a self{-evaliation to identify possrble discrimination was based 
on the rcakization that many of the forms of sex discrimination are not with- 
An, Out conscious awareness.) The primaky purpose of the self-evaluation was 
to ensure. that a systematyd effort be made to neviow policies, programs, and 
practices which may be dfscriminatory on the basis of Sex, J 


' - | 4 +33 ‘ | 4 


thy : a . 


™~ 


Ma 


« oe 

"Agten agencies had made the assessment of possible forms of Sex 
discerimnation, the sels-evatuation requined that sy agency make a 
determination of the corrective and remedial steps which were needed to” 
ekimenate any discrimination or the effects of past discrimination. 
The regulation further required that the agency must keep gn f4le rec- 
ie which woukd dgcwnent any corrective or remediak steps which were 
taken. oe 

-- } 

"The initial self-evaluation was to have been completed by July 
21, 1976. At the time ‘that many of us were Anvokved ku the self- 
evaluation procedures our knowkedge of the regulation and the proce- 
dureds for reviewing policies, programs, and. practices fot Sex dtscrim- 
Anation probably was not ads extensive as it 16 today. In view of our 
experiences since the first self-evaluation, it 14. advisable that we 
—Aeviw and evakuate the scope, process, and general adequacy. of the 
self-evaluation, and identify those steps which may need to be taken 


to strengthen the evaluation on to update the findings of the bekf- 
evaluation. 


"LE you will turn to Administrators iionbaness 4 entitled 'Evakua-. 
ting Your Tithe IX Sel{-Evatuation' you wilh find a structure for : 
evakuating the self-evaluation conducted in your district. You'll note 
that the worksheet consists of b4x Sections. The first section 46 
designed to provide information regarding your knowLedge of the sek{- 
evaluation; the next three sections examine the content, the process, 
and the follow-up and monttoring of the self- -evatuation; and the Last 
two sections ask you to make an adbsessment of the strengths of the 
Self-evaluation and the tmprovements that are needed to ensure the 
adequacy of the Sehf- -evakuation procedure. 


"uoued you pease take a few minutes to read through the types of 
questions that ane inckuded in the worksheet. After you've had an 
opportunity to review the material, we'll be ee the worksheet 
in the total grdup." “ 


4 


- Be Individual activity--"Evaluating . e 
Your Title IX Self-Evaluation" (10 me 
The facilitator should allow participants about 10 minutes to 


review the questions provided on Administrator Worksheet 4--"Evaluat- 
_-ing Your Title IX Self- Evaluation." After’most of the group appears 
‘to have reviewed the worksheet, the facilitator should process their 
impress tons of the worksheet in the ie group. ‘ 


C. Total group processing - (10 minutes) 


. The primary purpose of the repels of oie worksheet is to provide - 
participants with a structure for evaluating their Title IX self- , 
evaluations. ‘It is probable that many participants do not have adequate. 
infprmation to answer all of the questions provided, but it is impor- 
tant that participants are knowledgeable as to the questions which 
should be considered in the evaluation of the district self-evaluation. 


When the facilftator is reasonabiy certain that participants have 
had an opportunity to read through the questions, she/he should recon- 
vene the group and process their reactions to the questions whichsare 
included. Questiong Which may be. used for this purpose include: 


a . t 


~34. . ‘ 
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@ As you glanced through the areas covered in Administrator 
Worksheet 4, how would you describe the self-evaluation which 
was implemented in your district? - - oO 
e What would you estimate are the strengths of your district's’) 
self-evaluation? : 


e What typés of things do you believe need to be reassessed or 
updated at this point in time? ° 


~~ @ How could you use the worksheet as a _uide for ensuring the 
adequacy of the self-evaluation? ; 


~ VITT. 


Purpose of the activity: 


Facilitator preparation required: 


_ September 30, 1976; a second deadtine was established: for March 
“and the Office for Cipil Rights yis now reviewing those agencies who have 


po egy” 


SUBMISSION OF COMPLIANCE ASSURANCE FORMS TIME REQUIRED: 10 MINUTES... 


(A) Comments--"The Compliance Assurance Forms 
Requirement" a (10 minutes) 


The eee this activity is: 3 a oa 
a to provide participants with a reminder ah Title IX requirement 
‘for the submission of compliance assurance f rms. | vee 
: : e * , 
Materials needed: ; . . ad 


-For participant use: None“ 


For facilitator use: None 


The facilitator(s) should: 


@ thoroughly review thig total session outline and all participant 
_ materials 


| read Suggested comments and adapt them to fit unique group’ needs 
and facilitator stylé _ oe 4 


Procedure: 


AY Comments--"The Compliance Assurance 
Forms Requirement" a oan (10 minutes) 


a The purpose of this activity is to provide participants with. 
information regarding the FYEDT prabedural requirement of the Title IX 


regulation--the submission of compliance, assurance forms.. This purpose - 
may be fulfilled with comments such as the following: 


‘ 


’ 


"ALL education agencies and institutions receiving Federal fun 
ane required to submit assurances of Title 1X compliance to the Office 
for Civil Rights as a condition of eligibility for Federal funds. Form 
639 was developédl for this purpose, and copies were mailed to all recipients 
0f Federal funds. The initial deadline for sabmission of the es 
71977. 


not submitted assurances. 
"A nepont of thie compliance assurance forms dated February 15, 1977 


dndicated that nearky half of the institutions and agencies which had 
submitted the formsiwere in noncompliance with the Title 1X regulation. 


, Moat of the institutions and agencies had not established grievance proce- 
dures on completed the institutional set{-evatuation. : 


"Education agencies should take steps to ensure that they are in 
ompliance with tha Titke 1X regulation and submit: the necessary compliance 
(f0Ams. Such actions’ is Likely to: . 


| 


, = oe : 
ory) = i) 


< . 


@ protect the agency - ‘from possible compliance neviows iy the paee 
ae CHV Rights 


. ensure the eligibility, uf- the agency as necipicnts | of Fedenal. fupds. o 


“the extricate should allow time for’ any aUES EONS which ‘participants 
may wish to raise. : 


s 


A 
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' Materials needed: ° 


- hegukatsgn. 


- 1x ampe 


© | ‘ : “. . . ae - ; 
SUMMARY AND CLO@ING © | TIME REQUIRED: 5 MINUTES 
4 . ( 
(A) Summary and Closing Comments - ( 5 minutes) 


. 


Purpose of the activity: © 3 


The purpose of this activity is:. 


e to provide participants with a summary of Application Session A 
and to prepare them for the activities which are included in ; 
Application Session B for Administrators ‘ 


For participant use: None. \ 


For facilitator use: None 
\ 


Facild tator preparation required: 


The facilitator(s) should: 
e thoroughly review this total session outline and all participant 
materials ‘ ; 


e read: suggested comments and adapt them to fit unique group needs 
and facilitator style . ‘ 


q 
4 


Procedure: es 
The purpose of the summary and closing comments is to. provide partici- - 
pants with a sense of closure on the procedural requirements of the regulation 
and to set the stage for the activities which are planned for Application — 
Session B. This may be implemented by providing comments such as the 
following: 
; " . 
. A. Suggested comments (.5 minutes) = 
"The activities of Application Session A fon Administrators have. 
focused on an Andepth Be of the five procedural requirements of the Title 
IX negukation and the ways that they might be implemented in fucal education 
agencies. These procedurak reyuinements provide the structure for CORAL HUNG 
Title amplemenfation and are essential to effective implementation of the 


"Each Af these procedures is designed to meet a necessary facet cf Title 
mtation and each provides a-needed management tovl for the administrat 


toon of programs which can nesult in the delivery of equitable. services for 


ake students, In ad&tian, they provide the metheds by which systeméo change 


th possible. Tf Taft? IX «5 to have meaning beuond the efforts of individuals, 
Ct uke hequine the efforts of persons such as you to ensuie. that the cntent 
and prinerphes of Title 1X ane solidly <neorporated in tne s.truce ture of the 
admins trative procedures and practrces,. : 


x 


-¥ fy : 
"Lhe activities of Apptication Sesséon A prowcde us with the foundation 
whidh 44 needed for Application Session B. During the next session we Walt 
: F 239+ . 
- c™ 
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turin to the day-to-day paoblLems of monitoring Tithe IX implementation 
and work to sokve the problems which arise daity. Application Session B 

‘ provades you an opportunity to test your understandings of the implementa . 
tion of Trble 1X in the daiky operation of a schook district." 


The facilitator should announce the time and place of the next “ 
- Application Session before dismissing the group. . 


iw 


MONITORING TITLE IX IMPLEMENTATION 
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~ Outdine For Application Session B For’ Ndnanistrators, 
Title IX Coordinators, and Board Members 
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SEX EQUITY IN ADMINISTRATION: 
MONITORING TITLE IX IMPLEMENTATION 


@ = APPLICATION SESSION B FOR ADMINISTRATORS, 


TITLE IX COORDINATORS, AND BOARD MEMBERS 


Session Specifications 


Session population: Elementary-secondary school administrators, Title: IX 


f 


coordinators, and board.members of local education agencies 


. Session objectives: The objectives for Application Session B for administrators, 
MtTe IX coordinators, andvboard members include: 


e to provide participants with a framework for ‘understanding the monitor- 
- ing process neceoe aly for management of Title IX compliance activities 


e to provide particinants with criteria for Po ee the effectiveness 
of their Title IX confpliance activities 


@ to provide participants with experiences in problem solving activities - 
which are related to Title IX compliance ' : 

e to provide participants with a Procedure for evaluating their styles 
of problem solving . . ‘ 


Time required: Three hours | -. . 


Materials needed: 
a use: . . 
— e "Improving My Skills in Moni toring and Problem Solving" -cAaudinistrators 
Worksheet K) ‘ 
e "It's Up to You: Tttle IX Decis ionmaking in Fernwood Schools" -~ 
Administrator materiale: for in-basket exercise 
e " Impype rg Title IX Implementation"--Administrators Worksheet 15 
@ "Gorkshop Evaluation Porm shdniinls brators Worksheet. 16 ; 
r facilitator. use: ‘None - | q oF, f 


. 


Facilitators required: Although the session may be conductéd by a single 


“person, it fs preferable in most cases to share responsibilities among several 
persons (female and male) who possess both subject matter expertise and 
group erreS ‘skills, and Who represent racial-ethnic diversity. 


Facilitator raparation required: 
The netic should: oe 


r 


@ thoroughly review this outline for the session and all participant 
, materials ; 


q 


\ : é tas > 


“@ prepare lecturettes and. comments needed for the various segsions: a 


8 aan , 
= Introductory Comments) ~ (sectign 1) “10 Winutes a 
~ Introductory Comments . Assevion 11) 5 ak | 
- Increasing the Effectiven@ss of Title 

IX Implementation . (Section UI) TB, minutes 

. - Introductory Comments a 7 _ (section V): | 5S minutes © 
~ Introductory Comments ' ~* (sectidn VI): 5 mjnutes 
- Summary comments (section vit) 5 minutes 
~ Closing Comments a . (section, VII) 5 minutes 

. ® 


SEX EQUITY IN ADMINISTRATION: 
MONITORING TITLE IX IMPLEMENTATION 


*~ | APPLICATION SESSTON B FOR ADMINISTRATORS, 
TITLE IX COORDINATORS, AND BOARD MEMBERS 


: Session B Agenda. 


- I, INTRODUCTORY COMMENTS 


II. ESTABLISHING A FRAMEWORK FOR MONITORING. TITLE 
OX . _ TIME REQUIRED: 


or OD. carry 


A. Introductory comments 
B. Individual activity--"Establishing a 
Framework for Monitoring Title 1x" 


~ —C. Smal? group discussions . 
. D. Total group processing 
“IT. STRATEGIES FOR MONITORING TITLE IX 
mn IMPLEMENTATION . — « 
KA, Lecturette--"Increas ing the Effectiveness 
of Title IX Implementation" 
B. Questions and answers ; 
0 e : ‘ , 
IV.’ BREAK 
«. Vi. "IT'S UP TO YOU--TITLE IX DECISIONMAKING IN 
_ FERNWOOD SCHOOLS"--AN IN-BASKET EXERCISE IN ° 
TITLE IX MONITORING 
A. ‘Introductory comments 
B.. Individual and group activity--"It's Up 
e to You: Title IX poems Woman in 
Fernwood Schools" «= # 
‘ C. Total group processing 
- VI. IMPROVING TITLE IX IMPLEMENTATION 
A. Introductory conmdlts 
. B. Individual activity--"Improving Title 
.- 3 _ IX Implementation" 
. * €. Total -group processing 
OO VIL. SUMMARY AND CLOSING 
a) “ P t 7 


A. Summary comments 


TIME REQUIRED: 


( 5 minutes) 


5 mjnutes) 
10 sia 
( 5 minutes 


TIME REQUIRED: | 


(15 minutes) 
(10 minutes) 


TIME REQUIRED: 


TIME REQUIRED: 


( 5 minutes)- 


(45 minutes) 
(25 minutes) . 


TIME 


( 5 minutes) 


IRED: 


L- 


10 MINUTES 


25 MINUTES 


25 MINUTES 


10 MINUTES 


75 MINUTES — 


20 MINUTES 


(10 minutes) . 
( 5 minuteg) 


TIME REQUIRED: 


minutes) 


B, Completion of evaluation sheets ( 5 minutes 
C. Closing conments oT minutes 
se eee ~ 7 _ TOTAL 


15 MINUTES 


DT T80 HINUTES 


INTRODUCTORY COMMENTS — 4 ‘TIME REQUIRED: 10° MINUTES 
Purpose of the activity: _ | oe - 
_ The: purposes of this activity are: | 

@ to introduce any facilitator(s) who may be new to the” group 


° té review the objectives and activities of Session B , \ 


\ 
Materials needed: None 


Facilitator preparation required: 


The facilitator(s) should: 
@ thoroughly review the total session outline and participant materials 


@ review suggested conments and adapt to accommodate the unique needs 
of the group and facilitator style \ 
3 
Procedure: 
The facilitator and any persons assisting with the session should be 
introduced if they have not been before the group before. Appropriate 
housekeeping information should be shared with the group. Comments such 
as the following might be given to introduce the objectives and activities: 


"During the qenenae Sessions and the Application Session A we've .. 
nevaewed the requirements of the Tétle IX regulation and the procedural 
requirements for its implementation. During this session we will turn to. 
two related activities which must be included in Title 1X compliance 
activities--monitoring and problem solving. 


"Our objectives for this session with be to provide a framework for 
understanding the monitoring process and the ways we can increase our 
monitoring skills. Then we will be Looking at probkems which are Likely 
to ancse which ane related to T.itle TX implementation and see how these 
may be sefved. Lastly, we'kl be examining the steps we can take to inerease 
own effectiveness in monitoring and problem solving related to Title 1X." 


a ' 


a. 


, Pa | 
. 
: , ce ‘ef 
» fir. 


Ee _ II. ESTABLISHING A FRAMEWORK FOR MONITORING TITLE 


IX . TIME REQUIRED: 25 MINUTES © 
om Purpose of the activity: / 


The ‘purposes of this activity are: 


; @ to provide a framework for understanding the Title IX monitor- 
-ing process . 4 


@ to examine ant to evaluate the, ways we monitor activities related 
to Title IX implementation . 


Materials needed: , . & 


For participant use: 


@ "Improving My Skills in Monitoring and Problem Solving"-- ° 
_ Administrators Worksheet 5 


\ 
_ For workshop facilitator use: as 


\ 
Facilitator preparation required: 


i _ \ 


‘ 


The facilitator(s) Should: ' 
Z @ thoroughly review the total session outline, and all participant 


-materials ° 
@ review suggested lecturette and adapt tt to accommodate unique . 
group needs and facilitator style 


v 4 
4 


Procedure: 


Ke Introductoby, comments ( 5 minutes) 

-The purpose of this first activity is to. provide a framework for 
understanding the monitoring process by defining its components and 
providing a method, of examining the participants’. own experiences as 
a means of extending their understandings of monitoring. 


Sugges ted introductory comments: 


* v 
"A untque chanactenriatic of the Title 1X negylation 44 4th Apectsaca- 
tion of the first procedural steps which must be taken to achaeve comkcance., 
During the preceding sessions we've seen how the procedural Aequcreme nts 
of the Txtke IX regulation provide a structure for amitaal comptaance 
activities and Lay the §pundation for continutng Amplementation and 
action steps. yO 


and ctncumstanees and they cannot be prescribed for all districts. These 
next steps may only be determined by the «mplehentation cf mowed COT ng 
efforts which provide us with a method for ddontcsying both. csetated 


. < 4 & 
"The next steps for comphianve will cnbef fim at to Cocal sétuatcons 


compliance problems and the mone qenenal on systemce*needs which are Stirge Steud oe 
, by the recurrence df various prublom, * : e ty 
. i = ‘ . om pas : . ‘ ‘ 


a 3 


t : ’ . oa ; » 
"Monitoring.4 the process we use for abdsessing the degree to 
which we are achieving our goals and for identifying those activities 
which can further aur progress. Monitoring 46 particularly important 
as we enter into new efforts such as gchieving Title 1X compLiance,, 


because At helps us to cdentify the changes we've accomplished and" the 
— positive outcomes of our efforts as well as to identify individual 


problems and the general areas where systematic attention i needed. 
"Monttoring consssts of Ahree primary activities: ' 
@ Colkection of data or Angormation | 


[The f4rst step in any monitoring effort is.to develop 
methods of collecting information as to what is going on or 
what 48 happening. Information ig collected through founal 
methods such as surveys or reports, on mone -dnformak methods * 
such as talking to others, observing how things operate, or 
observing the reactions of others, — 


@ Analys4s of information on data collected. \ 
After information or has. been cokkected, it is essential 


that we examine the inform in ge determine what it really 
means. For example, we can Look at a neport of the Title IX 
grievances filed and have a fatrty good idea as to whether or 
not the grievance procedure is being used. 14, however, we 
wish to understand the problems involved in these grievances, 
At will be necessary to analyze the typed of grievances, the 
sources of grievances, the ways the grievances are being pro- 
cessed sand nesokved, etc. . 


Similarky, 44 we. wish to deteumine the accuraay of teacher 
on Student perceptions of possible sex discrimination, we uf 
(have to examine information colkected from persons reassert 
Ang a variety of perspectives and determine ‘the meaning of 
‘these varykng perspectives. 


’ 
pose of any analysis activity 46 to determine the 
e information cokkected and its implications for 


e Ident<f<ying action alternatives and prturities 
% 

The Last, and most dmportant activity in the monitoring 
process 46 identifying the action alternatives and prrorcties 
which are appropriate to the issues ddentified. As we review 
the information coklected we develop some adeas as to: 


- progress which has been made in specific areas vf concern 

~ particular problers which emerge or: continue . 

- strategies fur consolidating, increasing, and/or rewarding 
the progress which has been made 

- strategies for dealing with problems whaéch have eerh Aden- 

1 tified 

1. aneas in which further collection or anakysris of Angorma- 
tion 4s destrable 


* 1k the information-we collect indicates, that only one ona 
ew persons are involved in an 4b we then d 
ie hearer Bret strategtes for dealchg with th 


‘4 . “4 - bee . 
. -. 3 


develop dndivaduak 
rm, 


I{ the information suggests that the pro bLem on ddtuation i6 a 
+ generat -problLem involving a substantial number of employees on 


bdudents, program efforts or i aa activities should be under- 
tdken for dealing with the problem, 


"It 48 important to understand that monitoring is a Aesponsibibity 
of atl persons involved in schooks even though the types of monitoring 
may, vary. Each of the groups involved in thts session has responsibtbity 
. af0r a different Level of monitoring activity: . : 
——@ Board members have nesponsibitity not onky for establishing district 
=. ‘policies of nondiscrimination, but also 60x monitoring to ensure that 
ee pokicies are integrated into the programs and practices of the 
Schooks. 


¢@ Administrators have responsibility not only fon the communteation 0 
district policy, but also for the development Of programs and actions 
= which can neakize the intent 0f, nondiscriminatony polLicies. 


@ Title IX coordinators ‘have nesponstbikity not only for assisting with 
the ckarification of wolicies and procedures, but abso for the day-to-~- 
day monitoring necess to provide active assurance that nondis crim- 
dnation 48 being observed throughout, akt' programs and practices, 7 


"These monctoring: responsibilities necessMnte that each of 4s becomes 
MORE aware af our monitoring functions and how We may carry them out ina 
deliberate and effective fashion. The first thing we wish to examine in 
this session 48 how we normakky carry out monitoring activities and how we 
can: become more thorough and dystematie in our monitoring activities." 


B. Pass out conies of the worksheet entitled "Improving My Skills in 
Monitoring and Problem-Solving." Ask participants to take about 5 minutes 
to complete the worksheet,-explaining that it is designed to assist them in: 


~ thinking about the methods they generally use for collecting, analyzing, 
and acting on information regarding Title IX implementation/comp]iance 


- identifying those areas where Skills may be expanded _ - ° 4 
\ , : ; 
C. Small group discussion - ; 


After participants have had approximately 5 minutes to complete their 
worksheets individually, ask them to form. groups of six to discuss their 


responses. Suggest that they meet with persons from districts other than 
their own. . 


ro 


~ consider the ways that might increase their effectiveness in each 7 
element of the monitoring process . 
; y 


Ast them to consider the following, questions as they discuss thd: 
. worksheets: “3, * - 


§ How similar or different are the stywes of group members for collecting 
data, analyzing it implications, an \ determining action steps? 


e@ How can the eficebivencss of Title aa equity monitoring be. 
‘ , increased? - - sf 


Expkain to. participants that they will have approximately 10 minutes 
for their discussion. 


« 


3 D. Total group processing ‘(5 minutés) 


ae After participants have had approximately 10 minutes for small 
; group discussion, the facilitator should initiate a ‘discussion in the .- 
total group. 


Facilitators should open the discussion by asking participants to 

ps ‘ share some of their answers to the questions regarding Title IX moni- 

. toring--tge data they use and how they obtain it; the ways they analyze 
it; and the ways they on the action steps to be taken. The 
facilitator should take eactf question in turn and ask for sharing of 

, : responses. When several participants have shared responses to each 
: of these questions, the facilitator should then ask whether the methods 
and procedures used for Title IX monitoring have any unique aspects, 

' or whether they are al] the same as those utilized in monitoring 
other! school program areas. 

| 


In most group discussions, two things usually emerge: 


1) participants flay have a difficult time responding to the 
auestions; they have a difficult time describing monitoring in 
any systematic fashion and they do not relate the monitoring 
of Title IX to all administrative monitoring activities. + 


‘ 
\ 


. . H 

' 2)\ participants do not consider the five compliance procedures 
discussed in the earlier session in relation to their signifi- 

cance for continuing Title IX monitoring efforts. 


‘After 4 brief sharing of participant responses, the facilitator 
should then Rose the question: r 


Haw do the five compliance ,procedures discussed inthe earlier 
session relate: to continued meorang of Title IX implementation 
. ; efforts? F 

The key point that should be made in the s ecouent discussion is 
ethat effective \implementation of the five Compliarice procedures is Of 
major significamce in the implementation of effective Title IX moni-’ 
toring efforts.‘ In leading this discussion, the facilitator should 
take care to point out that taken bogetner, the five procedures, if. 
effectively io pent 


ao x 
( . @ maximize tHe number of persons involved in the monitoring effort 


e specify the kinds of information or data which are-to be collect- 
ed 
@Mecity procedures. ‘for the submission of data or information on 
’ a continuing basis 


e delineate criteria agginst which information is to be analyzed 


\ 


a 


ERIC - or 
a - 
et 7 | 


e speci fy a person responsible for the coordination of monitor- 
ing efforts ae 


These points will be expanded in the iin lecturette but it fs 
helpful if the facilitator can introduce them at this tiie. 


df : : ") 
, eS 6 
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| III. STRATEGIES FOR MONITORING TITLE 1X - 3 4 
/ oo INPLEMENTAT ION ; | TIME REQUIRED: ' 26 MINUTES 
an : (A) Lecturette--"Increasing the Effectiveness - A ) 
of Title IX Implementation" (15 minutes) ( 
(B) Questions and answers ; (10 minutes) | " 


‘Purpose of the activity: . 7 


The purposes of this act tity are: 
@ to expand participants’ understanding of how to improve the effective- 
ness of the Title 1X monitoring pregess : : 


e to provide -a series of action alternatives which may support Title IX. 
implementation and the attainment of sex equity a 


Materials needed: None 


facilitator preparation required: - " 


‘The facilitator(s) should: 
@ thoroughly review the total session outline and all participant materials 


7 =) mae = @ FeView suggested lecturette and adapt it to accommodate unique group 
; needs or facilitator style - ‘ : 


{ 
Procedure: 


A. Lecturette--" Increasing the Effectiveness - 
of Title IX Implementation". 5 (15 minutes) 


The lecturette ts designad to extend participants’ understanding of the 
/ monitoring process. It covers two subjects--the significance of monitoring 
for Title IX implementation and the ways that we can increase the effective- 
_ hess of monitoring activities. ‘. = ¢ 


a 


| Suggested lecturette: ” ; / 


"During the Last scssion we identified the thiee primary activities of 
monctoring--data colleetion, data analysis, and identification of Metion 


of the Title 1X regulation which facikitate these activities. Far too often, 
however, we tend to treat the procedural requirements as isolated activities 
which are carried out fon Compliance purposes and fail toggee. how they, must 
be incorporated into the ongoing structure and management; dtAtnrict 
activities. . . 


"One way to view the function Of monitoring ACAAVALAES 48 to, visualize 
how they nekate to the Title 1X AmpLementation process. A'visual hepre- 
sentation of the cylical natare of monitoring activities may be visualized 
ab : . 2 e : ' . 


4 — 3 - ao 


_ TITLE IX IMPLEMENTATION: PROCESS : 
\ - i 


re 


| Actions | \Actions 
Taken 1) | a ; Taken 2 |" 
: _ — _ |¥dentificatcon 
. Data _ vf Action: , 
Collection Anat ysad ALtennatives __ 


"The Title 1X regulation and the fave procedural NEQUAN UME, ° 
establish a structure for monitoring activities by: a 


- names number ov pues invokved in the data collection 
process Two of the procedural requirements of the Tithe TX . 
regulation open the monitoring process to a number of groups. 
The Aequinemeyts of policu notification to students, parents, 


“and employees and the establishment of ad grrevance aon 
\: ‘upernate to maximize the number of persons potentially inv élved 
an the menctorcng effort. ‘ 


epee ye the {gprs ¢ data on anguramation to be coklected 
ie aneas covered by the Téatle TX xequlation and nevaewed during 


the institutional self-evatuation provade an outline for contin-— 
uing data collection. . 


- Spec cheng the cnitenca agaist which the data onan onmation 
ws to be analyzed The provisions vf the Title TX regulation 
Pasa tie ban énaterta against which data analysis fur 
cumptiance may be compared. . a 


| s 
_ if 4 7 Speca gying a person responsable for condi nation 04 monitorin 
ae font The nequinement that a Téthe 1X covrdcnaton be desagnat- 


? 

ed té dinected toward ensuring that respons biltties fort ongorang 
nani toring of compliance (or for coordination of monctoring 

eK forts) ane desagned. [4 


"Té the procedural nrequorements Cf the Title IX negulation ane 
amptemented effectively, they wilt provide a structure for ongotng 
sen meni toring activities. Often we attemps. to monttor prugnrams on a, 
— enasdd-by-crc sid basis. Although thes type af monitoring responds to oe 
the cmmediate problems, «t (4 unlikely that such efforts will Lead to 
, Casting change and the attainment of educational equarty. « 


@ Increasing ‘the effectivencss of monitoring activities 
"Each activity cnvolved in the monctcring process LO QUAnegs UNQOLNG 
“attention and different competencies and skclls fur «44 effecteve 
performance. Let's examine each of these activities in tems of the ~ 
shales nequered and the ways that we can cncreadse owt effectiveness 
in camrying cut these monitoring activitces, 
-10- 


ue 


(<) 


“ERIC ") 


. _ 7 . 
‘ , . : 
. 
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"The first activity, data collection, is an essential component. of all 
management and administrative efforts. Effective data collection’ is Likely 

to result when data is collected ftom.a variety of sources and there ib 
effort to specify and extend the sources. Of 4nformation. 


ee "In thinking about your data collection activities it is useful to 
a consider four questions fon evakuating the adequacy of data collection 
efforts. E : a < 


~ Do you collect data fvtom an adequate number of sources? 
- Do the sources of "your data collection represent varying points Gf view? 


Re ~ Do you identify specific data needs and Systematically attempt to 
collect the duta? — of . 


\ 
t 


- Do you cokkect data on a continuing on periodic basis? ta 


"The <mportance of making an effort to collect data from a variety of 
Sources 48 emphasized when we consider, that most of us tend to oAgaNize our 
Lives around a routine. We usually see the same people regularty, interact 
“with them, and ney on them $04 infprmation. Although this provides stability, 
At tends to Limit the types of data.we receive. 


"An administrator who does not make an effort to get out of an isobated 
Office <6 unlikely to have an understanding of the problems of others on the 
frame of rererence of others. It 48 important that those who have NCS POnsd~ 
bility for monitoring activities, ‘particularly An new aneas such as Title IX 
compliance, make a deliberate ef fort to coklect information from persons who 
Aepresent a variety of different perspectives. : . 


"It should be emphasized that data collection shoud be as specific and 
focused as possible. 1f we aie not ckear about the types of information that 
_ We ane seeking, we may not collect the neLevant Angormation. For example, : 
\ an administrator may ask building personnel for a neport on Title IX imple- 
mentation: The responses. obtained are Likely to be general and, for this 

, eason, provade onky Limited information. If, however, the request for a 
report Lists specific types of information desined (e.g.,-the number of 

girevances filed in the dchool, the attitudes and reactions of 6, 

communications with stak{ and parents, etc.), there 48 greater tkekihood 

that relevant information wll be obtained. 


"The Baa activity, data analysis, is crucial to the monitoring process. 
Questions vMich should be considered to determine the effectiveness of data 
anakusis proceduhep ane: 


_- Do you usually establish a framework and criteria for the analysis of 
data? — ; ": 


~ Do you make specific assignments Of taff forthe. analysis of data? 


~~ Have you established i omines for the regular communication of data | 
analysis? > - —— ‘ % 
"The analysis of data 44 cruckal to the Title IX mowi toring prOCeSS. . Fach 
of us devekops methods of anatyzing data to determine the. meaning of the daw. 
Frequently, our capability to analyze data is Limited by dhe. fact that we hav 
4 . ’ 


not spect fied the criteria to be used in the analysis of information: Pe 
Fon example, we may receive a report of the numbers of Tithe IX grtev- — 


ances which have been filed in the district, but unless the cnforma- 


tion ib agakyzed according to types of grievances, S0urces griev- 
ances, distribution by school of grievances filed, etc., the <nforma- 


tion Wike be of Little practical benefit. 


"An effective Title 1X coordinator should ensure that regukar data 
anakysis is undertaken in those areas nekated to Title 1X implementation 
activities, @.g., grievances, jnrogress of remedial steps, special 


programs, etc. 1 the Title IX coordinator 14 *to carry out these data. 
analysis functions, it is essential that adequate time be provided the 


person and that assistance and training be provided when necessary. 


"Once data has been analyzed, it must be communicated to others 
who need on can.use the data. For example, it 8 important that board. 
members, administrators, and interested community groups obtain copies «' 
of rekevant:-reports and data analysis. , . 


"The thind activity in monttanring 48 the identification'of action 


steps. This 46 the critical outcome of. all monitoring activities. It 


is on the basis of the understandings that we can develop through the 
collection and analysis of data that we, can identify appropriate action 
steps which may be taken. . 


"Questions which should be asked while identifying action altena-- 
tives are: ._ 4% so, 


» * at 


4 ’ . . : ; 

- Have we considered the full range of actions which could be 

taken? _ ua ' 

- What are the unique requirements of the situation which would,” 
determine the best sekects ction strategies? | 


é 


- What combination of acffons should be constdered? 
"Change is Likely to ult when a number of pressures or forces 
may be brought to bear on a Sspectfic’ problem. These forces may be such 
things as the addition of ‘new information, clarification of the intent 
ok policies, Support programs, etc, Our effectiveness Ancheases as we 
ane able to. identify multiple actions which may be taken and 'match'. 
them to the specific problems identified. * Z . 


"In addition, it is-dmportant that efforts be made to relate 
individual experiences on problems and organizatronak needs. For 
example; xf tie.find a single instance of a stags member attempting to 


- . déseounage males and females from enrolling 4n vocational education 


chasses which are nontraditional for their sex, the problem shoukd be 
dealt with on an ‘individual basis. 16 on the other hand, we find that 
s8ch discouragement of student enrollment 46 a general pattern of coun- 
seling and dnstructional staks, an organizational action oh progham ~ ¢ 


‘ é. 


such as staff training 44 suggested. 


"Knowledge of the types of organizational actions that may be tak- 
ends essential for chanae. Some of the organizational actgons on 7 — 
preqrams whech atesavackable as methods of Ancreasing gducatiunat equi~ 
tu ares . . a * 


-l2- wD. 


v sa ta 
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Policy: development/ clang fication/ communication ie 


The, written policy of a distntet establishes the guidelines on 
"nutes! which are to be fokLowed in carrying out educational programs 
and activities. Most organizations or districts operate on the basis 
96 formal policies--those things which ane written down as policies--~ 


and anformal, policies--the unwritten norms and assumptions, 


A paumary advantage of the’ 


‘ : | 


~ 


eo 


_4@ 


Pea 
’ 


a 


oA 


goats and. aulges—A- 


© 


e only fon +t 
, nation. 1 this is to have meaning for the actual nperotion of educa- 
AAonat programs, however, it is usually necessary that puhiry guidelines 


. Tithe 1X nekated matters may be considered, 
‘ . 


formal policies is that they are availa- 
bke to everyone and may be tdsed a, a concrete. statement of indeti ‘Lonak 
; Of «nformal polices is ; they may — 


not be communicated to ark persons. and may thus result in Sieonsistent 
t re eee ; ” 


behaviors, . < 


One of the most ubviouds actions which can be taken with respect to 


Tithe IX nelated matters is the development/clari fication/communication 


sara en Fon example, the Title IX procedural requirement cakes 
1e development of a general pokacy statement +-of nondiscnrimi- 


on chant fications be developed to specrgu the meaning of the pokicy. 
These policy on policy: gucdelines serve as the eriteria ayainst which 


- 


; an. . ; | 
Comfion Title 1X policy-nekated problems result not- only from the 


Aack of suffictent policy clan fication but-also from the anh vf 


policy updating for consistency. For example, dthough districts have 
enacted general policies of nondiscrimnation, many have not used ‘ai 
these as ad basis fon *nevieukng ‘other pokicies (e.g., health and in- 
surance service contracts, collective bargaining agreements, student 
discipkine and éurricuum potcetes, ete.). Such A, ACVLW 46 necedsary 


4§ equity is to be achieved, 


s 


‘ 7 ‘ Li ff . on bi 7 ; . ne : 
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“Pokicy development/ chai fication/communication may be apphown late 
a an action step when: ms 


: Of polreies. Pokicy may need to be expressed in a vartety of Levels of 


" = .a new phogham ra eh hort Ag boing Launched x ae Q 
-° ° . . 


® = problem behavions within thes system seem to be gbperalized and 
nandom-  ” ‘ : : 


. 


; new problems on perspectives have been identi fced wnith need, to 
be clarified and: communicated to others + ‘s - 


_ ia ; 7 
a decision hts béen made. ngadnading! a controversial issue. 


a | 


2 7 ~ an ‘dneonsisténay. dn policies on practices 46 identified: 
‘Study on ihvestig . =. Pe ya tLe ae 


. 
’ 


tion’ by 4ts requimghent for an institutional Sil {-dyaluation. The 


roeN 


The Ampontance 54 Systematic-data collection and: identification 0f oc 
‘\ « 


conkeetive and Styrene gor a Was recognized in the. Tithe 1X ie _ 
Q 


Of studkes or Anv 


tigations As an-dAmportant method Of designing action 


steps. Evakuattions/studivs mist be conducted periodicafly as a means — 


5 ‘of dents fying hemaining probLems and progress., A he-evakuation On, 


‘ . - g4 
vi 


* * , 
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/ . | 
‘updating of the “hstitutional self-ev ion would be one 
method Of assessing progress and identifying remaining problem. 
e Studies and Anvestggations shoud be' used when: 
- a new and. relatively unknown problem 46 «dents fied — 


, 7 At db smpontants to edtablish a pane ne as to the pervasive- 
ney ‘of a problem 


x the goat is to measure pores on change 
q 


* 


@ Stags training. | ee 


: \ ; 
Ensuring that all staff have both an understanding of the 
Se a intent and the implications’ of policy and the Ao for in~ * 
conponating such pokey into schook programs 44 ontinutng 
task. Just ads any Mew effort requires extending our knowkedge, 
all staff, need skill training in the ways that discrimination 
and bias may be mani fest An their specific roles. Staffs train- 
dng provides a primary method for meeting this néed. 


. Staks training should be used where 
; - - anew program 4s: ‘being impLemented "| 


“= there is once of ‘pmipitoeioneer problems on Lack af unden- 
standing throughout the district se 


- training would contribute. to the ongoing professional 3 
devekopment of staff ‘ : 
It 4& Amportant to mote that Stag deatnena phoaleaits related 
sa to Title 1X should provide fOr’ cumilativ9, sequential develop- 
ment of Staff. Ad training within an area progresses, it 
Should move from the awareness Level to peices specific 


re and skills-based Levels. , ae w 
Commitnity involvement 7 
Rnothen action re that is available for achieving Sex equi-_ 
ty and fon Title 1X: dmplementgtion/monctoping <6 an ongoing 
ies program of communcty outreach and dnvokve ent. “his need uns 
recognized in the Tathe 1X regutation through the required noh-, 


‘discramnation policy notrfrcation of: ere and secondary 
schook parents. 


Continued comhun ty petoengn’ ié not‘onky a means ae en- 
wo phancing Tithe 1X “unpLementdtion but abso an edsential component 
* f of good school Ht ALNALAON. The primary gual of such involve- 
ment should be the assessment of community, needs relevant to 
Schook programs a the communication of the intent and dAmptica- 
tions of schook pee and programs to communcty members . 


‘ Community involvement efforts should be: used when: 
- a-nw problem is being identified 
~ new programs ane being Ampk emented 


. c / , ; = 14-, Og : ad : _ 


| 


® ae fr : oe 
, , ° o dpucsenteg, ‘ . age 2 . 
4 | ( | Qo! _ oe y 
there 44 need fo jodic reporting of progress to the community ~ 
- there are groups who have panrteeutarn interests and (can provide 
SUppOrt fOr Specific programs . ; 
@ Program modi fication/devekopment a . 


ra 


( 


modifications af their 


-@ Budget allocations 


Achievement of Title 1X compliance .on of Sex equity may, in sume 
Cases, requine the modification of exrsting programs orn the development... 


ae ~ 


Fon exampke, many-énstitutions are requined to undertake substantial 

: Nethlccies programs in order to provide equal 
athletic opportunities for females and males. In some Anstitutcons the 
disparity between opportunitios has. been s0 great in the past ad to 
require .the development of an entinely new women's athletic program 
4n onder to provide equity. ' 

$ 

* These atheetics examples ane examples of the use of program 
modd fication/development as a conrtective dtep taken to ensure Title 
TX compliance--it connects dkkegal discrimination in pokicy and pro- 
grams. Program modi fication/development may also be taken as remedial. 
action under Title 1X--action which is taken “to. nemedy the effects . 
0§ past discrimination. Fxamples of program development for 
purpose mght involve implementation 0f @ vocational education awareness 
program designed t&2ypose all students to those, course options: which 
WeAe previously restricted to students 0§ ON Sex; Or Of an administna- 
tive inteanship/placement program fon fomales who ha%® been discouraged 


ftom applying for administrative postions, in the past. . 
Program development may also be utilized to increase 8ex equity 

4n areas not covered by Title 1X requirements. For example, programs : ° 

might be developed to combat bias in anstructional materials, bias 

which 48 al significant barrier to equity. Such programs might range | 

fom se ngke training session to prepare teachers, Librarians, and 


Counsexors Lo recognize and combat bias in their datky activities, to 


multiple, coordinated activities such as developing triteria content 
analyses of existing books, and devefoping supplementary cwrriculum 


i materrals and activities, 


Special programs should be developed when: ” 
~ & pervasive problem has been Bicisicn 
- multipee activities ane needed to achieve identified objectives ¢: 


- a kong-term ef fort invokving Several individu on depardments 
4b hequired : 


/ ‘ 
Imphementation of efforts to achieve Title 1X compliance and sex 
equity may, in some ANbLANCLS , nequine budget allocations on neakkoca-: 
tion of existing funds. In most sctuations, there will be competition 


fOr scarce resources and difficult decisions must be made. Such *. 


' decisions should be made in duch a way as to ensure the equitable 


akkocation of resources among the various needs of students and stag, * 


ty a 7 a en: ar 


‘ Wee ee requirements of the situation. 
. at “ww x ea ane ; i 
Ps cn . * 4 | 


cand the support of programs and activities nequined to. provide 
equal ypportuncty. . — 
eo 


A a budget, atfocations are needed when: \ . 7 ¥ 
Be Me "necessary actions cannot be integrated within exts Ling 
a ated 6X progham budgets 
. oss 4 ; 
. there is need to assess the dmpact of funds expended for 


Specrfric programs 


if Disciplinary actions a 


It is rxevognized that there are renee when it may be 
necessary tosreprimand on discipkine personned who have dekib- — 
enately vbstructyd Title IX implementation. This disciplining 
may vary frum reprimands or mandating specific actions to with- 
holding vartous rewards. 


oe, @ 
? piAcie emai) actions shodld be" taken when: 


’ 


- there 4s ckear evidence that there was deliberate obstruc- . 
_ >’ tron of Tithe 1X-Aelated efforts 


- there ip clear evidence that actions reflect consistent | 


patteans vf behavior j 
® os - thar eis evidence that the rights of another were knowe- 
hi . edgeably vaolated Pui 


» ‘ 

"These organizational actions are some of the strategies that 
administrative and governance personnel have available as methods of 
Title’ 1X implementatgon. Knowkedge of and consideration of the range 
sigue sitydtegies increases the avatlable optponds for dectston- 
making, These ac&tons on strategres represent a pook "from which 
appropraate actions niay be selected during the qcetion phase of the . 
MUMLCOLANG PAYCRAS« 44 F 


"The desired outcome of monitoring efforts 6 to Adentify those 
actions whtch are needed to increase the effectiveness of our efforts 
and the attainment of our goals. Each phase of the monctoring process 
Should cuntrcbute to these outcomes." ae - © 


B. fluestions and answers oa (10 minutes) - 

Provide opportunity for’ comments , and/or questions and answers, 
before: moving on to the next activity. Points which should be empha- 
sized during the responsegto the questions include: So 

a Monitoring Title IX ‘implementation should be integrated with ¢ ° 
efforts to monitor the total educational program. 


&  . The -success of many implementation/change efforts is dependent 
on the appropriate "matching" of action altegnatives to the 


- The likelihood of success 1s increased when multiple actions . 
are initiated which are targeted to the same or complimentary 
goals. % | are 

| ‘ 


IV." BREAK _ ' * TIME REQUIRED: . 10 MINUTES 


V. "IT'S UP TO youn TITLE IX@CISION MAKING IN 
FERNWOQD SCHOOLS"-<an in-basket exercise in 


Title IX monitoring TIME REQUIRED: 75 MINUTES 


(A) Introductory comments .. * 
- ee , (B) Individual i group activity--"It's Up to 
You: Title WX Decision Making in Fernwood | 


( 5 minutes) 


Schools" (45 minutes) 


- AO —Iotal_group processing | . (25 minutes) " 
- , Purpose of the activit i ' | 


The purposes of this activity are: 


@ to provide particifants with an Opportunity to evaluate their under- | 
standings of Sitle IX and their skills in problem solving 


e to help participants extend their skills in identifying action alterna- 
tives 


Materials needed: > | J, 
“ For participant use: 


-® eight copies of Wie IX Decisionmaking in Fernwood ‘Schools"-- Work- 
sheet for each participant 7 

@ eight copies of "Title IX Decisionmaking in Fernwood Schools "-- Work-_ 

- Sheet f@. each aroup of six participants : . 


One set of "Brief ing Sheet" and eight in-basket items for-each group 

Of six participants a | 

@ one set of "Worksheet Response" materials for eight in-basket items 
for each group of six participants ; . ‘ 


For facilitator use: None 


Facilitator preparation required: 
‘ a) 
The. facilitator(s) should; 


@ thoroughly review the total: session outline and all participant mat -ials 
. : re r 
_ @ review in-baskét exercise materials, particularly the in-basket items 
and the worksheet responses. . ‘ “ nc 


Procedure: 


The purpose of the in-basket exercise is to provide participants with an . 
opportunity to evaluate and extend their understandings and skills in dealing 
With day-to-day Title. IX implementation problems. In this exercise partici- 
pants are to-test their abilities to analyze data and to specify alternative * 
action steps, as required‘in the last two stages of. monitoring. . 


. : . > oy a ‘ 
CO a 9 
ERIC | 


In this exercise participants are aSked to review Superintendent 
Norris's in-basket, which contains eight memos and letters dealing with 
* Title IX related issues.* Participants are asked to work in teams of | A 
-six. Each participant, will be asked to read the letters and memos and 
to join a discussion team to complete the worksheets. 


At the close of the exercise, the teams' responses to the work=: 
sheets willbe discussed in the total group. . : 


+ 


(5 minutes ) 


? yz 


A. , Introductory comments 


The exercise may be introduced with comments such as the follow- ): 


ing: Saree, 
"During the next activity you wikk have an upportunity to share 
the expercences' of Superrntendent Norris as the Fernwood District 
Schuols work tu dmpLement Title IX. : During this exerczse you will be 
testing your monitoring skills; you witl be asked to analyze data and 
i te (dentigy atternative action Steps. —_ =~ 


"Yon will be asked to read eight items from the in- basket Of 
Supercntendent Norris's desk. Assume that you .are Superintendent 
Norns and respond to the memos and letters cn the Superintendent's 
in-baskel acccadanaey, 

"Peedse form qroups of S4x persons. Each group whl have a . 
package of matentaks to use. Fare, spend a few minutes individually | 
neadiny the in-basket materials and responding to the questrons on 


the worksheets which ane provided. 


& 
t 
Mwhen you've finished responding to the worksheets individually, 

discuss your nesponseds dn yout smatk groups. Each group Ried be asked 

to comalete a worksheet based on the consensus of the qpeup for each - 
item tn the Cn-basket. You may find «t useful to necakh parnts made: . fs 

Gn previcus workshop sessions aS you discuss the questions on the 
wotkshee ts.” : 


B. -In-basket review in smal] groups 7 (45 minutes) 


Group facilitators should remain in-the room and be-avai Mble to 
answer questions, encourage participants, and supply any missing or ' 
needed materials. 


Po « : 

; C, Total ‘group discussion (25 minutes) \ 

After the small groups of six have discussed their reactions and 
completed § group worksheet for each problem, they should be convened 
as a total/group. The facilitator should then process at least one 
memo or latter by asking the group about the kinds of responses they 
developed. If time permits, other memos or lejgers could be discussed. 


“Copies of the worksheet responses. should’ be distributed to partic- 
ipants. The facilitator should make the point that, they may wish to 
i compare their responses with thase ‘on the response Cheets as a means of 
> adding other possible action steps. The worksheet responses are not 
exhaustive and are meant only to stimulate) thinking rather than provide 


the "right" answers. 


*Faciiitators should note that Superintendent Norris is assigned no ‘gender, 
‘and should note this oy if discussion references are made to 


"him" during the activit#/. » “16a ae 
: wd oe 


Y 


The facilitator may wish to help the group consider patterns ‘in their 


monitoring. activities. Questions such as the following may be used. - 


~@ Which Problems seemed the.easiest to deal with? ar a hg 


a 
ae —— 
ee ¢ 


e Witch problems seemed most difficult to deal with? - - 


e Are there other problems which have come to your attention that concern 
you? . _ 


” 


e Are there other alternatives which you have identified and found to 
be effective? = - ¥ | 


Summarize the exercises by making the following points. 
e Effective monitoring requires continuous efforts for skills development. 


@ The first requirement for effective monitoring is to have a working 
knowledge of the Title IX regulation. Fo 


oA requirement for Title IX implementation is that continuing monitor- 
Ing activities are maintained. 


e Although the content (e.g., specific information) needed for monitor- 
ing education equity is unique, the process of monitoring may be 
applied to any educational concerns. 


VI, IMPROVING TITLE IX IMPLEMENTATION. . "TIME REQUIRED: 20 MINUTES 2 


fs Introductory comments ia a - (5 minutes) 
B rie ear at and paired = 7 et 
diScussions- . a 2 eS | 
©. eo PG (10 minutes) , 
(C) Total group prodefsing * 3 “ . (5 minutes) 


Purpose of the activity: 
The purposes of She activity ‘are: 


<3» -@ to assist participants in the identiftcation of action Steps which ,° 


could assist Title IX implementation efforts in their schools -  / 
Materials needed: a | | se | 
For partfcipant use: a . ; 4 
‘ e "Improving Title IX Implement&tion"--Adninistrator Worksheet 15 
For facilitator use: None | . iN 
Facilitator preparation required: e 


ee 
_ The facilitdtor(s) should: 
@ thoroughly review the total session outline and participant materials 


@ review suggested introductory comments and adapt them to fit the needs 
“OF the group or facilitator style: 


Procedure: \ _ \ 
A. Introductory comments (5 minutes) 


The closing activity for Application Session B is important to the A) 
‘total session because participants are asked to identify action steps which 
~ they can use, for increasing the effettiveness of Title IX implementation in 
their districts. ‘ 


‘ 
‘ 


The activity may ‘be introduced with comments such as: 


"During the past two activities we've Adentified the steps necessary - 
for monitoring Tithe IX implementation and we've AevLewed some of the 
procedures and guidelines which might be used in finding solutions to 
administrative problems which are encountered in Title 1X AmpLementation 

‘efforts. ; - -3 


% : 

"Kt this time we want you to consider all of the activities which ~ 

have been included in the Apphication Sesscons'and begin to «dentify 
the ways that information or procedures could be apptied to improving | 


' .. TaAthe 1X implementation in your district. On the basis of the «nfor- 


mation covered during this workshop, what do you believe are the 
next steps fon improving Tithe 1X <mpkementation in your district? 


"Administrator Worksheet 15 provides you a quide for thinking 
about the next steps. Would you take a few minutes to complete the 
worksheet and begin to formulate your beginning, action plans. 


"When you have completed your worksheets, we're guing to eh ydu 
to select a partner and compare your responses. ‘Try to be as specific 
as possible in-identi fying actions which you can take to en the 
effectiveness of Tithe IX Amptementation. ” . 


B. Individual activity and paired . 
discussions . ~ (10 minutes) 


) 


C. Total group processing ( 5 minutes) 


The workshop facilitator should take a few minutes to close .this 
activity and move into the next activity. This could be accomplished 
by asking participants to share a few examples of specific steps they 
can take to increase Title,IX implementation in their district. 


VII. 


 Abthough the focus of monitoring and problem spludng activities differ Kor 


Facilitator preparation required:. , ee 


SUMMARY COMMENTS 4 TIME REQUIRED: 15 MINUTES 
A) Summary comments | ‘(5 minutes) 

4 Completion of evaluation sheets ( 5 minutes) 

C) Clos.ing comments . (. 5 minutes) 


Purpose of the activity: oe : } 


The purposes of this activity are: 


@ to provide participants with’a general summary of the application 
session . 

e to provide participants with an opportunity to evaluate the activities 
included in the application session 


@ to provide closure for the application session and a preparation for 
the third genefic session — . 


Materials needed: 


For participant use: "Workshop Evaluation Form"--Administrator Worksheet 16 


For facilitator use: None 


The facilitator($) should: .- | 
@ thoroughly review ‘the total session outline 


@ review suggested comments ‘and adapt them to accommodate unique group. © 
needs and facilitator style is 


Procedure: 
_ A.. Summary comments ‘: minutes) : 


The summary comments should provide participants with a review of the 
major purposes of the session and reinforce the major learnings of the 
session. Comments such as the following would be appropriate. . 

"TRS Session had been directed to the specific responsibilities that 7 
educational decisioniakers and administrators must take to achceve compliance . 
dural activities which are required by the Title 1X nequlation and attempte 
10 gain some insight as to the adequacy of the ways these procedures have 
been dmplemented in owt schook system. Later, we turned to the ongoing 


processes that must be maintained for continuing Title 1X compliance and fon 
the attainment of edudational equity--monitortng ded problom sokvang. “ 


Weth Tithe 1X, During the first part of the session we reviewed the o/ 


administrators, Tithe 1X coordinators, and board members, it is essential 
that persons in each.of these rales canny out: these activities for effective 
Tit£e 1X implementation. 


"As you carry out these activities it uf important that you remem- 
ber these major poxnts: ae | 
; 

e Title 1X imkementation provides an opportunity ta improve atl 
educational decisionmaking and administration. The skills to 
be devekyped in monitoring Tithe 1X implementation and problem 
sueving may be applied to any aspect of educational programs, 
policies, and practices. %, 7 

| ‘ & a. : 
o Title 1X implementation is a part of a total program of Ancrea-- 
ging educational equity’ for all students. The activities 
suggested for achieving equity on the basis of sex should be 
adapted and utilized for achieving equity on the basis of race, 

, of cultural background, on social ckass, and of physrcak capa- 
bitity, The ultimate goal of equity efforts 4b to ensure that 
alk studénts ane provided with the expertences which will prepare 
them for equal participation in our society and for maxxmizing 

the devekopment of their potential. 


o ’ 


| | cme i 
@ Those of you in this session have responsibility for the de- 


velopment and maintenance of organizational structures which'en- — 


. swie open systems of decess and opportunity for all students... 


and employees. We know that the stiuctures and operation of ain, + 
vrganization set the tone-for the behavior of employees and . *s 


students. Your behavior, cndividually and colkectivety, - sets 
the pattern for the quakity by which educational services are 
provided. Each of you is a visible Leader withth your school 
‘system and your response to Title IX dssues and other equity 
concerns is an dAmportant factor in the quakity of education 
provided’ in your achools. tle hope that each of you wxll be a 
positive force for ensuring that the needs and rights of all 
\students are a consistent concern dn your ‘schools, and that you 
systemicakly act to ensure that the total. organization and 
individual 4tahf members behave in-ways which. are consistent 
+ with this concern.” a : 


B. Completion of evaluatidn: forms ot 5 minutes ) 


The purpose of this activity is to provide participants with an’ | 
‘opportunity to evaluate Application Sessions A and B. This may be 
introduced with comments such as the fol lowing: 

@ "We would Like each of you:to take out Administrator Worksheet 

' 16 whéch is the workshop evakuation form. You wikk note that the 
questions provided in this evakuation are designed to obtain two kinds 
of Anformatazon: | = 8 _ *as 


@ Your feedback regarding this workshop--What activities were 
most useful? Which ones were Least helpful? What do you be~ 
Lieve you gained from the: workshgp? Your answers to these | 
questions can hekp'ug' to improve owr future inservice tracning 
programs. Pease wndicate any ideas which you may, have negard~ 
dng activities which could 
tion in achieving Sax equtty. . 


sy : a Dim : \ : ; a 


t you and others in adminestra-~ 


n 
°o 


- 


@ Your ideas regarding future needs and fotlow-up--We ane Aso 
asking you to help.us in cdents fying folhow-up activities) and - 
areas fur future inservice tnaining programs. Please <ndicate 
any tdeas which you may have regarding activities which could 
adsist you and other administrators to attain sex equity, 


_ "Woutd you take a moment or two to cumplete the foram and turn it- 
an before you Leave?" er ee 


c ed 
» aoe an Taia i 


C. Closing comments --~- Bee ee ( 5 minutes) 


The closing comments should: provide participants with a sense of . 


‘.closure and a framework for the final generic session... Comments such 


as the following would be appropriate. 


"This SessKon had focused on those activities which you as an 
dndividuak can undertake to ee Title IX 
amplementation in your schooks. Increasing your skil®s in these 


— Meas 45 a method of improving your dectsconmaking and administrative 


Skitts. We hope that each 0f you has identi fied Spectfic steps for 


~ Yow personal change goals. 


"The next Sess4on moved ‘tna examcnatcon of the ways we cgn 
extend our personal change guaks to a consideration Of organizational 


change. Although increasing our peysonak effectiveness contributed to. 


organizational effectiveness, we must absu Londsider ongand zational - 
changes which are necessary for achieving Title 1X dmplementation and 
achieving educational equity." ; F : 


4 


‘ : ~25=¢,) . 


4 
x 


“ENSURING PROCEDURAL TITLE IX COMPLIANCE: os ae 
ESTABLISHING A FOUNDATION FOR SEX EQUITY : 


( ee , \ 
Pe) : ‘ . _ 


’ 


at 


Participants’ Materials for Session A for Administrators, 
Title IX Coordinatorsg and Board Members 


en 
, ‘ é.5 % 
ae : nN 


Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


~ 


by the 
Resource Center gn Sex Roles in Education 
National Foundation for the Improvement of Education 


Qo 
tna a 


a 


ae TITLE 1X _IWPLEMENTATION--ASSESSTNG YOUR PROGRESS AND PROBLEMS 


7 ay ‘Admini strators Worksheet y - 
1. What do you feel has been your area of greatest progress or satisfaction 
: in imp ¥ementing Title a 
maa yn a a | 2 
a“ pa < 


et 2. What ie you ig has ati your area of: greatest difficulty or problems 
; in: een g Title Ix? meee. g OM . 


os : | ae 


« 3. Of the five required compliance procedures (notification af nondiscrimi- 
nation policy; designation of Title IX coordinator; implementation of a ~ 
Title IX grievance procedure; implementation of a Title IX self- -evalua- 
tion;. submission of compliance assurances), which one have you found most 
useful in facilitating Title IX implementation? Why 


? 


4. Of the five required compliance procedures, witch one have you fouhd 
least useful An facilitating Title IX implementation? ae ( 


‘ 


~ 


e - « . ry 


4 


p. What do you think would ‘be the greatest help to you in the future in 
- facilitating Title IX. i achieving sex equity in your 


schools? : | . 


“a - 
e ‘ 
\ 
. : oo fas 
fo . 
ag 
- ¢ 


. 


* THE ROLE OF THE TITLE IX COORDINATOR : 


j 


_ Administrators Worksheet 2 . . ‘ 

The Title 1X. regulation requires that every education agency receiving 

" Federal funds designate at least one employee responsible for the coordination 

_ of its efforts to comply with Title IX. The. effectiveness of this employee, 
or Title IX coordinator, is one of the critical elements in the achievement of 
Title IX compliance and sex equity in any distriet. When we think of the 
effectiveness of this individual, we often think primarily in terms of her or 
his.personal attributes. There are, however, a variety of institutional«factors 
which are at least as important as personal attributes in understanding.the 
effectiveness af the Title IX coordinator. . 


This worksheet is designed to assist you in considering the *nstitutional 
factors which influence the functfoning of the Title IX coordinator in your 
district. If you are a school hoard member or administrator, answer the 
questions based ‘on your understanding of the role of the Title IX coordinator 
in your district. If you. are the Title IX coordinator in your district, . 
answer. them from your personal experience. ; 


The worksheet is organized in five sections: i ; : 


I. Defining the role 


. 


I]. Analyzing the role 


M1. Identifying strengths ii 
IV. Identifying improvements _ 
V. Accaitip lish ing improvements 


Whe 
lt 


\ . a . * 


(Note: The Title IX regulation established no particular requirements 
> for the responsibilities or authority of the Title IX coordinator. The questions 
on this worksheet are based on general principles of organizational and personne] 
administration rather than on legal guidelines, ) 


ce 
& 


/ a | oo MM-2 
- . - { page te 


I." Defining the RoTe : | oe 
Wha® are the responsibilities of the Title IX: courdinator in your 
-§chool or school district? (Describe oy list as many as you can before 
you turn the page. ) jo 
: 1 
7 wi > | 
a 
Lb )e” : 
ea, t 
; XN i | J i. 
‘ . / , a 
\ | h~% a / 
’ f ; os : / . 
ce oF 
a. at 
‘ Pa , 
up . 
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4 LIL, Analyzing’the Role ® 


The effectiveness of the Title IX coordinator is influenced by a variety 
sy Of factors. » Consider each of the factors Suggested below and answer the 


_ questions as they.relate to the Title IX.qoordinator in your school or 
school district., 


y 


i 
\ 
A. Role delineation and communication + 


1. Ig there a written job ‘description for the 7itle IX coordinator 
which clearly specifies the tasks and resp Sibilities of the job? 


. 
¢ > 
al ny 
tee t ‘ . 


b] 


= 


2. Have all students and staff been informed of the functions of the 
» Title IX coordinator and ‘of their responsibilities for assisting 
“. or cooperating with: the coordinator in fulfilling these functions? 


> ce 


a : = " ‘ . 
~ \ a . , 
: ‘ eS ; \ a . me 
og ® Y : : ‘ ° 
*B. Access to authority and information. ; : 
‘ 


» 


1. To whom does the Title IX coordinator report? - | 


U 


| 


'" 2. Does the Title IX coordinator have full access to the chief 
executive officer in your district? ; 


ws; gs 


* 
1 


AW-2 = a - 
(Page 3) _ a 
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3. Are procedures specified forthe regular exchange of infor- 
mation, between the Title IX coordinator and the chief admin- 
istrative officer? -If so,:what are they? ; 

x a) \ s 

i ‘ 1, 6a 
, a c es : Se 

4. Has the right of the Title IX coordinator to obtain access 
to any information necessary to the performance of job re- 
sponsibilities been clearly oo to all staff? 


“4 


ft 


» C€. Scope of ‘responsibilities of tasks’ | : cr 


.' 1. Does the Title IX coordinator have responsibility for’ 
grievance procedure administration? 
‘ grievance advocacy for: / 


J % 
students? 


- ft 


A te employees? 


a 


the administration? 
grtevance resolution or decisionmaking? 


- compliance recordkeeping? 


- pregram deyelopment/de¢is jonmaking?: 
| oe 
f , : : 7 : , i! 
ge program recommendations? = = 4 


staff training/assistance/comuntcations’\, x. 


- 


- . 


3. 


. AW-2 | - & 


(page 4) 


e ‘ ° f 


student or parent interaction/assistance/communications? 


o a 4 
- = . . | \ . “anh “ 
other. (specify): ; 
rN 4 ; 
° 2. Does the Ti le IX coordinator have job responsibilities other 
> than those/of Titie IX coordination? If so, what are they? — 
~ 
‘ D0. Competencies required/support available ae 
1. How would you describe the co petencies or skills required by 
"* the Title IX coordinator? _,‘ : o . 
; : F m4 ; : 
.? 3 Title IX knowledge: : 
' é 
~ | . - Ps 
administrative competencies!‘ , _ 
® ; 
= interpersonat competencies: cae ‘ . 
#3 
oN 
other : 
a ' : 
2. Were these specified as criteria for the selection of the Title KK 
coordinator? |, ° ~~ - E 
= Ss | 
a t oa ; - 7 : ‘ > 
: 3. Has the Title IX coordinator received any training in these areas? 


> 


4. Does the Title ® coordinator have Support .from ‘other staff with 
any ° these ee . 


| | . AW-2 
etc a 4 ra (page .5) 7 pos 
Pron nace : in 


~~ 


Phd ‘ . % 
: t 7 : 
Il]. Identifying Strengths | : 
: . 
As. you analyze the role and responsibilities of the Title IX coordinator We 
- your district, what do you see as strengths which have contributed to her/ 


nls effective funct toning? . a * 


? 


A.. ere to role delineation and commun icat fon: 
a ” 7 ° , > ied 


78. Strengths related to access to authority and information: 


- a | 5 


C. Strengths related to scope of responsibilities and tasks: ' A + & 
7 oo . ® 
? . + ; a 

a, Oh | “A 


D. Strengths related to competencies required and support available: 


4 . 


. Sd . o 
; AW-2 _ " 
(page 6+ : im « . 
. 7 | a ny ; 
> \. . : Pan ‘ 


\ - 
As you consider the strengths of your district related to the functioning of 
the Title IX coordinator, what suggest:ions/assistance would you have for , 
other school districts interested in improving the effectiveness and 
2 functioning of their Title IX coordinators? ee 
. ’ & " . 


s 


ae 


> 


x 


IV. Identifying Improvements oe | a , 
. As you analyze the role rer er of the Title IX ‘coordinator 


in yoyr district, do you see any improvements which might contribute to 
her/Wis effective functioning? 


« 
A. Improvements related to role delineation and communication: 


P eeN 


g 


Improvements related to access to, authority and information: 


. or 


™’ 


‘ €. Improvements related to scope of responsibilities and tasks: 


‘ 4 


w 
cy 


’ x 


\ 


D, Improvements related to competencies required and support available: 


& : ’ 


8 = 2 . : ; 
v cd y . 
4 ? 
V. Accomplishing Improvements — | eg = 
ry e . ke = 
What steps could be taken to accomplish each of the improvements you ‘have 
identi fied? | ° . 2 


: a: IMPLEMENTING TITLE IX GRIEVANCE PROCEDURES 


' Administrators Worksheet 3 


ging violations of Title IX requirements. In the absence of further Federal 
specification of standards for the procedure, education agencies have adopted: 


a variety of procedures which demonstrate a wide range of structures and of 
effectiveness, | z | ; 


8 i t 
Pa © 


The effectiveness of the Title IX grievance procedure can be a critical 


variable jn the implementation of Title IX and thé attainment of sex equity. 
It can serve to: : 


@ provide mechanism for involving staff and students in the monitoring | 
of Title IX compliance and the correction of sex discrimination ’ 
2 


increase dialogue and mutual problem solving related to 1Ssues of . 
educational equity among the various staff levels of the education 
agency . 


: 
@ increase dialogue between the community and the schools rebated to 
issues of educational equity ' ae 8 


® protect the education agency from Federal investigation and inter- 
- vention by providing a mechanism for resolution of allegations ‘of 
. Tithe IX violations and development of necessary ‘corrective and 


remedial actions at the Jocal level 


/ : . 
The purpose: of this worksheet is to help you to increase the. effectiveness 
of the Title IX grievance procedure in your district and to implement the . 
. , Procedure in such a way that it can serve the various functions listed above. 
‘ “The worksheet is organized in two parts: | 


e*Part One: Implementing Title, IX Grievante Procedures=-Problem Analysis ” 


é \ -> P . Paes 
me This* part contains a fumber ‘of sampffe. problems ig grievdnce: procedure yy 
implementatian and worksheets on neve you may analyze .the proklems:. ° i 


vie . 


and identify actions which might p event them:" ° ti 4 
e Part -Two:. Implementing Title IX Grievance Procedures-~Identifying ‘. 
: . Strategies to Increase Their Effectiveness 
iY ; = N 8 . : 
en reviews several of the functions which may. be served by a : 
Title IX griévance procedure and provides a structure for identifying ; 
_ Strategies which might be used to ensure that a& grievance procedure ; 
serves these functions, a: me 
; 
: -y ae 
: fo ss 4 _ ‘ 


8 


po. is se ee ae 
Part One: Implementing JitJe IX Grievance Pro dures--Problem Analysis - 


if eo 


The five situations ‘described beldw are typical of the problems en- 
countered by many administrators in the implementation of the Title IX — 
grfevance procedyre. They are problems in which substantive issues of 
Title IX compliance may be involved (e.g., is the athletics program non- 
discriminatory?), but the primary problem in.each situation relates to the” 

* {mplementation of. the Title IX grievance procedure. The problems involve. ° 
7 . such issues as: the structure of the grievance procedure; the grievance 
a decisionmaking process; grievance’ follow-up and mgnitoring;- dissemination 
of information regarding the grievance procedure and/or grievance decisions 
- and their implications; and training of staff regarding grievance process~ 
ing, Title IX requirements, and grievance decisions and their implications. 


a 


Following the five problem situations, you will find five problem 7 oe 


analysis sheets. Please read each situation carefully and fill out the 
problem analysis sheet which corresponds to each. Be as specific as you 
can in your answers. » . 
» . ° Problem One — . 
Ms. Rivera, the Title IX coordinator in your district, 1S upset. 
; During the past’ week, she has been very busy trying to prepare.a summary _ , 
' and analysis of all Title IX grievances filed during the past:semester for 
presentation at the next school board meeting. In the past three days, 
however, she has had to spend a total of seven hours discussing possible 
Title IX grievances with two parents and one student, all of whom wished to 
discuss problems which are outside the scope of Title IX. Ms. Rivera, 
realize’ that parents and students need information on Title IX and the 
. grievance precedure, but feels that, providing this information takes up so ° 
> much of her time that she is having difficulty completing her pther ‘work. — 


Problem Two 
Mr. * Jenkins eenenes metals shop in Lanier High*School. He is meeting 
with the-assistant superintendent to discuss higsunhappiness with a recent 
-- grievance decision regarding participation by females in his program, <' 
particularly with. that portion of the degision which relates to the use: af 
facilities by female students. The assistant superintendent ‘has, reviewed - 


the grievance decision and he believes. it to: be in accbrdance with Titte IX. 


requirements; this js what he telts Mr.. Jenkins. “Mr. .Jenkins* states re- 
peatedly that he doesn!t understand the reasoning behind the .decision, 
that he. feéls it isn't workable, and that "teacher's. never, have a say’ in | 
«things that affect them and their classrooms - “He also states that he “is 
considering filing a grievance in the grievance procedure provided in the 
negotiated agreément between the school district and: the teachers’ 
association’ of which he is a member. 


e 


. Problem Three 5 
You are the superintendent of a school distrjct which has eight ele- 
méntary’ schools, four junior/high schools, and twd senior high schools. You 
i -also act as Title IX coordinator, and as such you are responsible for re- 
ceiving any Title IX grievafces filed. As superintendent, you are aJso 
responsible.for deciding t#ese grievances. You have never received a Title 
IX grievance, but you undgrstand that a citizens' group is considering 


oN 


4 


. . * es 


filina a complaint’ with the Office for Civil Rights régarding your district's, 


qrievance procedure. ‘Yod wonder why. 


: it 3 . 1% t 
<) : | i 
; a , * : (page 2) au w) ; 
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- w es . 4 . 
Prob Lem Four ~ BO 4 ; - —— oe 
* As superihtendent, you have just retained a new legal counsel for your 
“ §chool system. One of.the first things she requested was a copy of your . 
Title IX grievance proceduré and a summarwof the grievances filed and frievance 
decisions made over the past. three months. You have Just’ received a sper 
. her which states that although she thinks that your Use of a grievance hearing 
+ -"panel (comprised of one administrator, one teacher, and one community m¢inber ) 


at the third and final level of the grievance procedure was a good idea for a 


ensuring involvement of various school interest groups, she i's concerned about 


‘the substance of the panel's decisionmaking. She suggests that two recent 


dgcisions involving competitive athletics aré misinterpretations of Title IX 
rere and that the district may in fact be in noncompliance, — 
a ‘ ’ 
le 


Problem Five 2 = = 8 


-You are the Title IX coordinator ‘in your school district. “In reviewin 


* ., the most recent Title IX grievances filed, you notice that four ‘almost-identdgats:. 


recent grievances concern discrimination in student behavior*codes. You ar@ 
“concerned because the grievances involved the same issue which was resolved in 
_. @ grievance four months ago. Yd examine the grievances and you discover that: 
one grievance is from a student ‘in the game school in which the grievance was 
resolved four months ago and it appears that the corrective steps agreed upon, 
in that case have ‘not been implemented; and the other three grievances syqgest “- 
that two other Schools’ involved in these grievances have not received .wOrd ofl”. 
the revised district policy. Se noe 
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Problem Analysiss-Problem One 


eo b, +9) - 
“\N e bs a . : ’ > ; a 
“How would you describe the nature of the prdblem? 
Is it related to: 
; ar the structure of the grievance procedure . 
the grievance deqisionmaking process, 
grievance followdyp and monitoring : 
be disseminatton of information fi dla the grievance procedure 
abe’ & phe and/or grievance decisions and their implications 
- : training of staff regarding grievance processing/Title: IX 
requi rements/grievance decisions and their implications 
"Why? : 
Oo 
a =~ 
: \ . i . ; ‘. 4 
How ‘might thid problem have been avoided? y 
| \ ae 
. 
= t 
v 
( 
‘ | 
: r) 
| + 
* /AW-3 f* | : 
(page 47 “Joy ne _* 
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a 


‘ ra ; ' 


, _ Problem*Analysis--Problem Two 


~ How would you describe the nature of the problem? 
_ Is it related to: 


the structur¢ of teekarteuaues procedure 
€ grievance detisionmaking process * 
grievance follow-up and monitoring — : 
a ' '  - dissemination. of information regarding the grievance procedure ~ 
and/or grievance decisions and their implications. 
training of staff regarding grievance processing/Title IX 
requirements/grievance decisions and their implications: | 


Why? . 
, 


a How-might this problem have been avoided?’ ra 


t 


“ 


Boo - (page 5) 
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How would you describe the nature of the problem? . Z 


wv 


Is it related to: 


; a 
Problem Analysis--Problem Three 
age a0 | 


- 


” .the structure of the grievance procedure 


the grievance decisionmaking process ,° ' 
grievance foljJow-up and monitoring. 


: dissemination of information regarding the grievance procedure 


Why? 


and/or grievance decisions and their implications og 
training of staff regarding grievance processing/Title IX 


pl ie decisions and their implicatioms 


cine 


fe 
6 
How might this problem have been avoided? 
vy . _ ‘ 
e. 7 : ‘ 
4) 
$ P, row e 
i; 
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7 dissemination of information regarding the grievance procedure 


| 7 ‘Problem Analysis--Problem Four 


' Mow would you describe the nature of e problem? 


. s een 


"Is it related toy » : 8 


rtevance decisionmaking process ° 


: ~ - 
LS thegstructure of the grievance pracedure 
o 20 tek 
i : grievance ‘follow-up and monitoring 


and/or grievance decisions and their implications _ 


training of staff regarding grievance processing/Title IX 
requirements/grievance decisions and their implications © 


my ; a 


a 
_-,Hew might this problem have been avoided? 
@ os 
a 
| 
Na : | 
ae e" 4 
le 
ww * 
(page 7) 
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‘How might this problem have been avoided? 


B) 
B 


' Problem Analys}s~-Problem- Five a 
_ 
‘How: would you describe the nature of the problem, . 
As it related to: be " —— 


the structure of the g Iievance procedure . _ 
¢ _*__ the grievance secicea) king priecess. ' — * 


; ~~ grievance follow-up and monitoring ~ 


dissemination of. information regarding the arieuance procedure ~ 

and/or grievance decisions and their implications : 

training of staff regarding grievance processing/Title Ix 
reduirements/grievance decisions and their implications 


Why? oe - | (a. 2 Se 


< roe oo 


7 . _, Part Two: Implementing Title 1X Grievance Procedures=- ' 


_ vIdentifying Strategies to Increase, 1 eir Effectiveness 


es — ; \> ie 2S 4 . 

The opening page of this worksheet ‘contained ‘a Hatin oF son of the - 
functions which can be served by an effectively iniplemented ttle IX grievance 
‘précedure. These include: °- - : 3 FE 


. © 4 anes ; 
“+ @ providing a-mechanism for involving all personnel and students in the 
monitoring of Title IX compliance and.the correction of illegal sex 


Ay discrimination _ “a,.° ~~ ty 
ee ee r . : 
@ increasing dialog and mutual problem solving related to issues of edu- 
¢ational equity among the various personnel levels of the education , : 
, ‘agency | o aw ae — 


- @ increasing dialog bétween the community and the. schools related to 
issues of educationat equity and educational programs 


® protecting the education agency “rom Federal intervention by providing 
‘a mechanism for resolution of allegations of Title IX violations and 


‘development of necessary corrective and remedial actions at the local 
: level ; : : 


A Title IX grievance procedure which serves these functions can not only help 

to ensure that an education agency remains in compliance with the law, but can 
also help to establish patterns and structures of communication which can be » | 
utilized in the solution of a. variety. of Problems which may arise in any agency. 


These functions are not served by all Title IX ‘grievance procedures auto-- - . 
matfcally; special efforts must be made to ensure that a procedure is implemented ~~ 
- in such a way as to make these functions possible. 
te Of a 
Each of these functions is listed on the next several pages with space pro- 
_vided below it. Please congider each function and then list the kinds of : 
Strategies or action steps which might be taken in implementing a gr&evance 
procedure to ensure that it is fulfilled. You may find it useful to weview the 
problem analyses you've just completed for ideas: You should romaiber to keep 
in mind the problem categories used in Part One of this worksheet: the structure 
of the grievance procedure; the grievance decisionmaking process; grievance . 
follow-up and monitoring; ps, ane of information regarding the grievance 
‘procedure and/or grievance decisions and their implications; and the training of 
staff regarding grievance processing, Title [Xx rpquirenents, and grievance 
decisions and their implications. You may identify usefdl. action steps relate 
to any of:these areas. ° . . 
Ramember to list action strategies and action steps which relate -to the 
implementation of the Title 1X grievance procedure* 


f 
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Function One: . Providing a mechanism for involving all “personnel and 
: Students in the monitoring of Title IX compliance and the 
‘correction of illegal sex discrimination 


Function Two: Increasing dialog and mutual problem solving related to 

issues of educational equity among the various personne] 

levels of-the education agency (e.g., increasing dialog’, 

vA ' between administrators and teachers, administrators and 
: counselors, etc.) ce 


Action strategies/steps which can ensure dialog between different 
levels of personnel te ein the -education agency regarding Title IX: 
and educational equity: 


AW- 3 AQ 
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Function Three: Increasing dialog between the community and the schools related 
oo _to issues of educational- equity and educatignal programs 


Oe 


. oa Action strategies/steps which can énsure school/comunity dialog regarding: . 
. the Title IX grievance procedure: _ ; ar 
a - a ™ : . , * _" $ a ; . : 
- | : ” ‘ e ; > 
. [ es =. | —— | _ 
° : ‘ , 
‘ * a * 
‘ sat . 
a 7 : ? . , v ‘ *. : 
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. o° ' . . @ 7 - : : o 
: . a “y ag e ‘ 
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Function Four: Protecting the education agency from Federal intervention by 
providing a mechanism for -resolution of allegations of Title IX 
Bc violations and development of necessary corrective and remedial 
. actions and the local level . ) 7 aa 


Action strategies/Steps which’can ensure the val$dity of a grievance . 
procedure as a mechanism for identifying and correcting Title \IX violations: 


A. 


. 7 . 
. 7 * 
a Lue : , 
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Summary ) one ; _ 


“With bee funetions and strategies in mind, can you. identify steps 


which you should take to improve the effectiveness of the Title IX grievance 
procedure in iu district? \ ° 


-~ 
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; EVALUATING YQUR TITLE IX SELF-EVALUATION 
. A SELF ~EVALUAT LON 


5 4 _ . 
‘’ Administrators Worksheet 4 . * 


_ By July’21, 1976, education agencies and institutions receivin Federal , 
\funds were required to: 3 ; . : 

~ *  @ evaluate their policies, programs, and practices for their comp] daneé 
. with Title IX regulation requifyments = /. Pee 


e modify them as necessary t@ ensure compliance | 


oo . e take steps to remedy the effects of any diSerininatiol resulting from i 
identified noncamp|iance 


oe ; 

This process has usually been referred’ to as institutional el -evatuation. 
An effective self-evaluation: can provide data and establish procedures > a 

which are useful foundations far continuing Title IX implementation and 

monitoring efforts. This worksheet is desigmed to help you evaluate your 

self-evaluation to assess its usefulness as a base for continuing efforts or 

to identify ways in which you might improve it at this time. The worksheet 

is organized within six sections: ; 


~ 


@ Your Knowledge of thé Self-Evaluation = 
? Gs 
e Your Self-Evaluation--The Content: - oo . Ss 
_@ Your Self-Evaluation--The Process. = 
©. YogpSel f-Evaluation--Follow-Up and Monitoring 
e Your Self-Evaluation--Its Strengths ~ 
( e Your ie eas (mprovements 


.} 


a | | | \ 
If you are not sure of the answer to any question, place a '"?"’in the right- 
hand’ margin... f , 


- ‘ 
an na 


~e 
wh, : 


(Note: -The Title I& regulation established no particular requirements or 
standards fér the self-evaluation other than that it should include the three 
_ components listed above. The questions in this°worksheet are based on. general 


principles of evaluation, ‘rathet than on legal guidelines. ) 


 - 


Your Knowledge of the Self-Evaluation - 4 


~* 


1. To the best of your knowledge, has your district completed a self- 
evaluation to identify and correct any sources of possible noncom- 
pliance with the requirements of the Title IX regulation? 

’ Yes oo No 

2. Have you seen a copy of the self-evaluation or of the description of 
modifications and . dial steps: taken as a result of the self-evalua- 
dyon process? | ee 

Yes | No 


3.° ‘Were you’ involved in the self-evaluation ‘in any way? 


ms a Yes. No 
If yes, did you: a ( 


design/assist in designing the evaluation? 


‘ . ° . 
provide information? 


— 


\ evaluate/assist in identifying modifica- 
tions or remedial steps? 


4. How would you describe the general cual ey of the self- evaluation?. 
(Consider its comprehensiveness; the accuracy of its evaluation criteria; 


4 ’ the accuracy of the data supplied, etc.) 
ee ie * 
; \ 
Why? 
@ 


5. Was participaging in/reviewing the se1@evaluation a useful experience 
. to you? ; 


3 


Yes’ No 


Why or why not? 


a AW-4 
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Your Self“Evaluation--The Content Sn ee ee 
~ “<< oy 
3 
T"Does your self-evaluation specifically cover: , o#e 
| a ee | Yey “No 8 
_ @ student access to courses: ‘ ‘ 
‘ - course admissions requirements? ns oR 
- graduation requirements? ___. . 
_¢@ > - disproportionate course enrollments? ° 
@ vocational education? (. 
S = _ 
® physical education: t .. 
N 7 : Fi \ re 
counseling ; 
- prégrams? | 2 
- materials? ~ “e ‘ 
_ - tests and instruments? 
4 “ae . ae : 
@ student treatment: ns 
; . a : 
7 - behavior and dress codes? 
» - extracurricular activities? 
os ~ employment assistance? 
: - health services/insurance benefits? . : 
- honors and awards? ; | a . . Y 
, e policies, programs, a d praetices related to 
i student marital or pal ental statug?, 
@ athletics and compet) tive sports: 
_- Student activities and programs? : 
~ pores! practices? 4 
. 7) ‘ ; 
@ financial assistance to students? . ‘ 
t : e i i , f 
, : ‘ : t ‘ 
@ employment’ policies and practices related to: 
Nee iad 
- recruitment/selection? 7 : 
- promotion,. tenure, layoff, application of ; a 
_ nepotism policies? : = 
oN rates of pay; ext. aduty compensation? ‘ Lae 
| : Sy , 2% 
"AWe4 4 an 
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- jpb assignments and classification? 

- fringe benefits? 

-. = fleaves of absence, including childrearing 
~ [leave? 

- terms of collective bargaining agreements? 
- certified’ staff (by specific position)? 

_ classified staff (by. specific a, 


f eS 
. Does your self-evaluation Clearly specify: 
the documents, publication's, etc., which 
-were examingd during the review process, and 
indicate the criteria uged in gKamining each? 


. Does your self-evaluation include aie data 
to. support its @onclusions, e.g. o 
- list of ‘course enrol] iments by sex? 

- description of athletic programs by sex? 

- surveys of student athletic interests? . 

- analysis of disciplinary actions by Sex over” 
a ‘specified period of, time? 

- listing of tests and,counseling instruments 
used, with jnformation on male/female norms, 
scales, etc.? 

- other (please list) 


. Does your self-evaluation Seariy specify actions 
taken/to be taken when possible noncomp]iafice, is 


identified: ‘ 


- corrective actions? . 
- remedial steps? ‘ 


_ _Your ‘Sel f-Evaluatton--The Process 


;- 1. Are’ the procedures and criteria used in the self-_ 


evaluation clearly specified? , my 


-. 2.’ Are the persons involved in the diss of the 


‘self- evaluation caeerly specie 
Did they include: oa 


*“ %™% 
. 


@ staff with responsibilities in each 
of the areas evaluated? 


e students? 
e commun] ty members? 
e persons with expertise on Title IX? 


mn Are the-persons from ou information was -re- | 
quested clearly specified? 


Did they include: 
® persons with diverse responsibilities and 
levels of responsibility in each.of the’ 
. areas evaluated? 
- administrators? 
- instructional/counse] ittg staff? 
~- classified staff? “ie, 


@ pérsons representing the various, enoels 
in the district? 


-@ stugents? | : . 
e community members? _ t 


: # persons with expertise on, Title 1X? 


4, Are the persons esi ag anargzing the in- 
‘formation clearly at 


- 
L 


* * ‘ 


Did they include: © Yes 
O™NM ‘ 


¢@ persons with diverse responsibilities and levels 
. of responsibility in each of the areas evaluated 


- administrators? 

- instructional/counseling staff? , \ 
“.- classified staff? co. ; 
@ students? +4 | ' \ 


% @ community members? 
“@ persons with expertise on Title IX? 
_ 5. Were all concerned persons in the district notified 


_ of the self-evaluation and invited to submit any 
5 information they considered relevant? 


ay 


Your Self-Evaluation--Follow-Up and Monitoring 


+ Yes No 


* |. When corrective or remedial steps were required . 
‘+ were timelines and staff responsibilities for - 
their implementation clearly specified? ~* 


Were staff responsibilites for monitoring 
of these steps clearly specified? 


ot ® 
Have all specified steps been implemented | 
according to the appropriate timelines? = 
2. Are. periodic updates of the self-evaluation 
planned or conducted? ie 
s mene a cee 
3. Is your self-evaluation or a record of modi- | \ 


fications and remedial steps avaflable for - 
review and comment by interested persons? 


e { ae 
, i 


Your Self-Evaluation--Its Strengths 
, é . 


1. Based on your answers so.far, what do you see as the strengths of your « 
self-evaluation in facilitating Title IX compliance in yolr district? 
| - : | a 


~ Strengths related to content: 
= | ~“ 
| 
, | \ | 
Strengths related to process: = 
[oss § N: 
| | 
a 
\ 
: « 
Strengths related to follow-up. and monitoring: | 
*» ’ 
2. Base (Naa experience, what suggestions/assistance would you have for 
“other School districts interested iQ, improving their Title IX self- 
; evaluation? 


& . 
e s 


o 


Your ‘Self-Evaluation--Making Improvemapts = Pa 


\ . 


1. Based on your answers so far, do you see any ways of improving your self- 
evaluation to increase its usefulness in your district? 


Improvements in content: 


1 


’ cf 


Improvements in process: 


A Improvements in follow-up and monitoring: 


a 


i; ea 3S there any further information which would be helpful’ to you in consider- 
ing or improving your setf-evaluation? 


A ¥ 


—~ 
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© IMPLEMENTING TITLE IX GRIEVANCE PROCEDURES 


Administrators Worksheet 3A ot fs 
Part One: 
t : P 
Probtem One _ . , ( 
Nature of the problem: * "7 ‘° 


~ 


The problem relates primarily to the dissemination of information regarding 


the grievance procedure--its coverage and its purposes--afid the Title [X require- 
ments. 7 


- No systematic methods of disseminating information ¥n Title IX requirements, . 
the’ Title IX-grievance procedure, and Title IX’ implementation efforts to studen ty 
Or parents appear to have been implemented. For Ms. Rivera to prov idem] 1] such, 
information on a one-to-one basis is too time consuming in view of her’ Other 
Title IX related responsibilities. . : ~ 


The problem might have been avoided by: - 


@ more complete initial notifica on to students and parents of the partic- 
ular rights protected by Title and the coverage and purposes of the 
Title Li grievance. procedure a 


_  @ development and distribution to interested persons of a. pamphlet or 
ZA brochure regarding Title IX requirements and the ee: the Title JX, 
' grievance procedure : 
e implementation of monthly or bi-monthly evéning meetings on Title IX 
progress, problems, and concerns, during which parents may come to ask 
questions and receive reports regarding Title IX rights and implementa tion 


efforts 
@ designation of several additional grievance representatives; who, under 
supervision of the Title IX coordinator, provide basic information on 
Title IX and the grievance’ procedure to interested parents and students 


* ‘ 
a} 


Nature of the problem: 7 . 
The prbblem seems to be related to three issues:, the grievance decision- 
making process, grievance follow-up, and training of staff regarding Title IX 


requirements and ‘grievance decisions and their implications. 


There seems to be a perception on Mr. Jenkins’ part that Title IX com- 
‘pliance procedures and grievange decisionmaking are "administrators' problems" 


which work to the detriment of’teachers, rather than the legal and educational 
a ‘ ” 


eee oe wee . 


@.*. 


. | ; : “. 
vesponsibiitey of all school district employees. He is required to imple- 
ment Title IX compliance procedures which he says he does not understand r) 


a and which he does not feel are appropriate to his. situation. 


C The problen mightphave: been avoided py: 


@ providing insérvice ‘training on Title IX requirements and their - 
\ implications for instructional personne] to all teachers: 


¢ 


involving teacher representatives from major instructional areas 
(e.g.4 vocational education) in the implementation of relevant 
portions of the institutional self-evaluation and the development 
of appropriate corrective actions : 


> « 
@ involving teacher representatives in a‘grievance hearing panel or r 
advisory committee on grievance resolutions . , 
© involving persons affected by a grievance decision in grievance 
follow-up meetings to assist them in understanding and implementing 
the grievance decisions or in developing the corrective measures 
which best fit their programs and ensure nondiscrimination and 


e 


appropriate remedial actions ; - 

.@ implementing periodic meetings between teachers and the Title IX 
coordindtor to discuss teacher concerns related to Title IX (these 
could be pyovided within the agenda of regular teachers' meetings) 


Problem Three 


“Nature of the problem — | oe 


The problem relates to the structure of the grievance eee a 
- © to.the grievance decisionmaking process. 


The district's Title IX grievance procedure is not used, “and it is 
apparently not perceived by the community as a procedure which offers a 
viable method of problem presentation’ and*resolution. This probably stems 
from two sources. _  # OU ; 


J. Because the superintendent is the.sole and final authority for” 
grievance decisionmaking, the scructuwe of the procedure provides 
ee no progressive appeals mechanism, pnd there is no apparent assur- 
ance that the: grievance decision will be made by a person who 
is pot primarily involved in itsfoutcome. ‘ 


2, Because the superttendent is‘ the only person designated to re- 

ceive grfevances when filéd, studénts and employees may find it 

: difficult and intimidating to file their grievances at the central - 
administrative office. 


: — 
, Lhe problem miyht, have been avoided by: 
R aan e. : : : 
@ designing a grievance procedure which provides several different 
: jevels of grievance consideration, e.g.:  ster.one--the building 


principal; step two--‘the cantvgl aaministrarion (superintendent or : 
‘ _~ assistant superintendent), step three - the school board or designated 
a panel. (Such a, procedure provides, progressive levels of ” 
: a z a ; . 
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appeal and helps to ensure that the grievahce may be considered by a - 


variety of persons with varying perspectives and degrees of involve- 
.ment in the grievance resolytion, ) 


XN : 
\ ; \ 


ee tees 


~~ @ designating spepresentatives who can receive Title IX_grievances in 
each school ‘building in the district. | 


Problem Four iw 
a acca ae = . iy ‘ 
Nature of the problem: ‘ 


The, problem concerns two ‘interrelated issues: the grievance decision 
making process and the training of staff (and of the community hearing panel 
‘ member ) regarding grievance processing and Title JX requirements. 


. A grievance decisionmaker can only be effectivesif. she/he has a good 

“working understanding of the Title. IX regulation and its implications. A 
grievance .hearing panel is an extremely useful method of providing relative} 
neutral grievance decisionmaking and ensuring that a variety of groups are 


Ys 


- involved in the grievance decisionmaking process. Sucha panel can represent 


_ a variety of perspectives in the decisionmaking process and can assist in 
the interpretation.of grievance decisions to their varying constit ies, 


Howeyer’, it, can only be effective in protecting both the schoagl strict and 


its students and employees’ from violations of Title IX when its members are 
_ ) trained in or knewledgeable of Title IX requirements and the kinds. of steps 
which may be-necessary to correct and remedy any identified.violations. 


(The €econdary problem, the, district's possible noncompliance with | 
Title IX requirements for hondiscriminatfon in athletics, is partially a 
by-product of Ae Deal problem. Although the district must certain] 
take steps td correct and remedy+this noncompliance, it’ is critical that 


making~if the ‘future. )° 


. The problem might have been avoided by: 


»- _ .. * >. * 
- .@ prov ihe mandatory training for all panel members regarding Title Ix 
oo quirements and grievance decisionmaking 


ing a grievance hearing panel its own budget, allocation with 


whic to obtain expert legal counsel when necessary (counsel which 
is rot directly retained by the school administration or governance 
board) - 

' Problem Five ye ~ 


Nature of “an : i De 
Lee Gyr ea ee ata 3 : ; & . ‘ 
‘The problem séems to relate to two areas of grievance procedure , 
implementation: grievance follow-up and monitoring, and the dissemination 
' of information regarding grievance decisions and their implications. 


‘ | - 


y 


Steps be taken to minimize the possibility of inaccurate grievance decision- - 


/. vo “eo fe 4 wees, =a Pe 


The problem appears to have two primary aspects: 


1. Monitoring efforts necessary to ensure implementation of the 
= corrective steps required under the first grievance:decision. werd 
ds _ apparently not undertaken (thus the'Title IX coordinator discovers “ 
2 “four months later tat the identified discrimination. still exists). - . 
¢. There appear to have been no efforts made ‘to communicate the re- | 
sults of the first grievance decision to persons not directly. 
involved i a ace ll, particularly to relevant persons in 
other schools throughout the system (there almost-identical grie- 


vances were filed from two other schools). —_ 
The orbblen might have been avoided by: fo ioeteae Ge 


“ @ instituting a follow-up and monitoring system to ensure that all 
. *grievance decisions are implemented. inea timely and effective’ fash- 
ion (such a system inight include required gubmissien of specified 
» information by the pergon(s) responsible for imp]émett¢ng cerrective 
and remedial action; ey to grievants; direct etServations by: 
the Title IX coordinator, etc.) © 


@ instituting a grievance decision reporting system to inform al] 
necessary staff and interested persons of grievance decision and 
their implications fey school policies, programs, procedures, and 
practices (such»a system might involve pep iodih written reports, ~ 
periodic briefings, etc.) a ’ 

& 


Part Two: Implementing Title IX Grievance Procedures--Identifying 
at, trategies to Increase Their Effectiveness ~~ . 


ad 


Function One: Providing a mechanism for involving al] personnel and-stu- 
K ~ dents in the monitoring of Title JX compliance and the 
correction of illegal sex discrimination , 


If a Title IX grievance procedure is -to serve this f&nction, it is 
critical that all personnel and students have access to information regard- 
ing Title IX requirements and the Title IX grievance procedure. It is to 
the advantage of the education agency to promote such involvement as a means 

_ of ensuring that discrimination is identified and corrected as’ expeditiously 
‘as possible. 


. Action Strategies/steps: 


e inclusion of information on Title 1X requirements and the Title IX 
grievance procedure in all personnel handbooks and student handbooks 


e development of a brochure regarding Title 1X requirements and. the 
Title IX grievance procedure; one-time dissemination to all personnel 
yf and students, dissemination thereafter upon request and to all new 
personnel and students 


@ development a duiiscanmnesion ot a periodic Title JX newsletter with 
information regarding Title IX grievance procedures and revisions in 


; -  qyeah 
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agency policies, programs, procedures, and practices undertaken as 
a result of grievance decisions OT | 


implementation of periodic Title IX briefing and question/answer 
sessions for interested personnel and Students 


s-  @ implementation of training on Title IX requirements and agency com- 
pliance efforts for key leaders of various personnel and Student — : 
groups . ’ 


7 @ implementation of speriodic surveys Of personnel and students to assess‘ 
their knowledge af Title IX requirements and of the Title IX grievance 
* procedure, its use, and its purpose : 
@ designation of Title IX grievance representatives in ald school buildings 
_- who can provide personnel and Students basic information regarding 
_ Title IX requirements and the use of the Title IX grievance procedure 


@ review of all Title IX grievance forms to ensure that they are simple 
to use and comprehensible to all personnel and students 


Opening of grievance records (with names and identifying infor ation 
removed) to interested staff and students 


@ inclusion in the Title IX grievance procedure of methods for informal 
- discussion of Title IX related issues at the pregrievance Stage 
~. | ; 
Function Two: Increasing dialog and mutual problem solving related to issues 8 


of educational equity among various personnel jevels of the 
“education agency 24 


! If Title IX grievance resoluti®ns are to be effectively implemented, it 
is important that the variety of persons who may be. affected by any resolution 
are involved in its formulation or receive thorough information about the 
« resolution and an opportunity to comment on its workability. A Title IX. 
grievance procedyre which provides such involvement Or opportynity can also 
Serve to increase the general level of communication and dialog*between various 
levels or groups of personnel within the education agency. ™ 


» | Action sthategies/steps: 


; @ involving representatives of various groups or levels of personnel 
(teachers, counselors, classified staff, etc.) in a review of the 
Title IX grievance procedure and in the suggestion of apRropriate | 
modifications ; wp * 


@ reviewing the Title IX grievance procedure to ensure that it provides 
procedural rights to all personnel who may be involved in-a Title IX 
grievange as either & grievant ¢r a person named as a possible ~ 
Title IX violator . i 


. @ involving representatives.of various staff groups or levels on 
grievance hearing panels or ‘grievance advisory boards 


, ry 
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@ providing an opportunity for any staff affected by a grievance reso- 
» lution to‘consult with grievance decisionmakers regarding the speci- . 
fication of appropriate corrective and remedial actions 
@ implementing périodic surveys of staff to determine their perceptions 
- ‘of the effectiveness of Title IX grievance procedures and grievance- 
related revisions in policy, program, or practice 


function Three: Increasing dialog between the community and the schools 
3 . - related to issues of educational equity and educational & 
: programs . i ‘ 


Dialog between the schools and the conmunity on issues related to 
educational. equity can serve several purposes: 


‘ e it can provide the schools with a mechanism for communicating and 
ye interpreting school policies to the cofimunity and for soliciting 
community support for their implementation 


@ it can provide the community an opportunity to identify communi ty 
e needs relevant to school programs a sa 
, aS { : 
@ it can provide both groups with a structure for addressing issues 
wn of educational equity which are of mutual concern 


If school/community relationships, are to be meaningful to both sides, 1e-1S 
essential that community members be provided access to information regard- 
a ing the particular area of concern, in. his case thé Title IX grievance 
procedure and Title IX compliance efforts. The provision of such informa- 
tion can help to minimize the filing of g jevances which are irrelevant to 
Title IX, and it can help to ensure the tinely identification of inadvertent 
Title IX violations. . 


s 


. Action. strategies/steps: \ . 


‘@ provision of information regarding Title W requirements é@nd the 
Title IX grievance procedure in Ongoing co unications with parents 
and community members (e.9:, “back-to-school. memoranda to parents, 
public relations brochures, etc.) . . 


e development of a special brochure regarding educational equity 
efforts and the Title IX grievance procedure for digsemination upon 
request to community members or groups \ 


@ designation of school personnel available to make presentations on 
ithe Title IX grievance procedure and Title EX compliance efforts to 
community groups 


“pb: e development of brief presentations regarding Title IX and the riev- 
. ance procedure for inclusion in ongoing community meetings (e. 
the PTA meetings) : 
os @ ensuring the eligibility of community groups to bring grievances 


under the Title IX grievance procedure 


AW-3A 
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te - 
® opeding Title IX grievance records (with names: and identifying infor- 
_matfion removed) to concerned Sunline members 4 yd 
e ie alan of community representatives to serve on’ grievance hearing 
Panels: or/ grievance advisory boards + 4 
@ providing hearings or portions of school board meetings if which 
‘community members tiay express their views and ask questi¢ns regarding 
j Title IX¥ and the grievance procedure ae 


Function Four: . Protecting the education agency from Federal intervention by: 
: providing a mechanism for the resolution of allegations of: 
Title IX violations and. the development of nécessary corrective 
and remedial actions at the local level 


ae j 
If the Title IX grievance procedure is to be effective’ as a mechanism for 
— resolving Tittle IX grievances locally without Federal inteyve tion, several 
conditions must be met: : =? : 
1. The procedure must provide due process for all parties to the grievance. 
(If due ‘process is not provided, it’is unlikely that the procedtire wil] 
be utilized.) © ef ‘ 
é. The procedure must provide equitability and some assurance that grievances 
* Will be heard by persons not directly invotved in the Outcome of the 
- grievance. (If there is no attempt to ensure that the grievance decision 
will be a fair and neutral one, it is again unlikely that the procedure | 
will be utilized. ) | ia | 


3. All grievance decisions must be made in accordance with Title IX 
requirements. (If decisions are made -without adequate information on 
Title IX, or on the basis of expediency, the grievant is likely to 
resort to the Federal administrative complaint procedure. ) 


»4. All actions necessary to correct and remedy identified discrimination 
must be taken in a timely-and effective fashion. (If necessary correc- 
tive and remedial acti®hs are not taken, the grievant:is again likely 

- to resort to- the Federal administrative complaint Process through which 

* correction may be compelled by financial sanctions. ) : 
A : 
9. The grievance procedure must be implemented in a timely fashion. 


(Unless the grieyance procedure provides for timely grievance resolution, | 


the advantage of this procedure to the grievant may be reduced. ) 
In short, if the procedure is* to be useful ko both the grievant and the education 
agency, it must be structurally sound and implemented in a good-faith manner. | 


Action strategies/steps: 
® review the Title IX grievance procedure to ensure that it provides for 


~ due process ‘ 
- equitability and impartial decisionmaking 


AW-3A 
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- timely ae complaints, | te, . — . 
'. + = protection-o ants From Nerassiiene,ene retaliation ; 


“ ee e review the implementation of the Title IX grievance procedure to 
ensure that: . ‘ FE 


- all grievance decisions have been made in accordance with Title 
IX requirements 

- all greivance decisionmakers are knowledgeable regarding or 

have received training in Title IX requirements 

. = all grievance decisions specify appropriate corrective and 

‘remedial steps when discrimination is identified 

_ ™ follow-up and monitoring efforts are made to ensure the 

implementation gf grievance decisions 
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MONITORING TITLE IX IMPLEMENTATION 


e 


Title IX Coordinators, and Board Members 


des a Weta °F 


* Prepared for the 
Title IX Equity Workshops Project 
. of the Council of Chief State School Officers el 


by the 


Resource Center on Sex Roles in Education 
National Foundation for the Improvement. of Education 
4 oe 7 , “A, = 


‘Participants’ Materials For ‘Session B For Administrators, 
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IMPROVING MY SKILLS IN MONITORING AND PROBLEM SOLVING |  e 


4 


Administrators Worksheet: 5 » 


‘ 


a conditions which are essential for Title IX implementation are the. 
maintenance of effective monitoring systems and the capability for effective 
problem solving. The following worksheet is. designed to assist you in 
evaluating your skills in Title IX related to. monitoring and problem solving:, 
Please read through each of the questions and dnswer them in terms of 
your’ appraisal of your skills; a 4 é 


Data Collection = [ / 


To what degree do you systematically collect information related to 
-Sex discrimination and sex bias and the procedures/programs being used for 
Title IX i adda and the attainment of sex equity? 


4 


Do you collect data from an adequate number of sources? 


a 2 ae? 4 5 
Seldom _ Sometimes as 
Cc . . , es ‘ 


Do you collect data from sOurces representing varying points of view? 


] “te ; ; és: 4 a 
Seldom Sometimes . Frequently 


Do you “identify data needs and make deliberate efforts to collect 
information? — “4 | 
ae 3 4 


1 ' . = . 
~ Seldom - | Sometimes Frequently 2. | 
‘Do you collect data ona continuing or periodic basis? 


: ] : ‘ 2 3 , * 4 . ; a | 
: Seldom ~~~" "3 "‘Somet mes. ——S—S SS Frequently / 
— Data_analysis ° \L 7 : 


Do you systematically. make an effort to analyze information according: 
to specified Griteria and/or request such services from others? 


oe 


Al 
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Do you establish a framework of goals and objectives for évaiiat ing? 
information? . . ; : 

P & : 
] 2 3 4 5 sal 
eldom omettmes requently 


at 


. 


Do you request/review others (staff, governance, etc.) to collect and/ 
or analyze information related to Title IX implementation or related issues? 


a: 2 3 4 5 
seldom ometimes‘ _ Frequently 
Do you develop personal analysts of data and identify needs which 
should be treated? ) 
If 2 3 a 5 
eldom ometimes requent ly 


Identification of action alternatives 


Do you systematically identify action. alternatives and select them to: 
fit the requirements of the situation? : 


» 


De you consider the full range of action alternatives that Buld be 


taken? : 
1 2 3 4 5 
Seldom , = Sometimes 5 Frequently 


Do you analyze the unique requirements of the situation? 
e : . ¢ 
as 2 ‘3 4. 5 
‘Seldom — - ometimes requently 
Do you consider the combination of actions which need to be taken? 
2 | 2 3 us 6 
el dom ometimes . requently 


Problem Solving 


Know! edge of the enuietior . ~ 
. q , . | 7 
| | | AW-5 . . 
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To what degree do you have a working knowledge of the Title IX regu- 


lation and its application to educational policies, Programs, and practices? 


3 
- 


1 2 i. 3 4 5 
Seldom —_ ' Sometimes FreQuently 


\ 


is . . ‘ 
, Ability to identify infoyga tion needs * - 7 : .- 


\ To what degree are you able. to review problems and determine the . 
information needed for effective problem solving? | 

1 2 3 . 4 5 
eldom ometimes requently 


Identification é action alternatives 

te ED ‘ 
" To what degree are you able to identify appropriate action alternatives 

which may be taken to solve Title IX-related problems? 

a, 2 3 4 5 

e}]dom Sometimes requent ly 


¢ 


Ability to select effective solutions . . 4 - 


To what degree are you able to select appropriate courses of actions 
and make decisions which are appropriate for the requirements of the situa- 
tion? ; ; : 


q 20 3 4 a 
eldom ometimes requent 
, , 


Action Steps 


" Pfter reviewing your skills in monitoring Title IX-related activities 
and dealing with day-to-day problems, what are your major Strengths? . 


\ 


Ww } . : . . . 
~ Your major weaknesses? 


Steps to -take? 
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IT'S UP 10 YOU--TITLE hp ee IN FERNWOOD SCHOOLS — 
Administrators Worksheet 6 
% 


Dr. Pat Norris, superintendent of Fernwoad schools, has had.six years 
of experience in Fernwood and is«known as a fair, effective administrator. 
Dr. Norris is committed to improving Fernwood schools and has been particu- 
larly interested in continuing \staff development for all district employees. 


During-the past five years Several members of the administrative staff. 
have observed the passage of Titld@ IX, and the development of the regulation; 
and they have taken a variety of ations to implement Title IX. They are 
pleased with the progress that has\been made toward Title IX compliance, 
but are also concerned about the problems which are still evident. 


A collection of the memos and letters relating to Title IX which have 
come to Dr. Norris' desk during the past six months is provided in the 
following pages. Read each of them carefully, then determine the actions 
which should.be taken to deal with the problem. You may make notes of your 
responses on the sheet which. follows. each memo or letter. ee 


You will be asked to discuss your responses in a smal] group and come 
up with a group answer to the questions on the Worksheets. A group consensus 
form is provided following all the items and worksheets. Please use this 
form to record your group's answer to one of the items. 


/ 
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; . “TITLE E IX DECISTONMAKING IN FERNWOOD SCHOOLS ; 
_ Administrators Worksheet 7. Y- | 
Vg 
i Or. Norris . | 
.FROM: Assistant Sineviatendenk Vernon Casey , 
RE: Teaching and Counseling Staff - | (— - 
hi 4 ee 


% 


During the past few months I" have received more than 20 complaints 


from students regarding the pressures that counselors and steachers Nn 


place on them discouraging their enrollment in ’ tional educationg? 


{ classes which are nontraditional for their sex: lthouqh notification | 


has. beak sent to every member of the instructional and counsating staffs 
that reduction i the sex disproportionate enrollments is a goal of 
district vocational education programs, it appears that some personnel 
are not facilitating progress tqward this goal. —_ 

I am recommending that disciiptinaty actions be taken against 
those whOxane exerting such pressures. Is this consistent with your 


thinking? Do you have other sdggestions for dealing with the problem?. = 


’ 


an Co | 


™“a 
/ 4 
i 2 
| | / TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS * 
| Vernon Casey--Individual Analysis | 


4 


¥ 


- 1. What are the implications of Title IX for this problem? 
{ es 


Ww : i 


! “ 


| . . 9 ° 
& q 
2. What) further information is needed to facilitate action or decisionmaking? 
: 24 ae 
| | : | 
| ‘ 
3. What Kinds of action steps.are suggested by this problem? 
> - 
Policy development/clarification/communication c « 
Study or investigation 
Staff training | | Rh 
>» te 
Community involvement. 4 : / 
Program development/modification | 


‘Budget allocation 


Disciplinary action 


Other (pleasé specify) a ’ 
. ‘ | . : 


v 


oe 


4 
cy . 4 


é What specific alternatives are available for problem resolution? 


\ 


oO 


° 


5. Which alternative(s) would you select and why? 


/ , 6% od 


TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS 


Administrators Worksheet 8 7 
| | oa | ff ‘ 
| TO: Or. Norris ’ : 
a \ 
FROM: Sharon Findley, Principal \ 
7 Northwood High Schoo} 


RE: Personnel Policies . ; 
. ud : ; : = 
Four months ago I made application for. the position of 
Assistant Superintendent for Curriculum which had been posted. My 
application was processed and I was recently interviewed by Mr. Gray, 
Director of Personnel,-and—a-committee of board members and centkal 
office staff, ry : : 
' \ ve \ 
During the interview I was asked questions such as: - 


- Did my husband Suppox my taking on additional | ‘ 
responsibility? 


- Would I be willing to work the extra time that 
; . would be necessary to complete the rigorous 
“ requirements of «the job? 


‘= Did { really understand management or had | relied | 
on Mr. Knopman, the ‘ Principal of Northwood 


High School, for mu f the direction of our adminis- 
trative activities . 


. = Would I be able to ensure adequate care for my children 
+. if I were working in a job which required longer hours? 


Although no announcement has been made as to the selection for 
this position, I believe that many members of the committee, were biased 


in their consideration of a woman in this position and that, in fact, a 
many of the questions asked me were illegal. - : 


; ~ At the present moment I have no ideas as to a course of action 
which I might pursue, but I think that it is important that you know 
the facts of this case in order that some action may be taken to 
prevent this type of problem in the future. aa 
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TITLE IX DECISTONMAKING IN FERNUWOOD SCHOOLS 
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Sharon Findley--Individual Analysis 


What®are the implications of Title IX for the probjem to be addressed? 
oo | : 4 a. 8 


What further information is needed to facilitate action or decisionmaking? 


What kinds. of action steps are suggested by this problem? 
licy development/clarification/communication 

Study or investigation | 

Staff trainin 

Commun i ty jnvolvanent: y 


Program development/modifigation |— ..— 


‘Budget alldcation 


Disciplinary action 


Other (please specify) 


What specific alternatives are available for problem resolution? 


Which. alternative(s) would you select and why? —— i 


- 


7X 
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Administrators Worksheet 9 


, % . 0: Dr. Norris 


FROM: Tomas Ortega 
| Counselor, Bryant Senior High School ; 7 


RE: Need ,for new counseling, materials a . f 


é 


\ One of the major. findings of the Title IX, self-evaluation . 
- + committee for counseling services was the fact that the majority 
of the career counseling materials in use in Fernwood are very 
sex stereotyped. Most show almost no girls in career ape bal 
and several go so far as to say that the-most important. career 
for arly woman is marriage and motherhood. 


The committee recommended almost one year ago that funds 
be made available for the purchase’ of materials dealing with 
careers for girls and women. The counseling department budget 
for next year has no item for the purchase of these materials. 
Dr. Van Horne, the director of counseling services, has told 
the self-evaluation committee that all materials procurement 
‘ money must go to buy other materials. - , / 


7 ‘ é 
We on the committee are disturbed that we are not providing 
- © good career counseling services to girls and that the Fernwood 
-schools may be in violation of Title IX. 
oo iN . 


We would like to discuss this matter with you at your 
convenience. : . 


TITLE IX DECISIONWAKING IN FERNWOOD SCHOOLS =~ 
: 4 


~ Tomas Ortega--Individual Analysis 
| el 


. What are the implications eee the problem to be addressed? 


What further information is needed to facilitate action or decisionmaking? 


n__-” 


What kinds of action steps are suggested by this problem? 


Policy development/clarification/communication 


Study or investigation | : ° 
‘Staff training | 
Community involvement 

Program deve lopment/modif ication 
Budget allocatiorl 

Disciplinary action - - 


Other (please specify) » 4 


What specific alternatives are available for problem resolution? 


a 


Which alternative(s) would you seléct. and why? ’ 


‘ 
. . 
. , # 
~ ,. ‘ 
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TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS 


. 


Administrators Worksheet 10 


_ TO: , Superintendent Norris 
FROM: \ Robert Welsh, Esquire’ _ & 
~ 


RE: Examination of possible sex discrimination in the‘contract 

between Febnwood District. Schools and Fernwood teachers 
i . @ ’ / my 
At your request I Rave reviewed the terms of the contract between | 


‘the Fernw 


PARP tinee Schools and the Fernwood Teachers Association 
» . F bd : . - Q 
in an effort to identify any provisions which may be discriminatory, 
. . fo” ; : “hE 


os 


One clause appears to be discriminatory: Jj 
{ . 2 . 


Section H - Salary Increments; Clause 4-Increments for Athletics 
Personnel . ee: 
The contract states that male coaches are eligible for a 


54%-increment for thé 77-78 year and that female coaches are 
‘eligible for a 4s%- increment during the same period of time. 


\ 


\ 


el would like to discuss 


oA 


this with you in greater detail in the 


* 


near future. 


‘ 
fo 


~ 


TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS 


Robert Welsh--Individual Analysis 


o 


1. What are the implications of Title IX for the problem to be addressed? 


« 


a “What further information is needed to facilitate action or decisionmaking? 
‘ 


e- ia 


oie What kinds of action steps are suggested by this problem? 
*. Peliey develoniant/clariricaticn/ communication 
Study or faeeragaticn . 
Staff training ; Oo a 
, Community “involvement =, ‘+, == 
Program development/modi fication | 
Budget ai ioeation ) 
- Disciplinary action 


~ 


Other (please specify) 


Vo 


4. What specific alternatives are available for problen resolution? . 


a 
iA 
a 


_ 5. Which alternative(s) would you select “and-why? 


. ‘ pe 


- 4 
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Administrators Worksheet 11 a 


TO: Superintendent Norris 


FROM: Jerri Dickinson : 
Home Economics Department 


RE: Use of Sewing Machines 


It has been the ‘policy of the home economics department to make sewing .- 
machines available to studentg after school for the completion of their 
sewing projects. Until this year the majority of students using the machines 
have been females who have had considerable experience with the use of 
sewing machines. 


Since the introduction of the Survival course this fall, a number of 
male students have used the machines after school hours. This has created 
continuing problems of machine maintenance. Numerous needles have been . 
broken, threads have been found jammed in the bobbin holders, and excessive 


oi] has soiled the garménts of subsequent users. 
wa é 


It would appear ee are going to have to restrict use of the 
machines after school, rs to female students only. .I understand, however, | 
that this might be iVlegal. a . : 


ae! 


Do -you raverany suggestions? 


‘i . 7 ‘Ye 
. i 7 : % 
; TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS 
+ 4 ‘ ‘ = ~ : , , 
. Jerri Dickinson--Individual Analysis 
‘: : = | | _ . 3 ) 
1,° What are the imptications ‘of Title IX for the problem to be addressed? 
7 ” | | . ; : - 7 a - — 3 | o 


vf* 2. What further information is-needed to facilitate action or decisionmaking? 


8, Ga : < 
a Rs : Pa. | § bo ‘we ’ . BS? . wee, 4 
Tere 3. What kinds of action steps are suggested by this problem? oe es 
. oo eo . ; —. ae : 
Policy development/clarification/communication x is . 
, . : ‘ . : 9 ; i es.” are 
Study or investigation : me er ee eee . 
Staff training | ° - | oS a 
3 g ae 
4 . Community invol Vement, 

Program development/modif ication 4 - . al 
, ee ’ 
~ ) Budget allocation 

‘f Disciplinary action | : . 
 * Or (please specify). . ce 
' “ a ‘a 
ae ai | r | | 
GSR A : : , , = . & . 
4.) What specifié alternatives are available for problem resolution? 
mo Which al4exnative(s) would you: select and why? 
Z i ‘ om : ; ' 
a » . , : % 
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sue  s eo 
Administrators Worksheet 12 


: : a! 7 . . 4 
rr * é : q n 
‘Superintendent Norris. 
Fernwood Community Schools 
Fernwood, Oklahoma - 


7 . 

ry 4 

Dear Dr. Norris: 

; | ; _— : . _ 
We.are juniors at Fauquier High School. We are writing to 


-- complain about the sports programs offered ‘to girls. . 


Fauquier has girls’ interscholastic teams in basketball, 
field hockey, tennis and gymnastics, but we don't have teams in 
track, swimming, or baseball, even though the-boys do. We don't 
think this is fair. ee 


J 
» 


ao : We have talked toMr. Neeto, the athletics director about this, = 
‘ and he said he is sorry but that there ich more that he can 
. do.. We think that the school must permit girls to compete. in these 
sports. We have talked to our parents and they agree. r 


f | fs . | Sincerely, 7 nt 
4 : _ Lue Trrsh | e 
, Anne Brosh 


on ye Saat Cs cee 
Benessa Jackson é 


\ a ; ry ; Qhusia 4, ig ) 
: 3 Julia Gonzalez - 
‘ ‘ * 4 A as 7 ; Par 4 is pio 
Karen Pickering ; ~~ +e 
; Ene t,! A few alee. 
Elma Carpenter 


‘x 


/ ‘ 
“TITLE 1X DECTSIONNAKING IN FERNWOOD SCHOOLS 
Ann Brosh et al.--Individual Analysis ~ 


1. What are the implications of Title IX for the problem to be addressed? - 


% 


, &- What further information is needed to facilitate action or decisionmaking? * 


A 


~ 


4 
6 


3. What kinds of action steps are suggested by this ‘problem? .  , 


Pol icy development/clarification/conmuntcation 


Study or investigation 
Staff training 
eonnanity involvement 
| Program. development nodi fication 
Budget allocation 
Disciplinary action 


_ Other (please specify) . , 


4. “What specific alternatives are available for problem resolution? 
. ‘ C4 


4 


§. Which alternative(s) wouy@ you select and why? 


\ 


. TITLE IX DECISTONMAKING IN FERNWOOD SCHOOLS 7’ . ; 
e ; Administrators Worksheet 13 


o 


TOs Dr, Norris 


FROM: Consuelo Noeth, Title IX Coordinator’: 


a 


RE: Report of Title-IX Grievances in Fernwood Schools 


“8 
This report is to provide an update on Title IX grievances which 
have been handled during the six-month period between September 1976 and 
March 1, 1977. . . 
. Number of grievances filed : 64 “ : 
-Number of grievances resolved before formal eat: 27 i _ 
Number ‘of grievances heard at Level I: . 17 
" Number of grievances heard at Level II . 9 
Number of grievances heard at Level III 2 
- “Number of grievances dropped’: ye _* 4 
Number of yrievances pending ‘ 7 ae 
Total 64 7 . | 
An analysis of the grievances indicates that 40 grievances involved 
secondary school students, 12 involved element school students, and 12 
involved school district employees. . 
The areas in which student grievances were filed(include: 
Secondary Schools 
Access to vocational education classes - 15 
Access to physical education classes 2 
Differences in competitive sports programs 13 
Scheduling of programs for. Pxegnant students «2 
- Access to extracurricular activities 3 
Differential dress codes ‘ 5) 
4 | 7 
: Llementary Schools ‘ 
o Lack of notification of policy . Y 6 eg 
: . Access to playground facilities 4 
g “Differential classroom activities 2 
=  ] 


J 


2 


Employ 


\ Unequal pay for equivalent work oe 8 
Discrimination in promotion’. | 2 
Denial of leave ~~ 4 2 


‘ } i. . 
Examination of the number of grievances filed by schools’ indicates 
that 82 percent of the complaints were filed within four of the 27 schools ; 
in the district. .. | : * £ 4 


| _ . AW-13 
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© GROUP CONSENSUS SHEET 
/ | Administrators Worksheet 14, I 


TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS 


Please use this sheet to record the responses wich are the consensus of 
; your small group regarding one of the in-basket problems presented. (Other 
members of the small group should make similar sheets on the other problems. ) 


: $* 


ba 7 . : 
Problem: : 


(najne of person submitting memo/Tetter) 


1. What are the implications of Title IX for the problem to be addressed? 
e. . 


2. What further information is needed to facilitate action or decisionmaking? © 
: ; om ¢ v- ; 


Po 


r : 


3. What kinds of action steps are suggested by this problem? 


4 Policy development/clarificdtion/communication ~” r 


«© 


Study or investigation 


Staff training | a. 
2 Lt : “ty 
Communi ty TANG ENE N 


vf ; , . 
Prograffdevelopment/modi fication . > 
4 ry y) ‘ 
Budget allocation ! 
Disciplinary action . ¢ Ste 28 pees: Sees 


Other (please specify) 


“4. What specific alternatives are available for ‘problem resolution? 


ns 2 


~ 


5. Which alternative(s) would you select and why? 


IMPROVING TITE# “1X IMPLEMENTATION 


Administrators Worksheet 15 : 
‘ . ; : } 
é ; - 
During the session yoy have been exposed to a number of concepts and 
strategies regarding the intent of Title IX dnd its implementation. On the 
basis of the ipropmerton gained today, please answer the following aueeTie tS 


1. On the basis of information obtained during the wo 
that Title IX MEE Ma SeIOY in oursdistrict cou 


¢ 


Little of Pic 2° * 


ajor - 
‘ uneven . . procedural programmatic implementation 


- implementation implementation implementation \ 
2. The information I need to collect regarding Title pe ty MEN ERE N ON 
in my district is: . 


‘ 


a ae 


“ 3. The person(s) from whom I need to collect this information are: 


4, The most important actions which I can take to {ioreasecTitte IX 
implementation in my district are: 


® 

yp i, 7 . use * e | &. 

Da. The things. I need to do to’ accomplish this ein when I return home are: 
¢ 
% , 
: 
o ) 

i Nyl-16 
ERIC ie aA 
ashy ‘ 


t 
‘ 
bd A 

‘ : 0 . ‘ ; r me 

: eS . 

‘ 6. .The assistance ] need to increase Title IX implementation is: a 

; Y 

a 1 . \ 4 

~_ * | : 
7. The persons/places where I can obtain this assistance are: 
& a 
‘l 
! \ ¥ 
é 4 ft ‘ 
“a 
te 
i) 
> ~ 
‘ ) oe 
4 4 ™~ 
’ t 
2 
AW- 1b f 
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“WORKSHOP EVALUATION FORM... 


Administrators Worksheet 16° i 


234 


At this point, how would you rate your knowledge of: 


Sex equity in administration 
and ensuring procedural Title 


IX compliance 


thorough undexstanding 


ae 


some knowledge 


___ little knowledge 
no knowledge . if 


Sex equity in administration 
and monitoring Title IX 


implementation 


___thoroligh understanding 
___ some knowledge 


___little knowledge 
___no knowledge 


What concerns or quest ions: about sex equity in administration and 
ensuring Title IX compliance and monitoring. implementation have been 


answered for you today? © 


What concerns or questions about sex equity in administration and- 
ensuring Title IX compliance and monitoring implementation still remain 


unanswered for you? 


4 


| 


Which of the day's activities were most helpful to you? 


Ln 


a . 


‘ mich of the day's activities were least helpful to you? 


oa e 


@ 


% 


6. What information, serericacenl or activities do you need next in ogder 


to achieve sex equity dn administration and ensure Title IX compliance? 


{ 


AW-16— 
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TITLE IX DECISIONMAKING 


Administrators Worksheet 7A 


Vernon Casey | oe 


1. The Title IX regatation States that counselors may not discriminate 
against any person on the basis of sex in the counseling process../§86.23(a)/ 
and that course offerings, including vocational education courses, may 
not be provided separately on the basis of sex. [386.34/ ee, 


‘2. Further information is needed rega ing the specific nature of the 
pressures that students have experie} as they are moving into 
vocational education programs, the policies and policy guidelines which 
specify open access to courses, and copies of any course selection materials: 
that are made available to students. | ° 
; ; : ae 
3.. The possible actions suggested by. the problem involve policy development/ 
Clarification/communic tion, staff training, and program modification/ 
development. ° 
a 
4. A number of alternatives are/avai lable: | 
. @ Policy guidelines regarding nondiscrimination in student access to 
courses could be‘developed and distributed to all counselors and 
instructional staff. _  « — ¢ - 
@ A program of staff training regarding the responsibilities of counse- , 
~ Jing and. instructional staff for nondiscrimination could be developed 
and imptemented for all staff. . 


or 4 
@ A program of career-planning and support services to overcome the 
effects of past discrimination could ‘be developed for all students, 
with special attention being given to students interested in nontraditional 
* areas. This might include support grqups for students, open-house 
Sesstong tr expose all students to the range of available vocational 
. educatio alternatives, discussion sessions with men and women in 
nontraditional jobs, etc. a _ 


A review of student handbooks, career-planning materials, course 
descriptions, ¥etc, could be made to ensure. that they are nondiscriminatory — 
and that students. know of their rights of equal access to courses. 4 


: @ Disciplinary actions could be taken in those tnstances where it 1s 
- Clear that personne’ continue to exert pressures on or to harass 
* students. | j | 
{ _ 
5. Each alternative. shquld be implemented. 
9 


I 
| . . 
; 


¥ | , AW-7A — 


y 


: Under the provisions of the Title IX regulation, an emp 
not take any employment action concerning the marital, parental, 


Sharon Findley 


Mew 


er 


! 


TITLE 1X DECISIONMAKING. 
Administrators Worksheet 8A 


é 


loyer may . 


or family status of an employee or applicant which treats persons 


differently on the basis of sex; or make any pre*employment in- 
quiries of one sex if they are not 


/§86.57(a)/ and /86 .60(a} (b)7 


_ Further information is needed to determine whether the same in- 


made of the other sex. 


quiries were made of male applicants and whether specific policy | 


and guidelines have been developed regarding. the interviewing of 


job candidates. 


. The action steps which are suggested include: 


ve 


- development of policy regarding nondiscriminatory hiring 
(if it does not exist) 


$ 


\ 


in employment interviewing (if they do not exist) 


provision of staff training 


- disciplinary action (if behavior continues) 


include: 


Paaal 


development of policy guidelines regarding nondiscrimination 


‘4, The alternatives which are available to Superintendent Norris 


e to write a letter to Ms. Findley thanking her for the infor- _ 
mation, assuring her that steps will be taken to ensure a 
her qualifications, and that 


fair and unbiased consideration 
actions will be taken, to preven 


x 


ecurrence of this experience 


@ to prepare and disseminate a statement clarg fying district 


policy in this area 


e to develop a program of staff training for all persons with 
responsibility for interviewing and hiring persons 


e to investigate the possibility of the need for disciplinary 


action 


. Each of the alternatives should be implemented. 
F | 


v 


TITLE IX DECISTONMAKING 


@ Administrators Worksheet 9A a oy 


Tomas Ortega 


« ‘2 1, Each agency receiving Federal funds is required to develop and 
use internal procedures to-ensure that existing counseling ma- 
a _terials are not discriminatory. Agencies may. not use materials 
. ‘which permit or require different treatment of students on the 
basis of sex,/—86.36(b)7 | ; _ 
2. Further information is needed regarding the counseling materials 
-currently betng used, level of staff awaren€ss and the patterns 
of use of sex-stereotyped materials, and the availability of 
other funds. | . 4 ' . — | 


3. The primary action steps suggested by> this’ problem would be re- 
\ lated to budget allocations for purchase of sex-fair materials and 
‘to the development of a. program for internal development of 
supplementary materials. 


4. Available alternatives include: | 


‘  @ review of use of allocated funds to assess the possibility of 
reduction of funds 


. . « . 
Yeview of possibilities of securing funds for purchase of 
materials a ; 


e involvement of staff in an-assessment of materials currently 
being used | : 


7 @ involvement of staff in the development of supplementary 
materials ; : 


' @ training of staff in guidelines for nandiscriminatory use of biased 
counseling materials 7 


5. ach of the al ternatiyes should be considered. 


a 


. 


« employees. Further information is-therefore not needed for. de- 


The Title. IX regulation requires that employers may not, on the - 


quired, etc; criteria used for establishing coaching salaries; 
‘projected athletics program plans and budgets, etc. / 
. Action steps which are indicated include policy seven) 


' Available alternatives include: 


. Each of the aheemnayaice should ‘be imp enent& 


~ 


TITLE IX DECISIONMAKING - 
. \ 
# Administrators Worksheet 10A — 


Robert Welsh 
Cd] 


basis offsex, make distinctions in the rates of pay for equal! 
work. /§86. 547 If coaching positions are equivalent, no dis- 
tinctions may be made on the pasts of sex. 


The contract anguage is Acar discriminatory on its face, . 
in that salary distincttons are made on the basis of sex of 


termiping the legality of the contract language, but it might be 
useful in identifying. ayternative contract provisions. Infor- 
mation useful for this purpose would include descriptions of each 
coaching position in terms of responsibilities, competencies re- 


clartficat{qn/communication and budget allocation/real location. 


e . - 


e work with the teachers' association to change me: terms. “of 
of the agreement (contract) 


e devel criterta ae determination of pay jincbenents on the 
basis of factors other than sex (e.g. performance, respon- 7 
sibility, etc.) . | _* yo 


implement procedures necessary to equalize pay of femalé and 

_ male staff on the basis of the ee veerae developed (other than 
sex) 

e revise athletics budget as required to accommodate salary 

.changes at 


\ 


s ant \ TITLE: 1 DECTSTONMAKING 
7 ’ ; 7 Administrators Worksheet TIA ) , - 
| — Jerri Dickidson | 
2 et - » 
‘1. The Title IX. regulation requires that Students may not be provided - 


- different aid, benefits, or services on the basis of sex. /386.31(b)/ 


ta 


2 Further information is needed regarding the method of granting permission 


to use sewing machines, the method of assigning responsibility for care .- " 
* of machines, and the extent: to which instruction is provided to students 
in the use of sewing machines. - XG : 


H 


"3. Action steps which are Suggested include pol acy clarification and 
staff trafning efforts. — 


4, Available alternatives include: 


@ Develop a test to determine competency of users which woul’! be used 
as a Condition of giving either males or females permission to use 
the machines outs ide of class hours . . . 
> , : o 
@ Ensuré that curriculum activities include adequate attention to the 
use and care of Sewing machines 


“Develop a system of’ individual accountability for care of sewing 
machines used after-school, hours so that'any suspension of use 
_.Privileges may be done on a student-by#tudent basis 


: f ; 
- ‘ @ Develop a proyram-of staff training which can assist instructional 
personnel in the implementation of nondiscrininatory programs and 
reJated problem-solving Strategies ¢ . 


a. AN alternatives should be implemented. 


TITLE IX DEGISIONMAKING 
’ : Administrators Worksheet 12A | 


Ann Brosh et al 


Agencies receiving Federal funds are required to evaluate their total 
athletic program to determine whether or not it effectively accommodates 
the interests and abilities of members ef both sexes. Factors which. — 
should be considered im the evaluation include the nature and extent of 
_sports programs offered and their accommodation of the interests and 
rabilities of males and females in both sports and the level of competition 
offered. /§86.41(c)7 « % | | 


2. Further information is. needed regarding: . 
@ the nature'of the barriers which the athletics director alluded to; 
the specific sports and levels of competition currently being provided 
for males and females; any efforts made to assess’ the athletic 
interests of females; and the plans that may have been developed for 
the expansion of female sports programs (including specific sports and 
, timetables). P : 
3. The action steps suggested by the problem are program modification/ 
development, study and investigation of female interests if this has 
ryt been done, and ne waues a | . 


4. Available alternatives include: 
female sports activities, plans for the future, and an analysis of 


barriers to immediate equalization of progyains (including projected 
-7 timelines for elimination of their barriers) 4 . 


GGT crete sort the athletics director to obtain a report of current 


e conducting an inventory of the athletic interests of. female and 
male students in interscholastic and intramural-sports (if one has 
not already been completed) ; oe 


~ @ reviewing plans, if any, for the expansion of female sports programs 
including timetables, sports, and financial projections 


@ meeting with students to obtain greater informatig n, to clarify e " 
district policy and plans, and to obtain their s gestions for 
‘program revisions 


. 


6, Each of the alternatives should be implemented. 


t a 


* 
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é JITLE-IX DECISIONMAKING oT. ig es 


. N. 
“ Administrators Worksheet T3A 


Consuelo Noeth 
. o on o 7 : : 
Every agency receiving Federal funds must adopt, publish, and maintain . 


grievance procedures which provide a method of resolving student atid, 
employee grievances. /8§86.8(b)/ : 


Further analysis of the grievances is required in order to ‘identify: 


@ any similarities in the grievance a or situations sugges ting 
Systemic-problems or patterns of discrimination ° 


e any, patterns or inconsistencies in grievance resolutions _ & 


| recommendations for action which emerge from patterns identi fted ; 
evany needs for individual problem. solving, correction, or reinforcement 
. — ; . 
@ areas for further monitoring 
Ms, Noeth's analysis is good in that it provides information on the 
numbers of grievances falling in particular areas and the numbers filed 
by school, but information on outcomes and recommendations for action is 
needed, ° ; ¢ ; 


; ee | 
The action Steps that are suggested include further study of the 
specifics of the grievances (e.g., possible reasons for the concentkation 
of grievances-in a few schools), specific policy comnurtication to 
particular. groups. within the, high grievance schools, and Staff training... 
The need for staff training is suggested by the number of grievances, 
which reflects the need to ensure tnderstanding of the Title IX, regulation: 
requirements throughout the total system. 


Alterndtives that are available include: 


e Request the Title IX coordinator to provice additional information 
such as: 


- listing of pultcgiee BP cpiavancns by type of grievance 
- listing of grievances by school 
- identification of the problems involved in the grievances 


“~@/econmendations for‘actions which should be taken , \ 


"-@ Request :the Title IX coordinator to develop criteri@ for analysis of 

the grievances, and establish a timetable for regular reporting’ ani 

analysis of grievance handling. * : 
is s ; v 

. é : : ‘ 
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. All alternatives should be used.” 


e 


s .«° * &6 


” 


Request the Title IX coordinator to review the self-evaluation 
records of all schools, with particular emphasis on the four 
schools where most grievances were filed. Nake recommendations 
for re-evaluation where destrable. 


Review the, policies and policy communications regarding voca- 
tional education and competitive sports. Meet with department heads to 
obtain further information and develop approprvate actiong@ - 


Implement training for all staff regarding their responsibilities 
for Title IX compliance. 


~ , \ 
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